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1. Introduction
The purpose of this document is to describe the strategy that will support the sustainability of
the outcomes of the DysTEFL2 project after its lifetime.
It includes information on the project outcomes and conditions, recommendations and
guidelines for using the developed project products.

1.1 The purpose of the sustainability plan
This document is aimed at presenting an overall plan of exploitation of products developed by
the consortium within the project of DysTEFL2. It provides all interested individuals and
institutions also those not involved in the project with a solid overview on the products
available for them for further usage and the ways they could be used. Therefore, description of
the products and possible modes of their application and detailed information on the
sustainability of the project results are included in this document. In terms of the potential ways
of exploitation, the context of each partner country was taken into consideration and the
guidelines of reaching target groups and ideas of usage were prepared accordingly.
This document relates to Work Package 8 Sustainability and Exploitation of project results and
Work Package 7 Dissemination.

1.2 Definitions
In the current project, dissemination is defined as “a planned process of providing information
to key parties on the quality, relevance and effectiveness of the results of programmes and
initiatives. It occurs as and when the results become available.”
Whereas, exploitation means “making use of and deriving benefit from (a result)”. In the
context of project results it primarily involves the two processes of 'mainstreaming' and
'multiplication', where mainstreaming is the planned process of transferring the successful
results of programmes and initiatives to appropriate decision-makers in regulated local,
regional, national or European systems; multiplication is the planned process of convincing
individual end-users to adopt and/or apply the results of programmes and initiatives.
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Sustainability is the capacity of the project to continue to exist and function beyond the end of
the contract. The project results are used and exploited continuously. Sustainability of results
means use and exploitation of results in the long term.

1.3 Information on the DysTEFL2 project
The DysTEFL2 project is a continuation of the Comenius Multilateral Project – DysTEFL 518466LLP-1-2011-PL-COMENIUS-CMP (www.dystefl.eu) and intends to promote an effective approach
to teacher training which reflects the latest pedagogical principles in teacher education.
The aim of the project is to improve the scheme of initial training and continuing professional
development of teachers of English as a foreign language so that teachers can gain the
necessary knowledge, strategies, competences and skills to adapt their teaching to special
educational needs of students with dyslexia.
Dyslexia is a specific learning difficulty that has an effect not only on literacy skills in students’
first language, but also on foreign language learning. In order to ensure that students with
dyslexia successfully acquire necessary levels of foreign language competence, they need
additional support.
Since teachers are the most important determinants of how learners will perform and what
teachers know, do, and care about constitute the key to improving the performance of learners,
we believe that empowering them translates into enhanced quality of classroom teaching and
learning processes. Hence, foreign language teachers who are aware of the specific problems
encountered by students with dyslexia in foreign language study as well as the ways they learn
best are better able to understand why traditional approaches in foreign language teaching are
not effective enough for these students and how to provide them with high quality teaching.
The project also follows the European educational priorities of supporting the EFL teaching
profession for better learning outcomes, improving EFL teacher professional profile promoted
by the teacher training institutions, reinforcing support and inclusiveeducation for students with
special educational needs, improving the attainment of key competences such as foreign
language command and reducing early school leaving.
Therefore, the training materials of the project acquaint foreign language teachers with a wide
repertoire of useful teaching methods, techniques and tools so that the quality and
effectiveness of foreign language teaching to students with dyslexia can be enhanced.
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2. Description of the outcomes of the DysTEFL2 project
All outputs described below are available at the webpage www.dystefl2.uni.lodz.pl


Tools and methodology for the needs analysis research

The project aims to support the upgrading, transfer and implementation of innovative practice –
the DysTEFLcourse at a European level with the aim of enhancing the professional development
and strengthening the professional profile of EFL teachers, by innovating and increasing the
quality and range of initial and continuing training. In particular, the project addresses EFL
professionals in different European countries and contexts, and thus it needs to identify their
professional profile. To this aim, a Needs Analysis questionnaire was designed and a desk
research was carried out. To this aim, the project combines qualitative and quantitative
research methodologies.
The major aim of the questionnaire is to collect data on teachers' opinions, needs and
preferences with regard to different types of training on dyslexia in the context of teaching
English as a foreign language. The questionnaire is semi-structured and has been designed
taking into consideration literature on dyslexia and on conducting research in dyslexia, and also
differences of participating countries are taken into consideration. The questionnaire consists of
38 questions in total and is structured into three distinct sections: Section I: Teacher profile
(Questions 1-6). The questions are semi-closed as there are prompts and the aim is to draw
participants’ profile (age, work experience, educational background, etc); Section II: Training
and experience in teaching dyslexic learners (Questions 7-20). This section includes YES/NO and
open questions. The aim of the section is to explore teachers' training, qualifications and
experience in teaching dyslexic learners; Section III: DysTEFL2courses (Questions 21-38). This
section includes Yes/No questions or closed questions with prompts. Teachers are required to
express their preferences regarding the type of training course that would suit them best and
their preferred provider/organizer of such courses; The last question (Question 38) is an open
one that asks participants to provide any suggestions or ideas for the DysTEFL2 course we are
organizing.
The Desk research aims to collect information regarding the course certification procedures in
the countries involved in the project (Poland, Greece and Slovenia). In particular, it involves
finding and analyzing the relevant documents, legal acts, ministerial regulations concerning the
rules, requirements and characteristics of available learning outcomes confirmation and official
certification of qualifications, examples of common and good practice in each of the above
countries. The ultimate aim of this research tool was to identify the certification procedures
valid in each country so as to decide on the certification we will need to issue and award to
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teachers who successfully complete the DysTEFL2 learning events.A desk research template was
designed in order to facilitate both the data collection and the data comparison. It consists of
three charts altogether: Coursechart I aims to record information regarding the types of
Continuing Professional Development courses available in the respective countries that provide
particular qualification and/or constitute a type of professional development officially
recognised in this country for teachers in general (including EFL teachers) and for EFL teachers in
specific (not available for teachers of other subjects); Course chart II concerns any CPD course or
training available in each participant’s country specifically on EFL and dyslexia for EFL teachers;
a third chart is a summary chart aiming to collect and record all the information provided by
each participant for every CPD available in their country.


Report on research - training needs survey and analysis of certification procedures:Needs
analysis and Analysis of methods and tools for recognizing learning outcomes and
certifying courses in EU and PL, EL, SI

The report on EFL teachers' training needs and course certification guidelines and procedures
contains the data gathered from the questionnaire survey and desk research by the project
partners.
Conclusions from Desk Research: As regards the Desk Research results, the most prominent
finding was the scarcity of training on teaching learners with dyslexia in the countries
researched. Various CPD courses are organized in the particular countries but none of these
focuses on teaching EFL to learners with dyslexia or any other learning difficulty. It is important
also to stress that according to our results, there are no official qualifications required from
teachers (including EFL ones) to teach learners with dyslexia. The particular findings highlight
the necessity for specialised courses in this area (teaching EFL to learners with dyslexia) and
thus the relevance of the training we are planning to offer. With respect to the certificates
confirming the learning outcomes, certificates and credits for successful completion of CPD
courses are commonly provided to participants of such courses. The length of each CPD course
varies within each country and among different countries. As for the mode of delivery of CPD
courses, both face to face and distance modes are on offer.
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Chart 1. Desk research summary chart included in the final report

Conclusions from Needs Analysis Questionnaire: Overall, 552 participants from several
European countries answered the Needs Analysis questionnaire. The vast majority of teachers
stated that they had not attended any specialized courses on teaching EFL to students with
dyslexia and that they had had no training in dyslexia; thus, they are not certified to teach EFL to
learners with dyslexia. Regarding the respondents' relevant experience in class, the majority of
teachers claimed to have had learners with dyslexia in their classes. The most important finding
of the Needs Analysis questionnaire is that almost all respondents would like to be trained in
teaching EFL to students with dyslexia. It is evident that EFL teachers are aware of their lack of
necessary knowledge and skills to deal with learners with dyslexia and thus clearly express their
need and motivation to attend such courses. The vast majority of them expressed their need for
basic knowledge and skills necessary to teach EFL to learners with dyslexia.


