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1. Introduction
These guidelines are intended to be used by trainers who are going to deliver a five-day faceto-face course on teaching dyslexia to EFL learners. It is of utmost importance that the
guidelines are studied carefully and well in advance so that trainers make themselves wellprepared for teaching the course effectively.
2. A reflective teacher-training model
The course content and structure are built on the model in which trainees should be able to
reflect on their own learning and teaching practice, apply teaching methods, tasks and
techniques creatively and adapt them to their learning and teaching contexts in an
appropriate way, as well as assess students’ progress in order to accommodate their
teaching practice. It is important for you as a trainer to thoroughly understand this model in
which you are not supposed to be a knower and the only source of information but rather a
facilitator who is able to support and encourage the creation of trainees’ awareness of
relevant issues, provide potential answers to open questions and give appropriate feedback
to trainees’ thoughts, opinions, assignments and other output.
There is an abundance of resources on dyslexia (books, journal articles, website texts, videos
etc.), therefore a need for more non-task-based resources is highly unlikely. However, there
appears to be a real need for a teacher-training course that will help EFL teachers to
understand the nature of dyslexia and learn how to teach students with dyslexia with handson tasks and the use of their own experiences. The course is based on the principle of
“learning by doing” and “experiential learning” where the trainer is supposed to create such
a learning environment in which trainees are able to reflect on the taught input, do relevant
tasks and activities and relate to their own educational contexts. In many cases, they can
relate to particular issues in teaching EFL students with dyslexia as learners. Consequently,
trainees should follow a reflective cycle during the whole course as well as in each unit. First,
trainees relate to their own experiences, learning and teaching practice,
(mis)understandings, opinions etc., second, they receive an appropriate amount of input in
the form of reading texts, videos, presentations, interviews etc. Next, trainees need to
complete compulsory and optional tasks in which they apply the theoretical input and reflect
on what they have learnt in the unit.
In all phases of the reflective cycle, trainers are not supposed to lecture but involve trainees
in the teaching process as active participants. Accordingly, trainees are to be encouraged to
work in pairs or groups, thus collaborate among themselves as much as possible. The
learning environment should support a respectful “learning-from-each-other” atmosphere
which encourages constructive criticism and (self)evaluation of knowledge,
(mis)understandings, attitudes, preconceptions etc.
Before beginning the training course, it is a good idea to find out about the trainees. You
should know who the trainees are, their age, where they come from, what schools they
teach at (primary, secondary, ordinary, for children with special needs), how long they have
been teaching EFL, what experiences they have had with dyslexia etc. Encouraging the
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trainees to talk about themselves and their background in relation to dyslexia in the first
training sessions is very important. It helps the trainer discover more about the trainees but
also allows the trainees to share and compare their experiences. From this you will learn not
only the background of each individual but also what the trainees expect from the course.
3. The Structure of the face-to-face course
3.1 Content structure
The course consists of four main topics: understanding dyslexia and other specific learning
difficulties (Units 1-3), understanding the effect of dyslexia on learning (Unit 4), general
classroom accommodations and teaching techniques (Unit 5), specific teaching and
assessment techniques (Units 6-10). These topics are covered in three modules.
The first module (foundations) consists of two topics. The first provides the input on the
nature of dyslexia, the information on the most common learning difficulties associated with
dyslexia and the ways of identifying dyslexia and its common signs. The second topic
discusses various kinds of effects dyslexia may have on foreign language learning regarding
cognitive, emotional and social processes of language learning.
The topic of the second module refers to the ways of accommodating learners with dyslexia
in the foreign language classroom and to the relevant teaching techniques.
The third module makes the trainee aware of the importance of sound and letter
relationship in English language, supports trainees in developing techniques for teaching
vocabulary, grammar, listening, speaking, reading and writing for learner with dyslexia. The
module concludes with a topic on assessing learners with dyslexia (Kormos, 2013:7). Below
you may find the sequence of modules and their topics.
I. Foundations module
1. The nature of dyslexia
2. Specific learning difficulties associated with dyslexia
3. Identification of dyslexia
4. The effect of dyslexia on foreign language learning
II. General teaching principles module
5. Classroom accommodations for foreign language learners with dyslexia
III. Specific teaching and assessment techniques module
6. Phonological and orthographic awareness in English as a foreign language
7. Techniques for teaching vocabulary and grammar
8. Techniques for teaching listening and speaking
9. Techniques for teaching reading and writing
10. The assessment of dyslexic language learners
3.2 Time schedule
An intensive course usually takes five days, for example from Monday to Friday, and trainers
needs to cover all 10 units. The first day of the event starts with a welcome and introduction
session, and the last day leaves space for taking feedback and assessment.
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4. Sequencing of units
The first six units of the course are content-wise closely linked with each other. It is, therefore,
strongly recommended that you do not change their order. The last four units, however, you
may teach in any order you want but you need to make sure that you have covered the first
six units first.
Each unit is planned to cover a 90-120-min long face-to-face session, and approx. 20 minutes
for taking quizzes. It is sensible to administer the quizzes on the next day in the morning before
you start doing a new unit. In this way, trainees have some time to revise the new input. Next,
some additional time outside classroom study time should be provided which could be spent
on reading additional recommended literature, watching a video on a topic covered in the
course, setting some tasks from the units as homework tasks etc.
The first day of the event must start with a welcome and an introduction session, and the last
day should leave some space for taking the whole course test (60 min) and course evaluation
feedback. Below you may find a proposed distribution of activities:
Day 1: welcome and introduction session and Unit 1
Day 2: Unit 1 Quiz, Unit 2, Unit 3 and Unit 4
Day 3: Units 2, 3 and 4 Quizzes, Unit 5 and Unit 6
Day 4: Units 5 and 6 Quizzes, three more units
Day 5: three quizzes, one last unit, whole course quiz, collection of feedback
5. Aims of the course
The main aims of this course are for EFL teachers to gain the necessary theoretical
knowledge on dyslexia, as well as strategies, competences and skills to adapt their teaching
to special educational needs of students with dyslexia. As teachers are the most decisive
factors of how learners perform, such a training course should results in higher quality
inclusive classroom teaching and particularly in competent EFL teachers who will be able to
support learners with dyslexia. It is only those EFL teachers who understand specific
problems students with dyslexia encounter and who are able to apply appropriate ways of
EFL teaching to these students that are more likely to use quality (multi-sensory) teaching in
their classrooms.
For each unit the set goals are provided in the Table …
Table 1: Aims of each unit
Unit

1

Aims
 to familiarize trainees with the nature of dyslexia
 to raise awareness of different preconceptions and false beliefs about
dyslexia
 to develop an understanding of how the language used to describe
dyslexia may express different conceptualizations of specific learning
differences
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to extend the trainees’ knowledge of specific learning difficulties such as
dyspraxia, dyscalculia, ADHD and Asperger’s Syndrome
to understand of how these specific learning difficulties can affect
language learning
to consider how teaching practice could be adapted to accommodate
learners with specific learning difficulties
to familiarize the trainees with the ways of identifying dyslexia and its
common signs observed among learners with dyslexia
to familiarize the trainees with the effects of dyslexia on foreign
language learning
to find out how important native language skills are in the process of
learning a foreign language
to become familiar with the types of difficulties that learners with
dyslexia encounter in learning a foreign language
to define the concept of inclusive education
to discuss the kinds of accommodations that can be offered to language
learners with dyslexia in foreign language classrooms
to explore the principles of Multisensory Structured Language teaching
to gain understanding of the importance of phonological awareness and
knowledge on sound-letter relationships (orthographic awareness) for
successful reading and spelling
to learn how to develop phonological and phonemic awareness
to be able to teach sound-letter relationship to students with dyslexia in
English as a foreign language
to gain an understanding of the difficulties students with dyslexia face
while learning vocabulary and grammar
to become familiar with and try out useful techniques and methods
recommended for teaching grammar and vocabulary to students with
dyslexia
to notice that some of the difficulties and mistakes may occur with any
language learner, but are especially persistent in case of students with
dyslexia
to raise trainees’ awareness of the problems learners with dyslexia may
encounter when they practice listening and speaking skills
to accommodate the needs of learners with dyslexia while developing
listening and speaking skills
to adapt listening materials
to design activities for listening and speaking for students with dyslexia
to plan activities stimulating spoken production and interaction
to be able to teach reading and writing to learners with dyslexia
to choose and adjust texts for reading for students with dyslexia
how to accommodate learners with dyslexia in reading and writing
activities
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10


to become aware of the types of assessment methods and tasks that
can help language learners with dyslexia to display their foreign
language knowledge
to learn about types of accommodations that provide a fair assessment
of the abilities of language learners with dyslexia

6. Learning outcomes of the course
As a trainer you should know exactly what the trainees are expected to learn. In Table 2 you
may find learning outcomes for each of 10 units. These learning outcomes state what the
trainee is expected to know, which strategies or skills he/she is supposed to acquire or be
able to perform, after completing each unit. It is strongly recommended that you make the
trainees aware of the learning outcomes, too.
Table 2: Learning outcomes
Unit