Tools and guidelines for validating the learning outcomes and certification for all course
modes

The documents we compiled for the stage of updating the course materials involved: 1)
guidelines concerning the course content update as well as the design of the tools for validating
the learning outcomes and certification for all modes of the course (face-to-face, on-line selfstudy and interactive distance learning), specifying in detail the sequence of steps (the method
8
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and the process) to be taken by all project partners; 2) templates for the tools for validating the
learning outcomes, including a template for the single unit quiz and a template for the whole
course test, 3) a number templates for certificates (confirmation of participation and achieved
learning outcomes) for three modes of the course, including DysTEFL2 single unit training
certificate template, DysTEFL2 whole course training certificate template as well as 4) DysTEFL2
dissemination event (multiplier events, workshops and seminars) statement of participation
template.

Picture 1. Face-to-Face whole course certificate of participation template



Updated training course –(1) for on-line self-study mode; (2) for face-to-face mode booklet for trainers (with CD) and booklet for trainees; (3) for distance learning
(interactive Moodle) platform

All three modes (face-to-face, on-line self-study and distance learning course – Moodle) of the
existing DysTEFL course materials1 are updated and complemented in two ways. 1) For each of
the 10 course units and the whole course with regards to each mode of the course a battery of
quizzes for verifying the learning outcomes are developed. This constitutes an integral part of
the procedures for confirming/validating learning outcomes. Successful completion of the
tests/quizzes conditions issuing certificates to participants. Also guidelines for course
participants and for the trainers on the scoring procedure, assessment criteria and thresholds

1

The DysTEFL teacher development courseis innovative and practical in its content, structure and format. It
addresses a gap in the field of initial English language teacher training and Continuing Professional Development
(CPD) where the needs of students with dyslexia are frequently neglected. It provides both a solid theoretical
foundation about the nature of dyslexia and practical suggestions for classroom teaching, task and curriculum
design, and assessment. See more on the web page http://dystefl.eu/index.php.
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were prepared. 2) The materials of all units are updated and/or substituted/changed and also
new materials where necessary to enhance the quality of the course are incorporated.

Picture 2. Sample of the unit quiz

The Self-study on-line course mode is available at the project web
http://dystefl2.uni.lodz.pl/?page_id=1053. All results will be available on the website.


page

Intensive staff training course programme

Guidelines for trainers who are going to deliver a five-day face-to-face course on teaching
English as a foreign language (EFL) to learners with dyslexia are prepared. Aims and outcomes
for each unit and also task types, time, preparation, steps, interactions and assignments are
defined and before course assignments gathered. The course is based on the principle of
“learning by doing” and “experiential learning”. The content and structure are built on the
10
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model in which trainees should be able to reflect on their own learning and teaching practice,
apply teaching methods, tasks and techniques creatively and adapt them to their learning and
teaching contexts in an appropriate way, as well as assess students’ progress in order to
accommodate their teaching practice. Trainees should follow a reflective cycle during the whole
course as well as in each unit: 1) trainees relate to their own experiences, learning and teaching
practice, (mis)understandings, opinions etc., 2) they receive an appropriate amount of input in
the form of reading texts, videos, presentations, interviews etc., 3) they complete tasks and
reflect on what they have learnt in the unit.

Picture 3. DysTEFL2 booklet (Trainer's booklet, Trainee's booklet and Tests) was issued.



Tools and methodology for collecting trainers’ and trainees’ feedback on the course
structure and materials, learning outcomes,testing and validating procedures, and
certification

For collecting feedback on the Short Term Joint Staff Training Event the following questionnaires
were developed:





for the trainee/ participant: face to face mode
for the trainee: self – study single unit feedback questionnaire
for the trainee: self study whole course feedback questionnaire
for the trainer: face to face mode

Course feedback questionnaire consists of open- and closed- ended responses. The first set of
items focuses on collecting information about demographic characteristics of the respondents
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that is the type of school they teachat, the length of their teaching experience, their reason for
participating in the course and the source of information about the course.
In the second part of the questionnaire, the participants are asked to express their opinion
about the organisation of the learning event that is preliminary information, accommodation
and the course venue. There are also questions about participants’ opinion about the precourse assignments, the structure of the course, its overall agenda and the effectiveness of
teaching. Participants can also share their opinion in the form of additional comments.
The third set of items in the questionnaire askscourse participants to express their opinion
about the content and structure of the course, the quality of the teaching as well as the
effectiveness of unit quizzes and the whole course test. There areabout10 to 11 questions
(depending on the unit/course mode of delivery), all of them offering scaled responses.
The last set of items in the questionnaire includes questions about the participants’ choice of
the most and least useful course sessions and to give their suggestions for the improvement of
the learning event. The participants are asked to complete open-ended responses and give
additional comments and suggestions.


Report on feedback from trainers and participants

DysTEFL2 partnership offered the updated DysTEFL training course during the training events
(here referred to as Short Term Joint Staff training events) that were organized in all partner
countries:
 4 intensive face-to face training events organized in Greece, Slovenia and Poland for 60
EFL teachers and teacher trainers,
 distance learning course – MOOC (Massive Open Online Course) – organized by the
University of Lancaster and FutureLearn platform in association with the DysTEFL2
project for an unlimited number of participants,
 self-study course available from the DysTEFL2 website.

Conclusions from trainees’ responses of the face-to-face training events
Participants were asked to complete feedback questionnaires on the organisation of the event,
quality of the teaching, communication with the organizers and assignments. 69 feedback
responses were collected.
All responses from participants of all 4 Short Term Joint Staff training events confirm that the
training events were well-organized and well-prepared. Repondents valued highly the
communications with the organizers, the course venue and the facilities in each learning event.
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They appreciated the quality of teaching they received and considered the trainers as ‘highly
qualified and helpful’. Therefore, such training events should be organized also in the future.
The updated DysTEFL course materials proved suitable for both in-service teachers, working
with younger and older learners, university teacher trainers and school advisors, as
representatives of all these groups took part in the face-to face training events as well as MOOC
course. The materials proved relevant for EFL teachers from all types of institutions as
respodents taking part in all modalities of the course admitted they found the course materials
useful in their teaching context and that they would be able to use the knowledge they gained
in their further work; ‘I will be able to use the knowledge acquired during DysTELF 2 as now I am
more aware of strenghts and weaknesses of dyslexic students’… Therefore the materials should
be further disseminated and exploited in teacher training institutions, professional teacher
development centres and universities.
The types of tasks and materials that were added as a supplement to the DysTEFL course were
found by the respondents as interesting and relevant to their teaching context. Most
participants admitted that they found all course sessions/units equally interesting, useful and
relevant; ‘all (sessions)- they were very informative, useful, to the point, interesting, challenging,
balanced, and the trainers were professionals. The content of the course and the organisation
was really worth attending it’. It is then important to utilize the tasks as they were prepared by
the DysTEFL2 partnership.
In the course of the DysTEFL2 project, the course was supplemented with the battery of quizzes
to be completed after each course unit or session and the whole course test. A number of
participants of the learning events found the quizzes challenging and tough to complete in the
circumstances they found themselves in. Respondents mentioned the intensity and the lenght
of the daily sessions and claimed they needed more time to study before taking the quizzes. As
the project requirements of the intensive training programme within the scope of Erasmus Plus
did not assume more days or more time for this type of the training event it was not possible to
plan more time for the participants to study and prepare for the daily quizzes. Some of the
respondents mentioned that ‘there were points in the quiz and test not clear and quite
misleading.... . Having found out about that, changes in the wording of some quiz instructions
were introduced before the final learning event in Łódź.In such a short, intensive course it is
important to treat the quizzes as a learning material not a form of assessment.
The updated DysTEFL course materials proved suitable for short term intensive teacher training
courses but could be used in a longer course as well.
The great majority of repondents agreed that the course they completed fully met their
expectations in terms of course content and structure and that there was a proper balance
between theory and practice. One of them said that it was “The best teacher training I have ever
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participated  “. Teachers who work at primary or secondary schools admitted that they will be
able to use the knowledge in their daily work with learners with dyslexia. Respondents who are
university lecturers or school advisors are going to include the material by incorporating it into
the methodology module of university courses or by organizing workshop sessions for EFL
teachers.