1

Learning outcomes
Trainees will (be able to) …
 identify misconceptions and false beliefs about dyslexia
 evaluate different conceptualisations and definitions of dyslexia
 define dyslexia and describe strengths and weaknesses of students with
dyslexia


2







3





4



show their understanding of the main characteristics of specific learning
difficulties (SpLDs), such as dyspraxia, ADHD, and Asperger’ Syndrome,
associated with dyslexia by producing a visual representation of the
overlaps and differences among the SpLDs
understand how SpLDs associated with dyslexia affect language learning
select appropriate accommodations for different areas of language
learning, such as speaking and listening, reading and writing, vocabulary
and grammar
reflect on their past personal experiences with SpLDs students using
newly acquired knowledge
describe and identify common signs of dyslexia
name common characteristics of dyslexia observed in different age
groups
explain the importance of early identification of dyslexia
create an observation tool to identify signs of dyslexia for a chosen
group of learners
explain why learners with dyslexia may find learning a foreign language
challenging
identify and describe the areas of difficulties learners with dyslexia
might experience in learning a foreign language
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define and explain the principles of inclusive education and
Multisensory Structured Language (MSL) teaching
identify the most suitable educational adjustments that can be
introduced in the foreign language classrooms to accommodate the
needs of students with dyslexia
adapt, alter, and rearrange the existing classroom routines and practices
to accommodate the needs of their learners with dyslexia
become aware of how important individualization and differentiation of
the teaching approach in order to suit the learning needs of their
students
explain the differences between phonological awareness, phonemic
awareness and phonics as well as the sequence of phonological
awareness training steps
identify the principles and techniques for developing phonological and
orthographic awareness
adapt and design activities for developing phonological and
orthographic awareness
become aware of the difficulties students with dyslexia encounter when
learning vocabulary and grammar
identify the causes of difficulties students with dyslexia face when
learning vocabulary and grammar
familiarised with methods and techniques for teaching vocabulary and
grammar to students with dyslexia
adapt, alter, design and create activities and materials on vocabulary
and grammar appropriate for students with dyslexia
identify possible problems a learner with dyslexia may encounter while
developing listening and speaking skills
design, modify and adapt activities and materials for the development
of speaking and listening skills targeting learners with dyslexia
become familiar with methods and techniques for helping learners with
dyslexia develop speaking and listening skills
reflect on their practices when teaching speaking and listening skills to
learners with dyslexia
understand and categorise the difficulties of learners with dyslexia in
reading or writing in English
evaluate, select and adapt reading texts for learners with dyslexia
organize and accommodate the stages of a reading lesson for learners
with dyslexia

Project N° 2014-1-PL01-KA200-003578
This project has been funded with support from the European Commission. This publication
[communication] reflects the views only of the author, and the Commission cannot be held responsible for
any use which may be made of the information contained therein.

WP5 Intensive staff training course programme





10




plan, organize and accommodate the stages of a writing lesson for
learners with dyslexia
reflect on the accommodations proposed for teaching reading and
writing to learners with dyslexia
gain understanding of basic concepts of test fairness
become aware of the types of accommodations that might be useful for
test takers with dyslexia
apply knowledge of the nature of dyslexic difficulties and concepts of
language testing to designing and evaluating assessment tasks
become aware of ways of providing constructive feedback to learners
with dyslexia

Pre-course assignments
Trainers have to provide all trainees with clear instructions on what kind of materials they
should bring to the course. Table 3 shows compulsory and optional tasks, which need a prior
preparation. It is up to the trainers which optional tasks they select and ask trainees to do in
advance. What is of vital importance is to inform the trainees well in advance to collect the
materials or obtain a certain kind of data as some of them might take quite some time.
Table 4 has been designed in the way that trainers can use is it as whole or delete or add the
tasks they intend/do not intend to cover in the course. Consider Table 3 which tasks are
compulsory and which are optional.
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Table 3: Assignments to be completed BEFORE the course start (a chart for trainers)
Assignments to be completed BEFORE the course start
UNIT

Task

Optional or
compulsory

Step

Instruction
At home, before the course, trainees search the Internet to look for
information on how learners with dyslexia are formally identified in
their country. They are asked to note down the answers to the
questions below and bring them along to the course.

3

4

5

Comp.

1

3

Opt.

3

1

Opt.

3

4

Comp.

4

5

Opt.

1

4

Comp.

1

1

Comp.

2

4

Opt.

1

5

Opt.

1

5

7

10

 What is the age of students when a formal diagnosis takes
place?
 Where does the diagnosis take place? At which institutions?
 What specialists are involved in the diagnostic procedure?
 What are the specific steps undertaken in the diagnostic
procedure?
 What kind of a document is prepared afterwards?
 What adjustments are offered at school to learners with
dyslexia once dyslexia is formally identified?
Trainees have to visit a school they know and interview a learner with
dyslexia in order to find out about his/her experience with modern
language study. They may audio or video record the interview or note
down the learner’s answers. They need to bring a summary or a
audio/video recording of the interview with a learner with dyslexia to
the course.
Trainees bring along National Regulations on
Adjustments/accommodations for learners with dyslexia that are
legally acceptable in their countries.
Trainees bring a paper copy of an original 45-minute lesson plan they
have designed to teach one of their EFL classes.
Trainees interview the learner on the things that s/he finds
troublesome during their lessons (they refer to classroom
environment, classroom management, interaction, mode of
presentation, materials, testing and assignments, etc.) and on the
adjustments s/he would find helpful. They bring the summary of the
interview to the course.
Trainees bring a course book they are familiar with.
Trainees bring their own tests (or a task set for a national exam or an
international exam or an end of term or year test).
Trainees bring a copy of a national or an international foreign
language exam that is relevant to their teaching context. They find out
if there is any description of the accommodations offered by the
exam board and bring these along.
Trainees bring samples of written work by students with dyslexia.
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Table 4: Assignments to be completed BEFORE the course start ( a chart for trainees)
Assignments to be completed BEFORE the course start
UNIT

3

4

Task

5

Step

1

3

3

1

3

4

4

5

1

4

1

1

1

4

1

5

1

5

7

10

Instruction
At home, before the course, please search the Internet to look for information
on how learners with dyslexia are formally identified in your country. You are
asked to note down the answers to the questions below and bring them along
to the course.








What is the age of students when a formal diagnosis takes place?
Where does the diagnosis take place? At which institutions?
What specialists are involved in the diagnostic procedure?
What are the specific steps undertaken in the diagnostic procedure?
What kind of a document is prepared afterwards?
What adjustments are offered at school to learners with dyslexia once
dyslexia is formally identified?

You have to visit a school you know and interview a learner with dyslexia in order
to find out about his/her experience with modern language study. You may audio
or video record the interview or note down the learner’s answers. Please, bring a
summary or a audio/video recording of the interview with a learner with
dyslexia to the course.
Bring along National Regulations on Adjustments/accommodations for learners
with dyslexia that are legally acceptable in your country.
Bring a paper copy of an original 45-minute lesson plan you have designed to
teach one of your EFL classes.
Interview the learner on the things that s/he finds troublesome during his/her
lessons (refer to classroom environment, classroom management, interaction,
mode of presentation, materials, testing and assignments, etc.) and on the
adjustments s/he would find helpful. Please, bring the summary of the interview
to the course.
You need to bring a course book you are familiar with to the course.
Please, bring one of your own tests (or a task set for a national exam or an
international exam or an end of term or year test).
Bring a copy of a national or an international foreign language exam that is
relevant to your teaching context. Please, find out if there is any description of
the accommodations offered by the exam board and bring these along.

Find samples of written work performed by students with dyslexia and bring
them to the course.
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3. The materials
It is of utmost importance that trainers become thoroughly acquainted with all the teaching
materials and aids available on http://dystefl2.uni.lodz.pl/ and/or in printed separate
trainee’s and trainer’s booklets. These booklets are available for download in a pdf
document format from the project website.

Trainers’ involvement
Since the course is flexible to be used with different groups, there should be no division into
tasks for the experienced and the inexperienced. Obligatory materials should apply to all
students, optional materials may be devised for subgroups.

Assessment and Certification procedure
 Assessment of the course content consists of (a) active participation and (b) quizzes.
a) Active participation (30%)
Trainees to be awarded scores for active participation are required to attend all the taught
lessons and do the set tasks prior to the course. They are also assumed to actively participate
in all the activities and contribute as much as possible to the discussions. Trainers will collect
and assess the trainees’ assignments and these will be reflected in the final mark. In this way,
trainees can score up to 30%.
Trainers are supposed to encourage trainees to ask questions, clarify misunderstandings, and
be fully engaged in the discussions.
b) Quizzes (70%)
Each unit finishes with a quiz which is administered the next day as the first thing in
the morning. The maximum score of a unit quiz is set at 15 points and the pass score
is 70% (10-11 pts). At the end of the five-day course, trainees do the whole course test
which takes about an hour (60 min) and consists of 40 questions. The maximum score
is 100%, while the pass score is 70%.
Testing techniques used in the quizzes include blanks, drop-down menus, open
questions, multiple-choice answers marked by ticking the right answer etc.
1. assignment before the training (25%)
2. assignment during the training (25%)
3. active participation (25%)
4. final test (25%)
 Certificate
Certificates are not issued for individual units, so quizzes given to participants only serve
the purpose of continuous assessment. However, trainees need to score 70% on each unit
quiz in order to be allowed to take the final whole course quiz. Therefore, certificates can
only be issued for the whole course.
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Trainees have to score 70% on the whole course quiz to be awarded the certificate. Their
total score is a sum of the score obtained on active participation (30% of the final mark)
and the score received on the whole course quiz (70% of the final mark). The final score
in percentage is shown on the certificate.
Certificates are issued by the organising institution; however, the logos of all partners of
DYSTEFL2 project have to be included. There is a supplement to the certificate in which a
subdivision of the material, the number of hours devoted to individual parts, and the
names of the trainers are included.
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UNIT 1: The nature of dyslexia (90-140 min - 40 min optional)
Task Task type
No.

1

Awareness raising
task

Compulsor Time
y or
Optional
(C/O)
C

20-30
min

 photocopies of the
dyslexia perceptions
survey (Unit 1
Appendix 1)
 Internet and projector

30-40
min

 photocopies of
Dyslexia factsheet of
the IDA (available
from:
http://eida.org/dyslexi
a-basics/)

C
C
2

Reading and
discussing
dyslexia

C

Preparation

Steps

Interaction
Assignment:
(individual,
a) before the course
pair or group b) during the course
work-IW/PW
/GW)
IW

Trainees complete the Dyslexia perceptions
survey.
Trainees compare answers and discuss similarities
GW
2
or differences among themselves.
Trainees watch the video What is Dyslexia.
IW & GW or
3
PW
1 Trainees read the Dyslexia factsheet, compare
IW & GW
b) during the course
their answers, and are asked to reflect on what
- Home reading:
they have learned from the brief text.
 Frith, U (1999).
2 Trainees compile a list of questions about the
GW
Paradoxes in the
nature of dyslexia and report about their
definition of
discussion.
dyslexia. Dyslexia,
5, 192-214
 Dyslexia and the
brain: What does
current research
tell us? (available
from:
http://www.readin
grockets.org/articl
e/14907/).
1
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3

Comparing
definitions of
dyslexia

C

20-30
min

 photocopies of the
definitions of dyslexia

C
C

4

Writing an
information sheet

C/O

30-40
min

no extra material
required

1 Trainees design their personal definition of
dyslexia considering their educational, social and
cultural context.
2 Trainees read definitions of dyslexia and compare
them with their own definitions.
3 Trainees compare personal definition of dyslexia
with international ones, evaluate and discuss the
provided definitions of dyslexia.
1 Trainees write a brief information sheet about
the characteristics and difficulties of students
with dyslexia.

IW

IW
IW & GW or
PW
GW

b) during the
course:
task can be set for
homework.

UNIT 2: Specific learning difficulties associated with dyslexia (120 min)
Task Task type
No.

1

Experiental
learning task

Compulsor Time
y or
Optional
(C/O)
C

20
min

C
2

Finding out about
SpLDs

C

C

20
min

Preparation

 A5 paper in different
colours
 Text to copy
 Access to the page
http://www.bdadyslexi
a.org.uk/educator/wha
t-are-specific-learningdifficulties

Steps

Trainees listen to the instructions and copy the
given text.
2 Trainees compare their texts, discuss their
feelings and compare the strategies.
1 Trainees read the information on the British
Dyslexia Association website on Specific Learning
Difficulties
2 Trainees discuss the most commonly co-occurring
SpLDs
1

Interaction
Assignment:
(individual,
a) before the course
pair or group b) during the course
work-IW/PW
/GW)
IW
GW
IW

PW

b) during the
course
Home reading:
Kormos, J., & Smith,
A. M. (2012).
Teaching languages
to learners with
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specific learning
differences.
Clevedon:
Multilingual
Matters.
3

4

5

40
min

 A3 paper and coloured
pens

Making a visual
representation of
the commonly cooccurring SpLDs
Accommodating
language learners
with SpLDs

C

C

30
min

 Copies of the grid

Reflection on
learning

C

10

Preparation no needed

C

1 Trainees produce a diagram of the key
characteristics of different SpLDs
2 Trainees discuss their diagrams.
1 Trainees discuss how the SpLDs might impact on a
learner’s progress in developing speaking and
listening/reading/writing /vocabulary/grammar
proficiency and design classroom
accommodations and strategies that could
mitigate the challenges.
1 Trainees consider their own students with SpLD
characteristics.

PW
GW
GW

IW

b) during the
course:
Task can be set for
homework.

UNIT 3: Identification of dyslexia (100-140 min – 30-40 min optional)
Task Task type
No.

1

Awareness raising
task

Compulsor Time
y or
Optional
(C/O)
C

20-30
min

Preparation

Steps

 photocopies of teacher
diary entries

1
2

Trainees brainstorm possible signs of dyslexia
that can be identified in a learner with dyslexia.

Interaction
Assignment:
(individual,
a) before the course
pair or group b) during the course
work-IW/PW
/GW)
GW
IW

Project N° 2014-1-PL01-KA200-003578
This project has been funded with support from the European Commission. This publication [communication] reflects the views only of the author, and the Commission cannot be
held responsible for any use which may be made of the information contained therein.

WP5 Intensive staff training course programme

O
2

3

4

5

Identification and
signs of dyslexia video

C

Applying the
knowledge about
the signs of
dyslexia –
preparing an
observation sheet
Reflection task –
writing a teacher
diary entry
Diagnosis of
dyslexia in
national context

C

30
min

C

 equipment to play the
video, internet
connection and a video
clip I am dyslexic
 copies of the chart for
students to fill in while
watching
 copies of the text: How
to identify dyslexia
(British Dyslexia
Association).

Trainees read extracts from the teachers’ diaries
and compare the signs with the ideas they have
collected in the brainstorming session.
1 Trainees watch the video ‘I am dyslexic’ and take
notes in the chart.
2 Trainees read the text ‘How to identify dyslexia’
and compare, discuss and reflect on the
information from the video and the text.

IW
GW

30
min

 notes from Task 2

1 Trainees prepare an observation sheet of signs of
dyslexia.
2 Trainees visit a class in a school and observe
learners to note down the signs of dyslexia.

PW/ GW

C

30-40
min
30-40
min

1 Trainees write a teacher diary entry of a
hypothetical/real learner with dyslexia and
describe their difficulties experienced in school.
1 Trainees work at home and search the Internet to
look for information on how learners with
dyslexia are formally identified in their country.
2 Trainees share the collected information and
discuss how dyslexia is formally diagnosed in their
country.

IW or PW

O

observation sheet
prepared by trainees in
Task 3.
legal documents or
ministerial regulations
that describe diagnostic
procedures.

O

b) during the
course: Trainees can
read the texts and
watch short video
clips as homework
and note down
additional
manifestations of
dyslexia they read
about or hear in the
videos.

IW

GW

Project N° 2014-1-PL01-KA200-003578
This project has been funded with support from the European Commission. This publication [communication] reflects the views only of the author, and the Commission cannot be
held responsible for any use which may be made of the information contained therein.

WP5 Intensive staff training course programme

3 Trainees write a list of activities that illustrates
the steps undertaken in the diagnostic procedure
in their country.

IW

UNIT 4: The effects of dyslexia on foreign language learning (130-160 min – 60-70 min optional)
Task Task type
No.

1

Modern foreign
languages and
dyslexia

Compulsor Time
y or
Optional
(C/O)
C

20-30
min

C

C
O
2

Learning about
the areas of
difficulties in
foreign language
learning

C

C

C

30-40
min

Preparation

Steps

 equipment to play the
video, the Internet
connection and
photocopies of the
chart for all trainees to
fill in while watching
the video,
 photocopies of
Margaret Crombie’s
article.
 photocopies of the
diagram Unit 4
Appendix 2,
 the matching activity
cards Appendix 3.

Trainees discuss what they have learnt about the
1 nature and the signs of dyslexia in Unit 1 and Unit
3.
Trainees watch the video: Dyslexic learners in the
2 EFL classroom: Part 1 Effect of dyslexia on foreign
language learning.
Trainees compare their initial predictions with the
3
information they learnt from the video.
Trainees read Margaret Crombie’s article: Foreign
4
language learning and dyslexia.
1 Trainees discuss the possible areas of difficulties
learners with dyslexia may encounter while
learning foreign languages.
2 Trainees complete the matching activity in which
they match the area of difficulty with the detailed
description of the problems.
3 Trainees read fragments from the article Assisting
students with foreign language learning
difficulties in school and identify more specific

Interaction
Assignment:
(individual,
a) before the course
pair or group b) during the course
work-IW/PW
/GW)
PW

IW

IW
IW
PW

PW

PW
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types of difficulties that learners with dyslexia
experience.
3

Practical
application task –
preparing
interview
questions

C

20
min

 photocopies of
suggested interview
questions

C
O

4

Reflection task

O

30
min

O

5

Reading about
the Linguistic
Coding
Differences
Hypothesis –
LCDH

O

O

30-40
min

 answers to the
interview from Task 3.