Picture 4. The 5day intensive learning event in Ljubljana

Conclusions from trainers’ responses
The research findings and conclusions are based on quantitative and qualitative data coming
from trainer responses. There were 16 responses collected from trainers who came from
project partner countries as well as from other countries that is United Kingdom, Cyprus and
Germany.
All of the trainers were fully satisfied with the organization of the event, the training materials,
the event venue and the facilities chosen by the organizers.
All of the trainers were fully satisfied with the course content and structure and the materials
they received as trainers. The trainers strongly agreed that the tasks prepared encouraged the
participants to reflect on their teaching and that there was a good balance between practice
and theory.
In their suggestions for improving the Short Term Joint Staff training event trainers stated that
more time should be allowed for the participants to study the material they discuss during daily
sessions and possibly extend the organization into more days: Spread the 5 intensive days over a
longer period of time (eg. once a month).

Conclusions from participants of Massive Open Online Course
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Massive Open Online Course (MOOC) was organized in two editions (2015 and 2016) by
Lancaster University and the FutureLearn platform in association with DysTEFL2 project. The
course was based on the DysTEFL materials, it gathered more than 18 000 registered
participants with about 10 000 actively participating in the course.
In the feedback sample that the DysTEFL2 partnership received from the MOOC course
organizers in the form of open- ended comments, participants were fully satisfied with the
course, its materials and the training they received. In their comments they admitted that taking
part in the course allowed them to change their attitude towards learners with dyslexia a lot
and raised their awareness about this specific learning difference and the difficulties that
learners with dyslexia have while learning a foreign language. It gave them the opportunity to
gain new knowledge about dyslexia and the skills to adapt tasks, materials to the needs of their
learners.

Publications - articles
More than 4 papers have been or will be issuedin various scientific and applied journals and
monographs.
Some examples:
 Nijakowska, J., & Kormos, J. (2016). Foreign language teacher training on dyslexia:
DysTEFL resources. In Multilingualism, literacy and dyslexia, edited by G. Reid and L.
Peer. London: Routledge. 104-114.
 Jaroszewicz,B.,&Szymańska-Czaplak,E. (???) Multisensory Structured Language Teaching
as an effective approach in teaching students with dyslexia.??????
 Mattheoudakis, M., T. Alexiou and E. Tzeliou (2016). The DysTEFL2 project. In E-bulletin
TESOL Macedonia-Thrace (Northern Greece). September-October-November. Issue 58:
pp.39-41.
 Košak Babuder, M., Metljak, M., & Pižorn, K. (2016). Usposobljenost učiteljev angleščine
kot tujega jezika za poučevanje učencev in dijakov z disleksijo [The competence of
teachers of English as a foreign language for teaching students with dyslexia]. In T.
Devjak & I. Saksida (Ed.), Bralna pismenost kot izziv in odgovornost (pp. 269–286).
Ljubljana: Pedagoška fakulteta.


Website and platform providing resources

The Website of the project was designed - http://dystefl2.uni.lodz.pl/. All information regarding
the project development, outcomes and information were promptly updated. Also the self
study online course is available at the webpage and some other material and useful links are
added. The website will be maintained by the Coordinator.
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Picture5. DysTEFL2 web page



Dissemination activities

The action plan of the dissemination activities of the DysTEFL2 considers the following elements
as the most important for developing a dissemination strategy and contributing to exploitation
strategy:
 to establish objectives respecting the common principles;
 to develop communication messages as well as designing of a DysTEFL2identity;
 to specify target groups and audiences;
 to identify distributionchannels;
 to estimate activities and timetable;
 to evaluate success of the action plan.
For DysTEFL2 project to be successfully implemented, following dissemination and
communication channels were used:
 For the project a logo, a flyer and a posterwere designed

Logo
The
flyer
can
be
reached
at
the
webpage
content/uploads/DysTEFL2_WP7_Flyerfinal_12052015.pdf.
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Poster
 internet / emails
Project is presented also on some partner countries institutions webpages (e.g.
https://www.pef.uni-lj.si/1050.html).
 dissemination events - presentations at seminars, national and international conferences,
workshops and other events
More than 30 dissemination events were carried out. Some examples from the dissemination
monitoring tool: Presentation at the workshop on dyslexiaand ELT: "Successful inclusion for
dyslexic students in the English language classroom. An award-winning DysTEFL course and
materials", University of Pisa Language Center, Italy; Conference presentation: “From research to
practice: Informed choices and good practice in EFL teacher training on dyslexia (DysTEFL and
DystEFL2 projects)” at the ICFSLA - 25th International Conference on Foreign/Second Language
Acquisition – Positive psychology in second/foreign language acquisition and learning,
Uniwersytet Śląski, Szczyrk, Poland; Project presentation at 3rd Conference for Teachers of
English, Opole University, Poland; Presentation at the International Conference for young Scholars
in Palacky University, Olomouc, Czech Republic; distribution of the DysTEFL2 leaflet to participants
of the International Conference and workshops on Language Learning Strategies: theoretical
issues and applied perspectives, Democritus University of Komotini, Thrace; Preparing and
organising workshops which used the Dystefl materials. The workshops were part of the
seminar entitled First Foreign Language in the First Triad of the Primary School organised by
National Education Institute Slovenia.


media / press channels
A brief description of DYSTEFL 2 project published in the Bulletin of association BRAVO,
Slovenia.
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Many personal presentations of the project were carried out to numerous stakeholders.
Some of them concluded with a learning event participation.



database and stakeholders mailing list (200 entries)
project website
Project website was designed and can be reached at http://dystefl2.uni.lodz.pl/.



4 editions of the newsletter
4 editions of the newsletter were issued (e.g. http://dystefl2.uni.lodz.pl/wpcontent/uploads/DysTEFL2_Newsletter_1_EN.pdf) and translated into partner countries
languages (e.g. https://www.pef.uni-lj.si/1050.html).



project leaflet
Project leaflet was distributed to many individuals and stakeholders that were identified by
the partner institutions as relevant in the Dystefl2 dissemination plan.



project Facebook profile – in August 2016 the profile has 1676 contributors.
Facebook can be reached at https://www.facebook.com/Dystefl/.



multiplier events in partner countries
Each partner institution carried out at least one multiplier event performing some of the
project training activities and also further promotion of the project was accomplished.