1 Trainees write down questions for an interview
with a learner with dyslexia about his/her
experience in learning a foreign language.
2 Trainees analyze and adapt the template of an
interview.
3 Trainees visit a school and interview a learner
with dyslexia in order to find out about his/her
experience with modern language study.

GW

GW
IW

1 Trainees discuss the interview answers and write
a short report.

PW or GW

2 Trainees present their reports and suggest ways
to overcome the difficulties indicated by their
interviewees.
1 Trainees read a fragment of the article on
 a photocopy of an
learning disabilities and foreign language (What
article or access to the
causes the difficulties?).
website with the article
2 Trainees discuss the causes of foreign language
by Robin L. Schwarz
learning difficulties in learners with dyslexia, the
(1997) Learning
Linguistic Coding Differences Hypothesis and a
Disabilities and Foreign
phenomenon of Foreign Language Learning
Language Learning
Difficulty.

PW or GW

b) during the
course: Csizér, K.,
Kormos, J., &
Sarkadi, Á. (2010).
The dynamics of
language learning
attitudes and
motivation: lessons
from an interview
study of dyslexic
language learners.
Modern Language
Journal, 94, 470-487.

IW

GW
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O

(available from:
3 Trainees watch the PowerPoint presentation,
http://www.ldonline.or
check their answers to questions in Step 2 and
g/article/6065,
share ideas whether their learners with dyslexia
fragment: What causes
have difficulties in their native language learning
the difficulties?)
and if these are exhibited in their foreign
language study.
 PowerPoint
presentation about
Linguistic Coding
Differences
Hypothesis.

GW

UNIT 5: Classroom accommodations for foreign language learners with dyslexia (110-140 min - 50 min optional)
Task Task type
No.

1

Inclusive
education and
educational
accommodations

Compulsor Time
y or
Optional
(C/O)
C
C

O

15-20
min

Preparation

Steps

 handouts with pictures
alternatively, OHP or
PowerPoint can be
used to display the
pictures to all trainees,
 A4 or A3 paper and
markers for Step 2.

1 Trainees look at the picture and the quotation
and discuss analogy to their educational context.
2 Trainees discuss inclusive education, differences
between inclusion and integration and the term
accommodation.
3 Trainees find out about the formal educational
regulations and discuss the adjustments offered
to learners with dyslexia in the country they
teach.

Interaction
Assignment:
(individual,
a) before the course
pair or group b) during the course
work-IW/PW
/GW)
GW
b) during the
course: Texts can be
set for reading to
GW
help trainees
understand the
difference between
GW
integration and
inclusion
(http://www.cdss.ca
/images/pdf/general
_information/integr
ation_vs_inclusion.p
df);
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http://openlearn.op
en.ac.uk/mod/ouco
ntent/view.php?id=
397669&section=3.3
))
Step 3 can be set for
homework. Trainees
can be referred to
section 2.1.4. Legal
documents providing
for dyslexia and
dyslexic students of
the Needs Analysis
Report conducted by
the DysTEFL project
partners in their
countries. Available
from:
http://www.dystefl.
eu/uploads/media/D
ysTEFLNeeds_analysis_rep
ort_01.pdf
2

Accommodations
in the classroom
– part one

C

C
O

20-25
min

 equipment to play
the video,
 internet connection,
 charts (Unit 5
Appendix 1) for all
trainees to fill in

1 Trainees watch the video: Dyslexic learners in the
EFL classroom: Part 2. Accommodating dyslexic
learners and fill in the charts.
2 Trainees compare and discuss the answers they
have noted down in the charts.
3 Trainees read a text on accommodations for
students with dyslexia.

IW

PW
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3

Accommodations
in the classroom
– part 2

O

20-25
min

O

O

O

4

Multisensory
Structured
Language (MSL)
teaching

C

O

30-40
min

while watching the
video.
 sets of cards with
descriptions of
different ways learners
with dyslexia can be
accommodated in the
foreign language
classroom (Unit 5
Appendix 2),
 International Dyslexia
Association’s fact sheet
on at-risk students and
the study of foreign
language at school
(available from:
http://eida.org/at-riskstudents-and-thestudy-of-foreignlanguage-in-school/
 copies of two
International Dyslexia
Association’s fact
sheets (Multisensory
Structured Language
(MSL) Teaching
(available from:
http://eida.org/multise

1 Trainees choose the suggestions on how to
accommodate learners with dyslexia using a set
of cards with descriptions of different ways on
how to support foreign language learners with
dyslexia in the classroom.
2 Trainees list possible barriers to implementing
changes in classroom management and teaching
techniques to accommodate foreign language
learners with dyslexia.
3 Trainees read the International Dyslexia
Association’s fact sheet on at-risk students and
write down additional adaptations that a foreign
language teacher can make to create a better
learning environment for language learners with
dyslexia.
4 Trainees watch short videos on accommodating
learners with SpLDs and compare their notes.

1 Trainees read two fact sheets, identify the
principles of MSL approach, and classify the
aspects of language which should be taught.
2 Trainees watch the PowerPoint presentation on
morphological awareness training, complete
micro tasks included in the presentation and
reflect on how they could use similar activities in
their context.

PW

GW

IW

b) during the
course:
Task can be set for
homework.

IW/PW

b) during the
course:
Task can be set for
homework.

PW

GW
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O

nsory-structured3 Trainees watch the video: Dyslexic learners in the
language-teaching/
EFL classroom: Part 3. Role of information
and Effective Reading
technology and take notes on how IT can be used
Instruction (available
as part of a structured multisensory learning
from:
program.
http://eida.org/effectiv 4 Trainees select a 45-minute lesson plan and try to
e-reading-instruction/),
adjust the teaching techniques and materials so
 two charts (Unit 5
that they follow the principles of Multisensory
Structured Language (MSL) teaching.
Appendix 3)
 equipment to play the
video and Internet
connection for Step 3.

C

5

Accommodating
learners with
dyslexia – case
studies

C

25-30
min

 handouts with a chart
for each trainee (Unit 5
Appendix 5)

C

1 Trainees think about a specific learner with
dyslexia they have taught/observed and note
down their observations in the chart.
2 Trainees discuss their case studies and provide
feedback on suggestions for accommodations.

IW/GW

IW/GW

IW

Prepared before the
course:
Trainees can
prepare the plans
with appropriate
adjustments at
home
b) during the
course: Trainees
discuss and
comment on
prepared plans in
class.
b) during the
course: Task can be
set for homework.

GW

UNIT 6: Techniques for developing phonological and orthographic awareness (110-135 min - 45 min optional)
Task Task type
No.

Compulsor Time
y or
Optional
(C/O)

Preparation

Steps

Interaction
Assignment:
(individual,
a) before the course
pair or group b) during the course
work-IW/PW
/GW)
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1

Awareness raising
task – lecture

C

20
min

C

C
2

Reading and
discussing stages
and activities in
phonological
training

O

20-30
min

O

O

3

Developing
phonological and
orthographic
awareness - video

O

O
O

20-25
min

 photocopy and cut out
cards with concepts
and their definitions
 photocopy the bingo
boards (versions A, B
and C); photocopy and
cut out little white
cards for each student

1 Trainees discuss how they understand
phonological awareness, phonemic awareness,
alphabetic principle, phonics and match the
concepts to their definitions.
2 Trainees watch a video on the differences
between phonological awareness, phonemic
awareness and phonics.
3 Trainees check their answers and reflect on what
they have learned from the presentation.
1 Trainees sort slips of paper with the names of
 photocopy and cut
types of activities used during the phonological
out slips of paper
awareness training in the right sequence.
with the names of the
main stages and
types of activities in
2 Trainees compare their answers and check them
phonological
against the information in the text on tips for
awareness training
teaching phonological awareness.
3 Trainees discuss how they could adapt and
implement the activities they have read about in
Step 2 in their teaching contexts.
1 Trainees watch answer questions on the video in
 equipment for
which Joanna Nijakowska talks about techniques
playing the video,
for developing phonological and orthographic
 internet connection.
awareness.
2 Trainees compare and discuss their answers.
3 Trainees watch a video in which Louisa Moats and
Virginia Campbell practice a phonemic awareness
activity.