Picture 6. Multiplier event in Ljubljana



Final Conference - 2016

The Final DysTEFL2 Conference held on 25 June at the University of Łódź, Poland, was attended
by 130 participants.
The Conference started with an official opening by Joanna Nijakowska, DysTEFL2 Content
Coordinator, and Marcin Podogrocki, DysTEFL2 Project Manager, as well as the Dean of the
Faculty of Philology at the University of Łódź, Piotr Stalmaszczyk. The Conference comprised
four plenary lectures by Project Content Coordinator, Joanna Nijakowska and guest experts in
specific learning difficulties from UK and Israel. Joanna Nijakowska (University of Łódź, Poland)
18
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delivered a talk entitled How to successfully include foreign language learners with dyslexia in
the English language classroom?, Judit Kormos (Lancaster University, UK) talked on Evidencebased practices in teaching languages to students with specific learning difficulties, Anne
Margaret Smith (ELT WELL, UK) on Dyslexia and related Specific Learning Differences (SpLDs):
One size doesn’t fit all, and Janina Kahn-Horwitz (Oranim Academic College of Education, Israel)
on Didactic assessment as a first step to planning EFL intervention: The Israeli context.
Participants could also choose between three workshops (each attended by approx. 40 people)
conducted by project partners from Slovenia, Poland, and Greece. Karmen Pižorn and Milena
Košak Babuder (University of Ljubljana, Slovenia) explained the complexities of Assessing and
grading students with dyslexia in English as a foreign language, Magdalena Szyszka (Opole
University/The Society for Alternative Education (TAK), Poland) talked about Multisensory
Structured Language teaching of English as a foreign language to students with dyslexia: Sharing
good practice, and Marina Mattheoudakis and Thomaï Alexiou (Aristotle University of
Thessaloniki, Greece) about Reconsidering language course materials with learners with dyslexia
in mind.

Picture 7. Final conference welcoming session

3. Means of fostering exploitation
3.1 Dissemination activities
The aim of dissemination activities is to disseminate the project information and results at a
local, regional, national, and European level.
All the related activities are intended to support the ultimate aim of the project, i.e. to raise
awareness of language learning related problems by learners with dyslexia and to improve the
scheme of initial training and continuing professional development of teachers of English as a
foreign language to adapt their teaching to special educational needs of students with dyslexia
19
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and in this way contributing to the potential solution to a significant educational issue all over
Europe.
In particular, dissemination activities aim to reach the wider community to inform and raise
awareness of the project, its processes and outcomes.
The target audiences are not only those who have taken part in the project DysTEFL2, but also
other stakeholders identified in subsection 3.3.
The dissemination plan was implementedby every partner country participating in the project.
The main activities were defined as follows:
 Internal, country and international meetings (conferences, teacher meetings, workshops,
other events)
 Newsletters and flyers in English and native language of project partner countries;
 Piloting of the course with teachers (pre- and in-service)
 Website of the project, project Facebook profile and other internet possibilities (e-mails)
 Newspapers and other media information
 Partners’ meetings, personal contacts
 Multiplier events and final conference
 Published scientific and applied papers
 Presentation of outcomes to relevant stakeholders

3.2 Exploitation agreement
The contributing partners of DysTEFL2 project chose the Creative Commons Attribution 4.0
International License (CC BY 4.0)2 as the main license to publish partial and final results of our
work in order to facilitate maximum dissemination of the project’s results. This agreement aims
to establish the use of the results and content of the DysTEFL2 project both by contributors and
third parties.
A human-readable summary of the Creative Commons Attribution 4.0 International
You are free to:
•

2

Share — copy and redistribute the material in any medium or format

Within the licence scope – you are free to: Share — copy and redistribute the material in any medium or format;
Adapt — remix, transform, and build upon the material for any purpose, even commercially. See more on
https://creativecommons.org/licenses/by/4.0/legalcode
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•

Adapt — remix, transform, and build upon the material for any purpose, even
commercially.

•

The licensor cannot revoke these freedoms as long as you follow the license terms.

Under the following terms:
•

Attribution — You must give appropriate credit, provide a link to the license, and indicate
if changes were made. You may do so in any reasonable manner, but not in any way that
suggests the licensor endorses you or your use.

•

No additional restrictions — You may not apply legal terms or technological measures
that legally restrict others from doing anything the license permits.

Attribution note (for use of Dystefl2 Project work)
This training material was developed in the course of the project
DysTEFL2 - Dyslexia for Teachers of English as a Foreign Language,
co-financed by the European Commission within theErasmus+ Programme
Project number: Project N° 2014-1-PL01-KA200-003578
by the consortium of:
University of Łódź, PL http://anglistyka.uni.lodz.pl/ZPJ?department
Towarzystwo Alternatywnego Kształcenia, PL www.tak.opole.pl
Aristotle University of Thessaloniki, GR www.auth.gr/en
University of Ljubljana, SO www.pef.uni-lj.si/eng.html
This
DysTEFL2
training
material
Attribution 4.0 Unported (“CC BY 4.0”)”

is

licensed

under

creative

commons

The full text of the license is available at http://creativecommons.org/licenses/by/4.0
To contact the authorsthe DysTEFL2 training materials please visit www.dystefl2.uni.lodz.plfor
contact details or send an inquiry to dystefl@uni.lodz.pl

Information on the use
In simple terms this means that you may use the Dystefl2 training material:
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to share — to copy, distribute and transmit
to remix — to adapt

for any purpose, even commercially.
but we require that the work is attributed to the authors by citing this attribution note
(available at www.dystefl2.uni.lodz.pl/attribution_note)

Attribution note (for adaptation of Dystefl2 Project work)
This work is based on the training material that was developed in the course of the project
DysTEFL2 - Dyslexia for Teachers of English as a Foreign Language,
co-financed by the European Commission within theErasmus+ Programme
Project number: Project N° 2014-1-PL01-KA200-003578
by the consortium of:
University of Łódź, PL http://anglistyka.uni.lodz.pl/ZPJ?department
Towarzystwo Alternatywnego Kształcenia, PL www.tak.opole.pl
Aristotle University of Thessaloniki, GR www.auth.gr/en
University of Ljubljana, SO www.pef.uni-lj.si/eng.html
This
DysTEFL2
training
material
Attribution 4.0 Unported (“CC BY 4.0”)”

is

licensed

under

creative

commons

The full text of the license is available at http://creativecommons.org/licenses/by/4.0
To contact the authorsthe DysTEFL2 training materials please visit www.dystefl2.uni.lodz.plfor
contact details or send an inquiry to dystefl@uni.lodz.pl

Information on the use
In simple terms this means that you may use the Dystefl2 training material:
●
to share — to copy, distribute and transmit
●
to remix — to adapt
for any purpose, even commercially.
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but we require that the work is attributed to the authors by citing this attribution note
(available at www.dystefl2.uni.lodz.pl/attribution_note)

3.3 Identification of stakeholders
We identified the following target groups of exploitation:


Higher education institutions and teacher training centres

In some countries higher education institutions and teacher training centers are expected to be
especially eager to incorporate our materials in pre-service teacher training for two interrelated reasons. First, it is explicitly stated in legal documents that teachers are obliged to adjust
their educational requirements to the needs and individual abilities of their students. Second, in
most cases it is the merit of higher education institutions and teacher training centers to
prepare teachers for teaching students with special educational needs.
In other countries where the obligation of teachers are not specified in such detail, higher
education institutions and teacher training centers may be slightly less willing to incorporate our
materials in in-service or pre-service education.


Primary and secondary school teachers

The topic of our materials is relevant for primary and secondary school teachers since they meet
an increasing number of students with dyslexia in their classes. The project outcomes familiarize
them with strategies that can be used to accommodate and adjust the learning environment for
language learners with dyslexia.


Pedagogical- psychological centres

Pedagogical-psychological centres can use our materials for further reference for their own
counselling work and as a reference for both teachers and parents who turn to these centres for
advice and assistance.
They can also help us spread a short information leaflet in an electronic form for parents in
national languages (the same might be used for dyslexia associations).


Dyslexia Associations

They can help us spread information for parents, teachers, and educational experts.


Teachers’ Associations

They can use our materials for further reference for their own counselling work and as a
reference for teachers who take part in training programmes and workshops.
23
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Policy makers

Representatives of ministries, education policy experts are responsible for developing education
strategies and planning curricula as well as providing sufficient funding. Therefore, it is crucial to
raise their awareness of the relevance of the project regarding educational needs of learners
with dyslexia.