GW

IW

GW
PW

PW

GW

IW

GW
IW
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4

Sound-letter
relationship
(orthographic
awareness)
training

O

30
min

C

 photocopy a set of
materials designed to
practise the spelling of
the /t/ sound with the
letters ‘ch’ and ‘tch’

O
5

Designing
teaching
materials and
aids

C

20-30
min

Preparation no needed

C
O

1 Trainees watch a PowerPoint presentation and
try to infer the rules regarding the spelling of
certain sounds.
2 Trainees critically evaluate a set of activities
designed to practise the spelling of a certain
sound.
3 Trainees read the International Dyslexia
Association fact sheet on spelling.
1 Trainees design a set of activities for developing
the awareness of sound-letter relationships and
choose the spelling issue which is most relevant
for their teaching context.
2 Trainees share and discuss their work with other
trainees.
3 Trainees ask students with dyslexia to complete
the activities they designed and get feedback
from them.

GW

GW

GW
IW

b) during the
course: Task is set
for homework.

GW
GW

UNIT 7: Techniques for teaching vocabulary and grammar (135-150 min - 40 min optional)
Task Task type
No.

1

Vocabulary
learning and
grammar –
interviews with

Compulsor Time
y or
Optional
(C/O)
C

O

30
min

Preparation

Steps

 photocopy the
interview excerpts

1 Trainees read the interview excerpts and make a
list of the difficulties language learners with
dyslexia might face.
2 Trainees come up with the causes of the
difficulties.

Interaction
Assignment:
(individual,
a) before the course
pair or group b) during the course
work-IW/PW
/GW)
PW

GW
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students with
dyslexia
2

Recommended
methods for
teaching
vocabulary and
grammar to
students with
dyslexia

C
C

3
45-60
min

O

C
C
O
O

3

Techniques for
teaching

C

35
min

 For Step 2:
Text: Kormos, J., &
Smith, A. M. (2012).
Teaching languages to
learners with specific
learning differences.
Clevedon: Multilingual
Matters.p. 132-135.
or
a PowerPoint
presentation in which
Anne Margaret Smith
summarizes the most
important aspects of
teaching vocabulary
and grammar to
students with dyslexia.
(Unit 7 Appendix 2).
 For Step 3
A4 or A3 or even larger
sheets, markers and
pens in several colours,
as well as some blutack.
 slips of papers with
problematic lexical

1

2

3
4
5
6

Trainees discuss the causes with the trainer and
give specific examples of difficulties of their
students.
Trainees discuss what kind of recommendations
they expect to read about regarding teaching
vocabulary and grammar to students with
dyslexia.
Trainees decide which topic they would like to
focus on (grammar or vocabulary) and read
chapter 7 (Techniques for language teaching Teaching vocabulary or Teaching grammar by
Kormos, J., & Smith, A. M. (2012). Teaching
languages to learners with specific learning
differences. pp. 132-135) or watch the
PowerPoint presentation by A. M. Smith.
Trainees prepare mind maps about grammar and
vocabulary.
Trainees present and discuss mind maps.
Trainees look at other groups’ mind maps.
Trainees reflect on the techniques recommended
and on the method of mind mapping.

1 Trainees describe a case study of a learner with
dyslexia who has experienced difficulties with

GW

PW

PW

PW or GW
PW or GW
PW or GW
PW or GW

GW
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vocabulary and
grammar specific solutions
4

Teaching
vocabulary and
grammar using
dyslexia friendly
techniques: A
unit of a course
book

items and grammar
structures
C
C

C
O

25
min

 A course book

(120
min
as
home
work)

learning a particular grammar structure or a
lexical item.
2 Trainees present their ideas to other groups.
1 Trainees choose a unit/some pages of a unit from
a course book and think about how to introduce
new grammar and vocabulary in a dyslexiafriendly way.
2 Trainees write recommendations for other
teachers.
3 Trainees present their teaching tips to the others.

GW
GW

GW
GW

UNIT 8: Techniques for teaching listening and speaking (125-120 min - 50 min optional)
Task Task type
No.

1

Know-Want to
know-Learnt
Poster

Compulsor Time
y or
Optional
(C/O)
C

C
C

15-20
min

Preparation

Steps

 Poster paper or
whiteboard divided
into three sections (I
know …, I want to
know …, I’ve learnt …)
 Three sets of coloured
sticky notes

1 Trainees list some possible problems a learner
with dyslexia may encounter while developing
listening and speaking skills.
2 Trainees write what they would like to learn
about teaching listening and speaking.
Trainees read the sticky notes and suggest which
3
ideas can be used to answer the questions.

Interaction
Assignment:
(individual,
a) before the course
pair or group b) during the course
work-IW/PW
/GW)
PW

PW
GW
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2

3

Lead-in into a
listening task

An interview with
an English
teacher

O

10
min

20
min
C

C
C

C
4

Evaluating and
adapting
speaking
activities for
learners with
dyslexia

C

C

C

30
min

1 Trainees match the cards with the expressions to
 set of pictures and
the pictures and sort the pictures on the board.
cards with
expressions and
phrases illustrating
techniques for
teaching listening and
speaking skills
1 Trainees check the recording whether their
 recording
suggestions regarding helpful practices for
 copies of the tapescript
developing listening and speaking skills in
of the interview
learners with dyslexia were similar or different
 class set of pictures
from what was said in the interview.
and words
2 Trainees listen to the recording for the second
time and focus on classroom management, on
ways of checking comprehension and on
developing speaking.
3 Trainees discuss what they have learnt and how
useful their exercise was.
4 Trainees compare what they mentioned in Step 1
with the checklist of principles/suggestions for
teaching listening and speaking.
1 Trainees get the copies of the activity depending
 Sample activity from
on the age group of learners they teach.
Magic Book 1 (Alexiou
2 Trainees evaluate the level of difficulty of the
& Mattheoudakis,
speaking activity taking into consideration the
2013)
difficulties learners with dyslexia may have in
 Sample activity from
speaking.
Think Teen, an EFL
3 Trainees suggest possible
coursebook for A2
modifications/adaptations/simplifications in
learners of English at
order to accommodate learners with dyslexia,

GW

PW

GW

GW
GW

GW
GW

GW
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High School
(Karagianni, Koui, &
Nikolaki, 2008)
O
5

Planning a
listening and
speaking activity

O

50
min

O

 Tapescripts for
different groups of
learners (pre-primary,
primary, lowersecondary, uppersecondary)

present their suggestions and possible
modifications and exchange ideas.
4 Trainees suggest and present the criteria for
designing speaking activities suitable for learners
with dyslexia, and design an activity for speaking
skills based on the criteria suggested.
1 Trainees design their own lesson plan based on
the tapescript following the checklist of
principles.
2 Trainees give short presentation of the lesson
plan and suggest accommodations for learners
with dyslexia.

GW

GW

GW

UNIT 9: Techniques for teaching reading and writing (100 min)
Task Task type
No.

1

2

Categorization of
difficulties
experienced in
reading and
writing
Reading text
evaluation and
adaptation

Compulsor Time
y or
Optional
(C/O)

C

15
min

Preparation

Steps

 paper for preparing
Venn diagrams

Trainees categorise possible difficulties learners
with dyslexia can encounter when reading and
1
writing in English. The categories are Reading,
Writing or Both.
Trainees prepare a big Venn diagram on the board
2 or on a poster.

C
C
C

25
min

 Internet access or
copies of the text of
the tale

1 Trainees look at the webpage and read the tale.
Trainees watch the PPP slide by slide and critically
2 evaluate the text that they have just read.

Interaction
Assignment:
(individual,
a) before the course
pair or group b) during the course
work-IW/PW
/GW)
PW

PW/GW
IW
PW
GW
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3

Stages of a
reading lesson

C

20
min

 PowerPoint
presentation about the
quality of a reading
text and data projector
 cut up the stages of
the lesson per each
pair of trainees

C
4

Planning a writing
lesson

C

2
30
min


1

C
5

Final task –
reflection on the
Venn diagram

C

1

2
10
min

 Poster or board Venn
diagram, sticky notes

C

1
2

Trainees cut-up stages of the lesson and arrange
them so that they follow the principles of
teaching reading generally.
Trainees compare the way they ordered the
stages of the lesson with another pair and try to
justify their choice.
Trainees match the stages of the writing lesson
and the techniques and suggest with their own
accommodation techniques.
Trainees plan a writing lesson. They use three
more accommodation techniques from the article
in their lesson plan.
Trainees use the Venn diagram created in Task 1
Step 2 and to identify which problems mentioned
have been addressed in their lessons plans.
Trainees express their opinion on the
accommodations.

PW

GW

GW
GW

GW
GW

UNIT 10: The assessment of language learners with dyslexia (130-145 min - 50 min optional)
Task Task type
No.

Compulsor Time
y or
Optional
(C/O)

Preparation

Steps

Interaction
Assignment:
(individual,
a) before the course
pair or group b) during the course
work IW/PW
/GW)

Project N° 2014-1-PL01-KA200-003578
This project has been funded with support from the European Commission. This publication [communication] reflects the views only of the author, and the Commission cannot be
held responsible for any use which may be made of the information contained therein.