International Contacts

As the project is aimed at initiating an educational change in terms of teaching students with
dyslexia throughout Europe, beyond the boundaries of the consortium countries, it is essential
to reach higher education institutions and research centres abroad

3.4 Guidelines for reaching stakeholders
The long-term aim of our strategy is to convince stakeholders to use the outcomes of the
project. Therefore, it is essential to highlight the strong points of the products based on the
feedback gained in the pilot phase while communicating with stakeholders. The most important
arguments to support the view that the outcomes are worthy are as follows:


The subject matter of the staff training is relevant.

Students with dyslexia experience difficulties in learning their first language skills but also with
learning a foreign language. They do not usually receive any special help and tutoring in foreign
language learning. Lack of teacher support may result from the fact that language teachers may
not be sufficiently aware of the nature of problems related to dyslexia and are not equipped
with competences which will allow them to successfully teach foreign languages to these
students. Therefore there is a need to support EFL teachers and provide them with certified
teacher development course on how to cater for the needs of foreign language learners with
dyslexia in EFL classroom. (quote from the flyer).


The training materials were updated and upgraded and the intensive course programme
was developed by a team of international experts.

The researchers participating in the content development process have a number of relevant
and widely acknowledged publications on teaching English to learners with dyslexia and /or
special needs education. Each unit as well as the whole course were upgraded by a quiz which
the participants need to complete before the certificate issue.
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The training programme was thoroughly piloted in terms of form, content, and administration
with in-service teachers. Overall, the great majority of participants agreed that the course they
completed fully met their expectations in terms of course content and structure and that there
was a proper balance between theory and practice.
You may use figures, such as the number of the countries participating, the number of teachers,
and even quotes to emphasise the significance of the feedback gained.
A potential list of quotes for this purpose:
 The theoretical and practical parts were very well connected; so I think all parts are
essential.
 I will be able to use the knowledge acquired during DysTEFL2 as now I am more aware of
strengths and weaknesses of dyslexic students. I will also be able to design materials for
them and modify lesson plans so as to help SpLD students.
 Throughout this course, I could be able to identify one of my students as dyslexic, which I
just had some suspicion about before, to place myself on the side of this student by
following his pace and making classes more interesting, with more figures and less
words, for example.
Figures for reference:
 feedback in total: 69 responses of face to face learning event; for the MOOC course
there were more than 18 000 registered participants with about 10 000 actively
participating in the course,
 face to face learning event was piloted in the three project countries.



The updated and upgraded materials are prepared in various modes for wide usability.

Different forms (face-to-face, self-study and moodle) of the training in order to suit various
educational needs are offered. All the versions provide both a sample description of instructions
with timing and potential option how to tailor the material to individual needs. Following the
guidelines of the material, trainers can easily build these new items into an already existing
framework or can use them as new complete courses.
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The training materials are licensed by a creative common license - Creative Commons
Attribution 4.0 International License (CC BY 4.0)3.

This allows other parties to make use of the work free of charge and the materials can be used
without any legal restrictions, except for attributing it to the project.
All participants concluding any form of training are legible to validate their learning outcomes
(test and/or quizzes are provided for each unit separately and also the whole test is prepared)
and a certificate according is issued to their name.
3.4.1 Exploitation monitoring tool (Reporting tool)
In order to monitor the exploitation activities of each partner country, a monitoring tool was
developed, which is continuously updated by the partners as they proceed with accomplishing
their plan. With the help of this monitoring tool, each participating country reports its
exploitation activity via categorising them into different stakeholder groups; this way ensuring
transparency of the process.
In order to use the dissemination and exploitation monitoring tool appropriately, it is crucial to
clarify the difference between the activities. In the current project dissemination is defined as “a
planned process of providing information to key parties on the quality, relevance and
effectiveness of the results of programmes and initiatives. It occurs as and when the results
become available.” Whereas, exploitation means “making use of and deriving benefit from (a
result)”. In the context of project results it primarily involves the two processes of
'mainstreaming' and 'multiplication', where: mainstreaming is the planned process of
transferring the successful results of programmes and initiatives to appropriate decision-makers
in regulated local, regional, national or European systems; and multiplication is the planned
process of convincing individual end-users to adopt and/or apply the results of programmes and
initiatives.
3.4.2 Sample letters
The sample letter below might be helpful when attempting to make contact with new potential
users of the outcomes of the project. This letter is easy to be tailored to individual needs, and
contains the most important features of the project worth emphasising. The principles while
writing the letter were to be brief, to include the website and to summarise the message in key

3

Within the licence scope – you are free to: Share — copy and redistribute the material in any medium or format;
Adapt — remix, transform, and build upon the material for any purpose, even commercially. See more on
https://creativecommons.org/licenses/by/4.0/legalcode
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words that are easy to remember. Additionally, we found it essential to describe the mission of
the project and to highlight the invaluable contribution of the recipient in accomplishing it.
Dear …,
I am writing to you to introduce our project, which might be of interest to your as … (position).
The European Union funded project entitled DysTEFL2, a continuation of the Comenius
Multilateral Project - DysTEFL (www.dystefl.eu), which was aimed at improving the scheme of
initial training and continuing professional development of teachers of English as a foreign
language of students with dyslexia so that teachers can gain the necessary knowledge,
strategies, competences and skills to adapt their teaching to special educational needs.
Therefore, throughout a two-year research and development of the project we updated and
upgraded the training materials in a face-to-face and a self-study mode for pre-service and inservice teachers and developed an intensive 5 day staff training course.
The materials are worth using because they are relevant, reliable, and ready-to-use.
 Relevant: the ratio of students with dyslexia in the classroom is constantly increasing;
consequently teachers must be prepared for teaching them sufficiently.
 Reliable: the content material was updated by internationally acknowledged experts in
the field; and the programme was carefully piloted with several teacher participants in
all the three partner countries.
 Ready-to-use: the updated materials and the course are preceded by detailed
instructions about aims, time framework, and procedures of the different units in order
to guide the trainers; while it might also be tailored to individual needs and adapted
partially. As for the format, printed and electronic versions of all the materials and
additional sources are available free of charge. The licensing makes no restrictions on
the use by other parties.
Please, visit our website for further information: http://dystefl2.uni.lodz.pl/
We hope that we can find grounds for collaboration, by which we could help your institution
while we could also accomplish our mission in the project, i.e. to help teachers gain needed
knowledge and skills to support students with dyslexia in acquiring necessary levels of foreign
language competence.
Should you have any questions about the project and the products, do not hesitate to contact
us. We would be happy to present our project in person, as well.
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4. Exploitation plan
4.1 Exploitation in partner countries and other countries
4.1.1 Exploitation by partner institutions
University of Lodz, Faculty of Philology, Chair of Pragmatics- Poland
 So far
DysTEFL2 course materials have been used for EFL teacher training conducted both at the BA
and MA levels, with regular and extramural students in the Institute of English, University of
Łódź - for face-to-face workshops, online self-study and distance learning as well as in the
University College of English Language Teacher Education at the Warsaw University. DysTEFL2
course materials have been used during specialisation seminars, MA seminars but also during
lectures and workshops with pre- and in-service EFL teachers during a number of conferences in
Poland and abroad. Italy. Project’s findings and materials have been presented and discussed
with researchers and policy makers, they have been also published in edited volumes and
professional journals. These actions generated great interest among teacher trainers and
representatives of teacher training institutions from outside Poland, as a result DysTEFL2
materials have been incorporated into the teacher training schemes they offer, for example
University of Pisa Language Center (Pisa, Italy), Department of English Studies, Department of
Education, Department of Psychology of the University of Cyprus(Nicosia, Cyprus) as well as
Cyprus Pedagogical Institute and Research Promotion Foundation Cyprus. DysTEFL2 materials
have been used in two editions of the MOOC (Massive open online course) on Dyslexia and
foreign language teaching – each edition attracting over 18000 participants from all around the
world. The third edition is planned for May 2017. Also, the online self-study version of the
DysTEFL2 course has over 600 registered users from several countries. Both the MOOC and selfstudy attracted the attention of various specialists, not only EFL (English as a foreign language)
teachers, among which there were directors of study, academic teachers and teacher trainers
who expressed their readiness to implement the DysTEFL2 materials in their teacher training
institutions.
 In the future
The DysTEFL2 project’s materials could be extremely useful in this context to bridge the gap that
teacher training and policy making fails to do so.DysTEFL2 course materials will be used for EFL
teacher training conducted both at the BA and MA levels, with regular and extramural students
in the Institute of English, University of Łódź as well as in the University Collegeof English
LanguageTeacher Education at the Warsaw University. DysTEFL2 course materials will be used
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during specialisation seminars, MA seminars, lectures and workshops with pre- and in-service
EFL teachers, representatives of teachers training institutions (involving both initial and
continuous teacher development), and policy makers during meetings and conferences. Also,
the self-study option of the course will be offered.

TAK- The Society for Alternative Education- Poland
 So far
TAK(Society for Alternative Education) exploited the DysTEFL2 outputs in cooperation with
Opole University and Teacher Development Centers in the region. TAK organized project
presentations during conferences for EFL teachers, teacher trainers, university lecturers who
were informed about the DysTEFL2 materials, the online course and the project website.
Conference participants took part in DysTEFL2 workshops in order to learn how to use and
adapt DysTEFL2 materials in their teaching contexts.
TAK contacted institutions responsible for organizing professional teacher development courses
for EFL teachers (Municipal Teacher Development Centre in Opole; Regional Teacher
Development Center in Katowice) via e-mail and presented possibilities of organizing Teacher
Development Courses based of DysTEFL2 materials.
TAK held personal meetings with university lecturers and trainers ( Opole University, Regional
Teacher Development Center in Jasło, University of Valencia, Spain, University of Warsaw,
University of Vic, Spain) and discussed exploitation possibilities such as adapting the DysTEFL2
materials, using the materials with pre-service students by incorporating them in EFL
Methodology courses or organizing teacher development courses.
 In the future
In the future, TAK plans plan to exploit the outcomes of the project with personal contacts,
meetings, project presentations, teacher mobility, e-mail exchanges and other with different
stakeholders, e.g. Local Educational Authorities, foreign institutions in Israel, Spainand other
TAK partner institutions.

Aristotle University of Thessaloniki, School of English, Faculty of Philosophy, Greece
 So far
DysTEFL2 course materials have been used in both undergraduate and postgraduate courses.
With respect to the former, the course materials were included in the syllabus of a course on
English Language Teaching targeting 3rd year students of the School of English, Aristotle
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University of Thessaloniki. Also, a substantial part of the DysTEFL2 materials has been used in
the training of pre-service teachers preparing to do their teaching practice in order to provide
them with useful background knowledge regarding the teaching of English to learners with
special learning difficulties. As to the latter – postgraduate courses - a new module was
designed within the postgraduate course programme aiming to provide MA students in TEFL
with necessary knowledge regarding the teaching of English to learners with dyslexia. The new
module made use of the DysTEFL2 course materials and provided MA students with important
theoretical background, teaching materials, techniques and strategies.
Apart from the use of the DysTEFL2 course materials within the School of English, Aristotle
University of Thessaloniki, a series of seminars and teacher training courses for in-service
teachers were organised and conducted in different regions of the country, mainly in Northern
Greece.
 In the future
The School of English, Aristotle University of Thessaloniki plans to continue the use of the
DysTEFL2 materials in the above undergraduate and postgraduate modules in order to raise
those students’ awareness with regard to the needs of learners with special learning difficulties.
Apart from those, however, we aim to organise and provide teacher training seminars and
workshops to school advisors and to in-service teachers either face-to face or by
teleconferencing.

University of Ljubljana, Faculty of Education, Slovenia


So far

DysTEFL2 course materials were presented and discussed in the first and second regular (fulltime) and part-time study programmes of the Faulty of Education, University of Ljubljana. The
study programmes that were included in the presentation of the dyslexia materials designed by
the DysTEFL2 project group included Primary Education and Special Needs study programmes
and the further education programmes for English language teachers. In September 2015 and
April 2016, DysTEFL projects (the first and the second) and the course materials which may be
used in face-to-face, online self-study and distance learning courses were introduced to
teachers who are for the first time implementing the first foreign language to the first triad
pupils (age 6 and 7). The project of implementing foreign languages to young language learners
(ages 6/7) has been run by the strategic team headed by the representative of The National
Institute of Education, and the representatives of the faculties training future English and
German language teachers, and a few practitioners. The DysTEFL2 project and the respective
materials were regularly discussed at working meetings of this strategic team.
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For the last three years, The Faculty of Education, University of Ljubljana has developed and
administered a one-day training event for language and primary school teachers, special needs
specialists, school counsellors on dyslexia and foreign (EFL) language learning which included
the use of DysTEFL2 materials and the presentation of the project. In addition, the project was
presented at the at the international conference Reading Literacy as a Challenge and
Responsibility which took place at the University of Ljubljana, Faculty of Education on 22.
January 2016. The focus of the presentation was on the competences of EFL teachers for
teaching students with dyslexia.
Furthermore, an article The competences of Teachers of English as a Foreign Language for
Teaching Students with Dyslexia was accepted by the editorial board of the research monograph
Reading Literacy as a Challenge and Responsibility which was published by University of
Ljubljana, Faculty of Education (in August, 2016).
 In the future
To come to more systemic changes to English language teaching instruction for students with
dyslexia, Faculty of Education, University of Ljubljana has decided to develop a new elective
course entitled Students with Dyslexia in English Language Instruction. This has been prepared
and is currently in the process of accreditation which should have been finalized by early 2017.
This course will first be administered in 2017/18 academic year. The course will primary use the
materials and other resources produced in the DysTEFL2 project
The course Students with Dyslexia in English Language Instruction will be developed and
delivered as one of the first courses blended course at the Faculty of Education using
information and communication technology. The course will be offered to the students of other
faculties of the University of Ljubljana, esp. to the MA students of English Language Programme
who teach English at upper-primary and secondary school level.
The workshops using the DysTEFL2 materials will also be administered to parents, special
education specialists and EFL teachers at the Bravo Association meetings. Bravo is a nongovernmental organisation which supports children and young people with special learning
difficulties.
4.1.2 Exploitation by stakeholders in partner countries and other countries
In the national exploitation plans (see Annex 2) all partners indicated that English teachers in
their country lack sufficient understanding of dyslexia and the difficulties it causes in foreign
language learning. Therefore, the course materials bridge an important gap in terms of further
education of in-service teachers as well as pre-service teachers.
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According to the exploitation reporting tool, partners have already contacted a number of
stakeholders who can provide help in mainstreaming and multiplication.
A few examples from the exploitation reporting tool:
 University of Lodz, Faculty of Philology, Chair of Pragmatics- Poland

Zespół Szkół Ponadgimnazjalnych,Kleszczów, Poland

Pancyprian Association of Teachers of English, members of the Cyprus
Pedagogical Institute, EFL teachers – extramural students at the Department of English
Studies and Department of Education, University of Cyprus
 Aristotle University of Thessaloniki, School of English, Faculty of Philosophy, Greece
 Democritus University of Komotini, Thrace
 TAK- The Society for Alternative Education- Poland
 University of Opole
 University of Vic, Spain
 Regional Centre for Teacher Development, Katowice, Poland
 University of Ljubljana, Faculty of Education, Slovenia
 University of Maribor,
 University of Primorska,
 the National Institute of Education