WP5 Intensive staff training course programme

1

Analysis of an
exam/test paper

C

30
min

 Examples of exam or
test paper

C

1
2
3

C
2

3

4

Lecture on the
assessment of
language learners
with dyslexia

Designing a
dyslexia-friendly
assessment task

Accommodations
in national and

C

30
min

Preparation no needed
1

C

2

C

3

C

30-35
min

Preparation no needed
1

C

2

C

3

C

4

O

5

O

20
min

 computer/mobile
technology access

1

Trainees identify strengths and weaknesses of
GW
language learners with dyslexia in time
management and attention span and in learning
different foreign language skills.
Trainees read the exam/test paper.
GW
Trainees fill in the table about the potential
difficulties students might experience when
GW
taking an exam/test.
Trainees make a list of potential accommodations
IW or PW or
that might assist language learners with dyslexia
GW
to display the best of their knowledge.
Trainees listen to the lecture on the basic
principles of validity, reliability and test fairness
GW
and on accommodating language learners with
dyslexia in assessment contexts.
Trainees check the list and add additional
GW
accommodations based on the lecture.
Trainees design short language assessment task
that is suitable for language learners with dyslexia
GW
at a selected level of proficiency and of a
particular age.
Trainees share the prepared tasks.
GW
Trainees evaluate the task the other group and
GW
give a brief feedback report.
Trainees prepare the final version of the task.
GW
Trainees try out the language assessment task
GW
and report on how it worked in the classroom.
Trainees select a (inter)national FL exam and find
out if there is any description of the
IW or GW
accommodations offered by the exam board.

b) during the
course: Task can be
set for homework.

Prepare before the
course:
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international
exams
O

5

Examples of
constructive
feedback

O

O

20-30
min

or
 photocopies of
classroom
arrangements by
international exam
boards
 samples of written
work by students with
dyslexia
 examples for providing
constructive feedback
in written work

Trainees write a critical review of the
accommodations provided by the exam board.
2

1 Trainees identify problems in samples of written
work by students with dyslexia.
Trainees make a list of ideas for constructive
feedback for the written work.
2

IW or GW

Trainees need to
search for
information on
accommodations
before the class

PW

PW
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http://bdadyslexia.org.uk/dyslexia/definitions
International Dyslexia Association definition of dyslexia. Available from:
http://eida.org/definition-of-dyslexia/
International Classification of Disorders definition of dyslexia. Available from:
http://apps.who.int/classifications/icd10/browse/2010/en#/F81.0
UNIT 2
ADHDpro59 (2010). What is ADHD? Available from:
http://www.youtube.com/watch?v=bPctgWW3ki4
Arbs, J. (2011). How ADHD feels. Available from:
http://www.youtube.com/watch?v=Ue0zSycgbN0&feature=fvwrel
Asperger’s Guide (2010). Does your child have Asperger’s syndrome? Available from:
http://www.youtube.com/watch?v=OMlqIogZ2Yw.
British Dyslexia Association (2012). What are specific learning difficulties? Available from:
http://www.bdadyslexia.org.uk/educator/what-are-specific-learning-difficulties
DysTalk (2009). What is dyscalculia? Available from:
http://www.youtube.com/watch?v=jxloGUFR2Tk
DysTalk (2011a). Dyslexia, dyspraxia and overlapping learning difficulties. Available from:
http://www.youtube.com/watch?v=dXhO3-S1L-o
DysTalk (2011b). What is dyspraxia? Available from:
http://www.youtube.com/watch?v=s832Yv-Dbwc
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ELT well (2012). Specific learning differences. Available from:
http://www.eltwell.co.uk/specific-learning-differences-splds.html
MCCAS: Monique Craine's Coaching and Advocacy Service. What is neuro-diversity. Available
from: http://www.mccas.co.uk/neuro-diversity-explained.html
SOAS University of London. Specific learning difficulties. Available from:
https://www.soas.ac.uk/studentadviceandwellbeing/information-forstaff/disabledstudents/learningdifficulties/
The National Center for Learning Disabilities (2012). What is Asperger's Syndrome. Available
from: https://www.youtube.com/watch?v=gdSzM3MHfOA
Kormos, J., & Smith, A. M. (2012). Teaching languages to learners with specific learning
differences. Clevedon: Multilingual Matters. (Chapter 3)
UNIT 3
Teacher diary entries. Available from:
https://disleksia.wordpress.com/2008/02/25/gejala-disleksia-yang-harus-dikenali-dini/
The video diary of dyslexic students sharing their problems. Available from:
http://www.youtube.com/watch?v=bCf0JOhPV64&feature=related
How to identify dyslexia: British Dyslexia Association. Available from:
http://www.bdadyslexia.org.uk/common/ckeditor/filemanager/userfiles/Services/QM/QM_
DFS-info_pack.pdf
Signs of dyslexia-The Yale centre for dyslexia and creativity. Available from:
http://dyslexia.yale.edu/EDU_signs.html
Child Development Institute – About dyslexia and reading problems. Available from:
http://childdevelopmentinfo.com/learning/dyslexia/
IDA dyslexia handbook: What every family should know. Available from:
http://www.dyslexia-hawaii.org/images/uploads/201410_IDADyslexiaHandbookWhatEveryFamilyShouldKnow.pdf
How do we identify the dyslexic. Available from:
http://www.etni.org.il/etninews/inter2d.htm
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A talk by Amanda Kirby about what parents should look out for if their child has difficulties
learning to read and write. Available from: http://www.dystalk.com/talks/107-signs-ofdyslexia-and-who-to-see
Dyslexia: a hidden disability:
Available from: https://www.youtube.com/watch?v=8m1fCz3ohMw
Because I’m dyslexic – short talks by dyslexic about their strengths. Available from:
https://www.youtube.com/watch?v=fzHaLYsTgJc
The big picture – rethinking dyslexia – dyslexics sharing their problems. Available from:
https://www.youtube.com/watch?v=jzp8FUZm5_M
Dyslexia explained: what's it like being dyslexic? Available from:
http://www.youtube.com/watch?NR=1&feature=endscreen&v=IEpBujdee8M
UNIT 4
Foreign language learning and dyslexia by Margaret Crombie. Available from:
http://www.languageswithoutlimits.co.uk/resources/Dxa1.pdf
‘Can all children benefit from foreign language learning?’ extract from: McColl, H. (2000).
Modern languages for all. London: David Fulton Publishers, pp 5-10. Available from:
http://www.languageswithoutlimits.co.uk/resources/Extract1.pdf
The fragment of the article by Robin L. Schwarz (1997) Learning disabilities and foreign
language learning. What causes the difficulties? Available from:
http://www.ldonline.org/article/6065
Fragments of the article by Leonore Ganschow and Elke Schneider: ‘Assisting students with
foreign language learning difficulties in school’. Available from:
http://www.ldonline.org/article/22725/
UNIT 5
Kelly, M. (2004). The rhythm of life: Living every day with passion and purpose. New York:
Beacon Publishing.
Inclusion/integration: Is there a difference? by Bryan Harman. Available from:
http://www.cdss.ca/images/pdf/general_information/integration_vs_inclusion.pdf
Inclusive education: Knowing what we mean. Available from:
http://openlearn.open.ac.uk/mod/oucontent/view.php?id=397669&section=3.3
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Needs Analysis Report conducted by the DysTEFL project partners in their countries.
Available from: http://www.dystefl.eu/uploads/media/DysTEFLNeeds_analysis_report_01.pdf
Video: Smith, A. M. (2014). Dyslexic learners in the EFL classroom: Part 2. Accommodating
dyslexic learners. Pearson. Available from:
https://www.youtube.com/watch?v=icZlWT3bwgo
Accommodations for students with LD. Available from:
http://www.ldonline.org/article/Accommodations_for_Students_with_LD
Accommodating students with dyslexia in all classroom settings (based on International
Dyslexia Association’s fact sheet on accommodating students with dyslexia in all classroom
settings:
http://www.interdys.org/ewebeditpro5/upload/AccommodatingStudentsWithDyslexiaInAllC
lassroomSettings10-02.pdf). Available from:
http://www.readingrockets.org/article/accommodating-students-dyslexia-all-classroomsettings
International Dyslexia Association’s fact sheet on at-risk students and the study of foreign
language at school. Available from:
http://eida.org/at-risk-students-and-the-study-of-foreign-language-in-school/ or from
https://app.box.com/s/1bg6yjdpw20xirpllenxfqi0zxst4h1o
Video: A teacher sharing a true story. Available from:
http://www.youtube.com/watch?v=F9NEyfVIDmQ
A cartoon giving suggestions for accommodations for learning differences. Available from:
http://www.youtube.com/watch?v=hMo5suNUoKw&feature=related
International Dyslexia Association’s fact sheet on Effective Reading Instruction. Available
from: http://eida.org/effective-reading-instruction/
International Dyslexia Association’s fact sheet on Multisensory Structured Language (MSL)
teaching. Available from:
http://eida.org/multisensory-structured-language-teaching/
Video: Crombie, M. (2014). Dyslexic learners in the EFL classroom: Part 3. Role of information
technology. Pearson. Available from https://www.youtube.com/watch?v=8QamfQl9B_U
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UNIT 6
Video on the definitions and distinctions between phonological awareness, phonemic
awareness, and phonics. Available from: http://www.youtube.com/watch?v=McJldIFIpC8
Tips for teaching phonological awareness. Available from: http://www.readingtutors.com/tips/TH_Tips_PhonAware.pdf
Video: Nijakowska, J. (2014). Dyslexic learners in the EFL classroom: Part 4. Teaching
methods and techniques: Developing phonological and orthographic awareness in dyslexic
EFL learners. Pearson. Available from: https://www.youtube.com/watch?v=ofDMOmuG4GQ
Video: Louisa Moats and Virginia Campbell practice a phonemic awareness activity focusing
on substituting sounds and their corresponding letters within words. Available from:
https://www.youtube.com/watch?v=6Q0LVVfTaxw
International Dyslexia Association fact sheet on spelling. Available from:
http://eida.org/spelling/ or from
https://app.box.com/s/phcrmtjl4uncu6c6y4qmzml8r41yc06r
UNIT 7
Kormos, J., & Smith, A. M. (2012). Teaching languages to learners with specific learning
differences. Clevedon: Multilingual Matters. Chapter 7.
Oxenden, C., Latham-Koening, C. & Seligson, P. (2011). New English File. Oxford: OUP.
http://www.youtube.com/watch?v=76Roy4E4ZbE - a video about making mind maps
http://www.youtube.com/watch?v=wLWV0XN7K1g&feature=related - a video about making
mind maps
http://www.text2mindmap.com/ – a mindmapping tool
https://bubbl.us/ – a mindmapping tool
http://www.thinkbuzan.com/hu/ – a mindmapping tool
http://eduapps.org/?page_id=7 – a set of tools to support literacy
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www.robobraille.org – a free service that converts digital texts to either braille or audio files,
and it also emails you the filw.
http://www.quizlet.com – a free flashcard maker program and learning tool.
UNIT 8
Alexiou, T. & Mattheoudakis, M. (2013). Magic Book 1 available from:
http://ebooks.edu.gr/courses/DSDIMC107/document/4ebd04a81ihf/54048b42pbrv/540494234cjx.pdf,
Karagianni, E. Koui, V. & Nikolaki, E. (2008). Think Teen, available from
http://ebooks.edu.gr/new/books-pdf.php?course=DSGYM-A114
Woodward, T. (1992) Ways of training. Harlow: Longman.
UNIT 9
Kormos, J. & Smith, A. M. (2012). Teaching languages to learners with specific learning
differences. Clevedon: Multilingual Matters. Chapter 7, parts – Teaching reading and
Teaching writing, pp. 135–137, pp. 141–143.
Schneider, E, & Crombie, M. (2003). Dyslexia and foreign language learning. London: David
Fulton Publishers. (Chapters 3 and 6)
Information on the city. Available from:
http://www2.brno.cz/index.php?lan=en&nav01=2222&nav02=5&nav03=86&nav04=4 3. A
city of Brno webpage.
Improving writing skills in students with dyslexia - 20 tips for teachers. Available from:
http://specialed.about.com/od/readingliteracy/a/improving-writing-dyslexia.htm
Non-commercial web pages robobraille.org and on-line convert.com that helps teachers
convert texts in different formats so that they can be used with learners with dyslexia.
Available from: http://www.robobraille.org/ and http://www.online-convert.com/
Jameson, M. (1998). ‘Children with Dyslexia and Foreign Language Learning’, available from
http://www.dyslexia-malvern.co.uk/resources,
Jameson, M. (2006). ‘Approaches to Remediating Visual Stress’, Patoss Bulletin, at
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http://www.communication4all.co.uk/
Kormos, J. & Smith, A.M. (2012). Teaching languages to learners with specific learning
differences. Clevedon: Multilingual Matters.
Reid, G. (2013). Dyslexia and Inclusion. London: David Fulton Publishers.
http://www.bdadyslexia.org.uk/dyslexic/eyes-and-dyslexia Site of the British Dyslexia
Association
http://www.cambridgeesol.org/exams/special-circumstances/learning-dyslexia.html
The site of English Language Assessment with info on adaptations of exams for learners with
dyslexia
http://www.ucl.ac.uk/disability/information-for-staff/dyslexiamarkingguidelines
A dyslexia and dyspraxia marking guidelines for UCL’ staff
http://www.oise.utoronto.ca/balancedliteracydiet/Oral_Language_ELL.html
A variety of excellent short videos with practical tips
http://www.readingrockets.org/webcasts/2007 Effective assessment and instruction
strategies for English language learners with learning disabilities
http://edglossary.org/formative-assessment/
A website with useful information about formative and summative assessment
UNIT 10
Jameson, M. (1998). ‘Children with Dyslexia and Foreign Language Learning’, available from
http://www.dyslexia-malvern.co.uk/resources,
Jameson, M. (2006). ‘Approaches to Remediating Visual Stress’, Patoss Bulletin, at
http://www.communication4all.co.uk/
Kormos, J. & Smith, A.M. (2012). Teaching languages to learners with specific learning
differences. Clevedon: Multilingual Matters.
Reid, G. (2013). Dyslexia and Inclusion. London: David Fulton Publishers.
http://www.bdadyslexia.org.uk/dyslexic/eyes-and-dyslexia
Site of the British Dyslexia Association
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http://www.cambridgeesol.org/exams/special-circumstances/learning-dyslexia.html
The site of English Language Assessment with info on adaptations of exams for learners with
dyslexia
http://www.ucl.ac.uk/disability/information-for-staff/dyslexiamarkingguidelines
A dyslexia and dyspraxia marking guidelines for UCL’ staff
http://www.oise.utoronto.ca/balancedliteracydiet/Oral_Language_ELL.html
A variety of excellent short videos with practical tips
http://www.readingrockets.org/webcasts/2007
Effective assessment and instruction strategies for English language learners with learning
disabilities
http://edglossary.org/formative-assessment/
A website with useful information about formative and summative assessment