A few examples of stakeholders who will be contacted in the future:
 University of Lodz, Faculty of Philology, Chair of Pragmatics- Poland
 Państwowa Wyższa Szkoła Zawodowa im. Szymona Szymonowica, Zamość, Poland
 Centrum języków obcych CONVERS, Łódź, Poland
 Aristotle University of Thessaloniki, School of English, Faculty of Philosophy, Greece
 School advisors as multipliers
 Department of Pedagogy, Aristotle University of Thessaloniki
 Faculty of English Language and Literature, National and Kapodistrian University of
Athens
 Institute of Educational Policy
 TAK- The Society for Alternative Education- Poland
 Local Educational Authorities – Opole ProvinceKuratorium Oświaty w Opolu
 Kaye College of Education, Beer Sheva, Israel
 Local Centre for Teacher Development, Lublin, Poland
 University of Ljubljana, Faculty of Education, Slovenia
 Primary schools
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4.2 Other possibilities of using Dystefl2 products
DysTEFL2 course can be used for training with teachers of other foreign languages than English
(and has in fact already been used in this way with the MOOC participants). The principles the
course is based on - reflective approach and task-based approach - are appropriate for other
than EFL teacher training educational environments, including not only FL education but also
education regarding other subjects – several course tasks can be easily adapted for the
purposes of different target groups of course participants. Several course tasks can also be
translated into other languages. DysTEFL2 materials can be easily adapted by institutions from
outside the partnership on the basis of the creative commons licence. They can be further
developed, changed, updated in terms of the content, task types and activities, time allocation
per task, even language and subject etc. - according to the needs of a given institutionoffering
the training. Online/distance learning holds the greatest potential in terms of reaching teachers
and teacher trainers from other countries, especially the MOOC and online self-study mode of
the DysTEFL2 course but also the Moodle version (which can be offered by the university either
locally, nationally or internationally). Online self-study courses are available for any interested
parties all the time at the project website, while the next (third) edition of the MOOC is planned
for May 2017. Importantly, the MOOC and the self-study course are easily accessible from any
place in the world, on any movable device (computer, smartphone, tablet) and the access is free
– which is crucial for many potential course participants and guarantees that we can reach
participants from many distant destinations, and as long as they have access to the Internet,
they are able to participate which further means that they do not need any financial or logistical
support. In addition, DysTEFL2 project generated intensive international research cooperation,
resulting in already undertaken research projects (e.g. concerning teacher training needs,
teacher beliefs, self-efficacy concerns, as well as the effectiveness of the DysTEFL2 training),
organised conferences and published work.
In Poland several private and public institutions have already adapted the DysTEFL2 materials
and incorporated them into their educational/training offer. In some cases this was a result of
their representatives participating in the courses we organised. For example, Państwowa
Wyższa Szkoła Zawodowa im. Szymona Szymonowica, Zamość or Centrum Języków Obcych
CONVERS, Łódź.
In Greece school advisors who were invited to participate in the DysTEFL2 learning events in
Poland and Slovenia have already organised teacher training events for in-service EFL teachers
in various geographical regions of the country. More such events are being organised for the
new school year 2016-2017.
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DysTEFL materials are a very useful and relevant tool not only for EFL teachers in Slovenia who
tend to lack expertise in the nature of dyslexia and appropriate classroom accommodations for
students with dyslexia but also for special education specialists who support students’ learning
in tutorials but lack expertise in English langauge learning and teaching. In addition, the
materials should become a wealthy resource for foreign language teachers in general and also
for Slovene language specialists who will be able to enhance their knowledge of the nature of
dyslexia as well as the classroom methods suitable for students with dyslexia.

4.3 Maintenance of the webpage
The website promotes the project and offers all project results. The website will be maintained
by the Coordinator and available to the public at least until the 31.08.2018. Language: English as
the project official language. Medium: electronic - available at http://dystefl2.uni.lodz.pl/
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Annexes
N1
Sample of the Exploitation Agreement
It is agreed as follows:

§1 Subject
1. In accordance with the European Commission's Digital Agenda strategy, We, the contributing
Partners of DysTEFL2 project (in the following: The Contributors) agree on choosing the
»Creative Commons Attribution 4.0 International License (CC BY 4.0)« license as the main
license to publish partial and final results of our work in order to facilitate maximum
dissemination of the Project’s results.
2. This agreement (“this Agreement”) aims to establish the Use of the results and content of the
Dystefl2 Project (“the Dystefl2 Project”), after the 01.09.2016 both by the Contributors (as
co-authors and join copyright holders) and third parties.
3. Nothing in this Agreement creates, implies or evidences any partnership or joint venture
between The Contributors, or the relationship between them of principal and agent. No
party has any authority to make any representation or commitment, or to incur any liability,
on behalf of the others.

§2 Work
1. By the work prepared in the framework of the Dystefl2 Project, it is understood:
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1.1.

Tools and methodology for the needs analysis research.
Language: English. Word file and pdf file (available at the project website
http://dystefl2.uni.lodz.pl)

1.2.

Report on research - training needs survey and analysis of certification procedure.
Language: English. Word file and pdf file (available at the project website
http://dystefl2.uni.lodz.pl)

1.3.

Tools and guidelines for validating the learning outcomes and certification for all
modes.
Language: English. Word file and pdf file (available at the project website
http://dystefl2.uni.lodz.pl)
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1.4.

Updated training course - online self-study mode.
Language: English. Available at the project website http://dystefl2.uni.lodz.pl

1.5.

Updated training course materials for face-to-face mode - booklets for trainers and
trainees and quizzes with CD.
Language: English. Available at the project website http://dystefl2.uni.lodz.pl as
pdf file and printed in 600 copies.

1.6.

Updated training materials for distance learning (interactive Moodle) platform.
Language: English. Available as a SCORM standard file.

1.7.

Intensive staff training course programme.
Language: English. Word file and pdf file (available at the project website
http://dystefl2.uni.lodz.pl)

1.8.

Tools and methodology for collecting trainers’ and trainees’ feedback on the
course structureand materials, learning outcomes, testing and validating
procedures and certification.
Language: English. Word file and pdf file (available at the project website
http://dystefl2.uni.lodz.pl)

1.9.

Report on feedback from trainers and participants of learning events.
Language: English. Word file and pdf file (available at the project website
http://dystefl2.uni.lodz.pl)

1.10. Sustainability plan.
Language: English. Word file and pdf file.
1.11. Promotional and dissemination materials. The logo, the flyer, Newsletters, the
poster.
Language: English, Polish, Greek, Slovenian. Available as jpg and pdf.
1.12. Website promoting the project and offering the course modules to be used for
self-study. The website will be maintained by the Coordinator and available to the
public at least by the 31.08.2018
Language: English. Available at http://dystefl2.uni.lodz.pl)