Recommended extra resources:
UNIT 1
Grant, D. (2005). That’s the way I think: Dyslexia, dyspraxia and ADHD explained.
London: Routledge. Chapter 1: ‘Dyslexia, dyspraxia and ADHD: the common
ground,’ pp. 7–28.
Kirby, A., & Kaplan, B. J. (2003). Specific learning difficulties. Oxford: Health Press.
Chanock, K. (2007). How do we not communicate about dyslexia? – The discourses that
distance scientists, disabilities staff, ALL advisers, students, and lecturers from one another.
Journal of Academic Language and Learning, 1, 33–43.
Corbett, J. (1996). Badmouthing: The language of special needs. London: Falmer Press.
Frith, U (1999). Paradoxes in the definition of dyslexia. Dyslexia, 5, 192–214 .
UNIT 2
Hudson, R.F., High, L. Al Otaiba, S. (2007). Dyslexia and the brain: What does current
research tell us? The Reading Teacher, 60(6), 506-515. Available from:
http://www.readingrockets.org/article/14907/
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Kormos, J., & Smith, A. M. (2012). Teaching languages to learners with specific learning
differences. Clevedon: Multilingual Matters. Chapters 1 and 2.
Nijakowska, J. (2010). Dyslexia in the foreign language classroom. Bristol: Multilingual
Matters. Chapters 1 and 2.
Shaywitz, S. (2003). Overcoming dyslexia: A new and complete science-based program for
reading problems at any level. New York: Alfred Knopf.
UNIT 3
Kormos, J., & Smith, A. M. (2012). Teaching languages to learners with specific learning
differences Clevedon: Multilingual Matters. Chapter 5.
Nijakowska, J. (2010). Dyslexia in the foreign language classroom. Bristol: Multilingual
Matters. (Chapter 4.)
Smith, A.M. (2015). Cognitive Assessments for Multilingual Learners PLUS. Adult assessment
tool. Available from: www.ELTwell.co.uk
Smith, A.M. (2015). Cognitive Assessments for Multilingual Learners - young learners'
version. Available from: www.ELTwell.co.uk
Vellutino, F. R., Fletcher, J. M., Snowling, M. J., & Scanlon, D. M. (2004). Specific reading
disability (dyslexia): What have we learned in the past four decades? Journal of Child
Psychology and Psychiatry, 45, 2–40.
UNIT 4
Csizér, K., Kormos, J. & Sarkadi, Á. (2010) The dynamics of language learning attitudes and
motivation: lessons from an interview study of dyslexic language learners. Modern Language
Journal, 94, 470-487.
Helland, T. & Kaasa, R. (2005). Dyslexia in English as a second language. Dyslexia 11, 41-60.
Kormos, J., & Smith, A. M. (2012). Teaching languages to learners with specific learning
differences. Clevedon: Multilingual Matters. (Chapter 4.)
Nijakowska, J. (2010). Dyslexia in the foreign language classroom. Bristol: Multilingual
Matters. Chapter 3.
Schneider, E.& Crombie, M. (2003). Dyslexia and foreign language learning. London: David
Fulton Publishers.
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Sparks, R.L. & Ganschow, L. (1991). Foreign language learning differences: Affective or native
language aptitude differences? Modern Language Journal 75, 3-16.

UNIT 4
Csizér, K., Kormos, J. & Sarkadi, Á. (2010) The dynamics of language learning attitudes and
motivation: lessons from an interview study of dyslexic language learners. Modern Language
Journal, 94, 470-487.
Helland, T. & Kaasa, R. (2005) Dyslexia in English as a second language. Dyslexia 11, 41-60.
Kormos, J., & Smith, A. M. (2012). Teaching languages to learners with specific learning
differences. Clevedon: Multilingual Matters. (Chapter 4).
Nijakowska, J. (2010). Dyslexia in the foreign language classroom. Bristol: Multilingual
Matters. (Chapter 3).
Schneider, E.& Crombie, M. (2003). Dyslexia and foreign language learning. London: David
Fulton Publishers.
Sparks, R.L. & Ganschow, L. (1991). Foreign language learning differences: Affective or native
language aptitude differences? Modern Language Journal 75, 3-16.
UNIT 5
Bogdanowicz, M., & Sayles, H. A. (2004). Rights of dyslexic children in Europe. Gdańsk:
Harmonia.
Ganschow, L., & Sparks, R. (2001). Learning difficulties and foreign language learning: A
review of research and instruction. Language Teaching, 34, 79–98.
Kormos, J., & Smith, A. M. (2012). Teaching languages to learners with specific learning
differences. Clevedon: Multilingual Matters. (Chapters 6 and Chapter 7).
Metallinou, A., & Smith, A. M. (2015). English Sounds Fun. Available from
http://www.englishsoundsfun.com/book-1-ready/
Nijakowska, J. (2010). Dyslexia in the foreign language classroom. Clevedon: Multilingual
Matters. Chapter 5.
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Schneider, E., & Crombie, M. (2003). Dyslexia and foreign language learning. London: David
Fulton Publishers.
Schneider, E., Ganschow, L., Sparks, R., & Miller, K. (2007). Identifying and teaching learners
with special needs. In R. McCarthy (Ed.), Best practices tool kit ¡Avanza! Avençemos! (pp.
A35–A42). Boston: McDougal Littell-Houghton Mifflin Division. (This chapter discusses the
identification and teaching techniques which prove successful in teaching learners with
special educational needs).
What Is Differentiated Instruction? Available from:
http://www.readingrockets.org/article/what-differentiated-instruction
Reading Rockets webcast on Differentiated Reading Instruction in which Carol Ann
Tomlinson, G. Michael Pressley, and Louise Spear-Swerling discuss teaching strategies for
differentiating reading instruction. Available from:
http://www.readingrockets.org/webcasts/1001
UNIT 6
Chard, D. J., & Dickson, S. V. (1999). Phonological awareness: Instructional and assessment
guidelines. Available from http://www.ldonline.org/article/6254/ or from
http://www.readingrockets.org/article/6254/
Nijakowska, J. (2010). Dyslexia in the foreign language classroom. Bristol: Multilingual
Matters. Chapter 2 (Phonological Coding Deficit Hypothesis) and Chapter 6.
Nijakowska, J. (2006). Dyslexics – poor spellers. The Teacher, 5(39): 24–30.
Nijakowska, J. (2006). Why and how to teach phonological awareness? The Teacher, 11(43):
22–30.
Kessler, B., & Treiman, R. (2003). Is English spelling chaotic? Misconceptions concerning its
regularity. Reading Psychology 24, 267–289.
Phillips, B. M., Clancy-Menchetti, J., & Lonigan, C. J. (2008). Successful phonological
awareness instruction with preschool children. Lessons from the classroom. Topics in Early
Childhood Special Education 28(1), 3–17.
Sample activities for developing phonological awareness: rhyming (available from
http://www.readingrockets.org/strategies/rhyming_games); onset/rime (available from
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http://www.readingrockets.org/strategies/onset_rime); blending and segmenting (available
from http://www.readingrockets.org/strategies/blending_games).
Phonemic awareness recipes. Available from The Balanced Literacy Diet:
http://www.oise.utoronto.ca/balancedliteracydiet/Phonemic_Awareness.html
Letter-sounds and phonics recipes. Available from The Balanced Literacy Diet:
http://www.oise.utoronto.ca/balancedliteracydiet/Letter-Sounds_Phonics.html
IDA Fact Sheet on spelling. Available from: http://eida.org/spelling/ or from
https://app.box.com/s/phcrmtjl4uncu6c6y4qmzml8r41yc06r
Payne, J. (1995). English guides 8: Spelling. London: HarperCollins Publishers.
Shemesh, R., & Waller, S. (2000). Teaching English spelling. Cambridge: Cambridge University
Press.
A useful list of spelling rules with examples. Available from:
http://www.dyslexia.org/spelling_rules.shtml
Spelling and word study recipes. Available from The Balanced Literacy Diet:
http://www.oise.utoronto.ca/balancedliteracydiet/Spelling_Word_Study.html
First Year Teacher Self-Study Course developed by Reading Rockets (available from
http://www.readingrockets.org/teachers/firstyear/fyt_program/modules/phonemicawareness#fytH1).
UNIT 7
Nijakowska, J. (2010). Dyslexia in the foreign language classroom. Clevedon: Multilingual
Matters. Chapters 5vand 6.
Sarkadi, Á. (2008). Vocabulary learning in dyslexia – The case of a Hungarian learner. In J.
Kormos & E. H. Kontra (Eds.), Language learners with special needs. An international
perspective (pp. 110-129). Clevedon: Multilingual Matters.
Schneider, E., & Crombie, M. (2003). Dyslexia and foreign language learning. Chapter 3.
London: David Fulton Publishers.
http://www.oise.utoronto.ca/balancedliteracydiet/Oral_Language_ELL.html
This is a useful webpage that focuses on the teaching and learning of oral language.
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UNIT 8
Kormos, J., & Smith, A. M. (2011). Teaching languages to learners with specific learning
differences Clevedon: Multilingual Matters. Chapters 4 and 7.
Nijakowska, J. (2010). Dyslexia in the foreign language classroom. Bristol: Multilingual
Matters. Chapter 5.
Schneider, E., & Crombie, M., I. (2003) Dyslexia and Foreign Language Learning. London:
David Fulton Publishers. Chapters 2 and 4.
http://www.ldonline.org/article/5885/
LDonline is a useful webpage where teachers can find scholarly articles on learning
disabilities and ADHD as well as tips and checklists for teachers.
http://www.oise.utoronto.ca/balancedliteracydiet/Oral_Language_ELL.html
This is a useful webpage that focuses on the teaching and learning of oral language.

UNIT 9
Hodge, P. L. (2000). A dyslexic child in the classroom. Available from:
http://www.dyslexia.com/library/classroom.htm
White, K. (2011). Dyslexia and learning a foreign language: Tips for teachers. Humanising
Language Teaching, 12(1). Available from: http://www.hltmag.co.uk/feb11/sart02.htm
Reading fluency & expression. Available from:
http://www.oise.utoronto.ca/balancedliteracydiet/Reading_Fluency_Expression.html
Student interactive fractured fairy tales. Available from:
http://www.readwritethink.org/classroom-resources/student-interactives/fractured-fairytales-30062.html .
Teaching EFL writing – teaching writing in the EFL classroom. Available from:
http://teflbootcamp.com/teaching-skills/teaching-efl-writing/
Teaching English to dyslexics. Available from: http://www.diszlexia.hu/Teaching.html
Text structures & genres. Available from:
http://www.oise.utoronto.ca/balancedliteracydiet/Text_Structures_Genres.html
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Writing. Available from: http://www.readingrockets.org/reading-topics/writing
Writing processes & strategies. Available from:
http://www.oise.utoronto.ca/balancedliteracydiet/Writing_Processes_Strategies.html
UNIT 10
Hansen, E. G., Mislevy, R. J., Steinberg, L. S., Lee, M. J. & Forer, D. C. (2005). Accessibility of
tests for individuals with disabilities within a validity framework. System 33, 107–133.
McKay, P. (2006). Assessing young language learners. Cambridge: Cambridge University
Press.
Special Connections (2005). Choosing and using accommodations: IEP team considerations.
Lawrence, KS: Special Connections, University of Kansas. Available from: nichcy.org/wpcontent/uploads/docs/eeaccommodations.pdf
Thompson, S., Blount, A. & Thurlow, M. (2002). A summary of research on the effects of test
accommodations: 1999 through 2001 (Tech. Rep. 34). Minneapolis: University of Minnesota,
National Center on Educational Outcomes. Available from:
http://education.umn.edu/NCEO/OnlinePubs/Technical34.htm
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