2. The Work described above is provided as Appendix1 in an electronic version on CD-Rom.

§3 The Use by the Contributors and Third Parties
1. The Contributors agree to allow the licensing of their own individual contribution to the
Dystefl2 Project to be licensed to The Contributors and third parties under the creative
commons licence »Creative Commons Attribution 4.0 International License (CC BY 4.0)«
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which is available online at https://creativecommons.org/licenses/by/4.0/and a copy of
which is appended to this Agreement at Appendix 2, along with the accompanying legal
code which is available online at https://creativecommons.org/licenses/by/4.0/legalcode
and a copy of which is appended to this Agreement at Appendix 3.
The Contributors understand that this license allows anyone
 to share — copy and redistribute the material in any medium or format,
 to remix — remix, transform, and build upon the material, for any purpose, even
commercially.
Under the following terms:
 to give appropriate credit, provide a link to the license, and indicate if changes
were made. Attribution should be in any reasonable manner, but not in any way
that suggests the licensor endorses the users.
2. The Contributors agree on delivering all their individual works created under the Dystefl2
Project to every member of the Dystefl2 Project under the aforementioned “CC BY 4.0”
license.
3. The Contributors agree that every work created during the execution of the Dystefl2
Project is available to all other Contributors under the aforementioned “CC BY 4.0”
license.
4. The Contributors agree that the Dystefl2 Projects output materials including results, will
be published as part of the dissemination to the public under the CC BY 4.0 license
described above.
5. The Dystefl2 Project’s Contributors fully understand and agree that this Agreement
allows any Contributor to:
 share — copy and redistribute the material in any medium or format,
 remix — remix, transform, and build upon the material, for any purpose, even
commercially.
Under the following terms:
 to give appropriate credit, provide a link to the license, and indicate if changes
were made. Attribution should be in any reasonable manner, but not in any way
that suggests the licensor endorses the users.

any material covered by the aforementioned “CC BY 4.0”.
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6. The Dystefl2 Project’s work and work based on Dystefl2 Project’s work should be labelled
with the relevant attribution notes presented at Appendix 4.

§5 Liability

1. Notwithstanding anything to the contrary in this Agreement, The Contributors limit of
liability under this Agreement to each other for any claim or series of claims and no
matter how arising, whether by breach or by negligence and whether in contract, tort,
breach of statutory duty or otherwise, shall be limited to the value of the payments
received by The Contributors under the Dystefl Project from the Education, Audiovisual
and Culture Executive Agency, except in the case of negligence leading to death or
personal injury, or for any sort of liability, including fraud, that, by law, cannot be limited
or excluded, where no limit will apply.
2. The Contributors are not responsible for any damage or loss inflicted by one of The
Contributors to anyone in course of the performance of this Agreement.

§6 Severability clause

1. Should any provision of this Agreement be or become invalid, illegal or unenforceable for
any reason by any court of competent jurisdiction, such provision shall be severed and
the remainder of the provisions hereof shall continue in full force and effect as if this
Agreement had been executed with the invalid illegal or unenforceable provision
eliminated. In the event of a holding of invalidity so fundamental as to prevent the
accomplishment of the purpose of this Agreement, the Parties shall commence good
faith negotiations to remedy such invalidity.
2. This Agreement has been drawn up in 4 counterparts in English, one for each
Contributor.
3. Signatures, confirming the present Agreement, of duly authorized representatives of
each party to this Agreement shall be placed on a separate sheet and shall remain an
integral part of this Agreement.
4. This Agreement prevails from the 1st September, 2016
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Nu2
National exploitation plans
Poland
In Poland foreign language teachers are obliged by the formal ministerial regulations both to
recognize the needs of foreign language learners with dyslexia and to cater for them, however
this obligation seems to be rarely met within the classroom. In order to ensure that students
with dyslexia successfully acquire necessary levels of foreign language competence, they need
adequate instruction and teachers’ support. However, frequently enough, EFL teachers lack
sufficient understanding of the nature of dyslexia and the difficulties it causes in foreign
language learning. They are not familiar with the relevant teaching techniques and methods to
further the language learning processes of students with dyslexia. It seems that more often than
not it results from the lack of satisfactory training on dyslexia/learning differences during the
course of studies as well as from limited offer of courses for in-service teachers which would
enable them to get qualifications (knowledge and skills) to teach foreign languages to students
with dyslexia with success. In addition, when searching for information on their own, teachers
can get truly confused with the massive amount of conflicting research outcomes, competing
theories and alternative treatments offered in the study of dyslexia. Bearing this in mind,
teachers’ hesitation and doubts as to how exactly they should approach foreign language
learners with learning differences/dyslexia can be legitimate. In light of the above, a demand for
advice and training is evident. EFL teachers themselves repeatedly report the need for a
comprehensible guidance on how to work with these learners. In addition, there exists great
social demand and pressure on teachers to be able to understand the learning needs of learners
with dyslexia and to accommodate them.
Greece
In Greece, learners who are suspected to have dyslexia are sent either by their school or by their
parents to special diagnostic centres where a battery of test is given to them. Official diagnosis
is not made before learners reach the age of 10; after being diagnosed, learners are encouraged
to attend special support classes in combination with their regular classes. Special support
classes aim at helping learners with dyslexia to keep up with their literacy and numeracy in
Greek language classes but there is no catering for learners’ foreign language development. As a
result, learners with dyslexia are implicitly led to believe that foreign language learning is not as
important or as necessary as other subjects.
A fact that aggravates this situation is the lack of teacher training courses particularly for foreign
language educators; even during their undergraduate studies, prospective EFL teachers do not
have the opportunity to attend specialised courses on teaching English to learners with dyslexia.
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At the same time, there is a lack of teacher training courses specifically for EFL teachers of
learners with dyslexia. Given this lack of specialised training, EFL teachers are left to find out on
their own through studying or through their teaching experience how best to approach learners
with dyslexia. As a result, EFL teachers state the need for (a) awareness raising with regard to
the nature of dyslexia, its symptoms in class and the teaching techniques expected to help
learners with dyslexia, (b) systematic and comprehensive guidance on how to work with these
learners. Against this backdrop, the DysTEFL project can provide guidance and support through
its well structured course materials and thus can prove a necessary and appropriate tool for preservice and in-service EFL teachers.
Slovenia
In Slovenia the so-called five-tier Response to intervention model or in short RTI model of
identifying and supporting learners with learning difficulties (dyslexia being one of them) is
used. At the first tier, which is part of everyday classroom instruction, teachers of English are
required to adapt English language (EFL) teaching and assessment processes to students with
dyslexia. Language teachers have long been aware of this so they appreciated the possibilities to
attend workshops using DysTEFL materials in the last two years.

40

Some example activities of DysTEFL2 output implementation that were already performed in and outside partner institutions
Partner Country

Activity

Included stakeholders (if
applicable)

Aim of the activity

Target group
reached by the
activity (estimate
also the number if
possible)
Postgraduate
students inside the
institution

Greece

A series of
postgraduate
seminars

Raising awareness
Training

Greece

Teacher training
seminars

Training
Practical advice

In-service teachers
outside the
institution

Slovenia

The first and second
study programmes of
Primary Education
and the first and
second study
programmes of
Special education

90 students of the first
cycle and 40 students of
the second cycle Primary
education study
programmes.
40 students of the first
cycle and 23 students of
the second cycle Special
Education programme.

How future language
teachers and special
education specialists
may adapt their
teaching practice
and special support
helping lessons to
the needs of
students with
dyslexia.

90 students of the
first cycle and 40
students of the
second cycle
Primary education
study programmes.
40 students of the
first cycle and 23
students of the
second cycle Special
Education
programme.

Slovenia

Seminar and

EFL teachers from

To enable teachers

80 EFL teachers

Intended outcomes

Application of
teaching strategies
in EFL teaching
Awareness of
learning difficulties
and strategies to
deal with them in
class
The intended
outcomes have been
achieved. The
students have been
using some of the
recommended
accommodations in
their teaching
practice. The
evidence for comes
from their portfolios
on the teaching
practice.

The intended

Short feedback on the
activity highlighting the
positive parts and adding
some recommendations for
forward use
Highly useful and relevant to
the needs of prospective
teachers
Highly useful for teacher
practitioners

The students were very much
satisfied with the workshops
as students with dyslexia
have most problems in
English. Up to this project,
there have not been any
useful and appropriate
training materials available
to help English language
teachers and special
education specialists. The
students suggested the
implementation of a new
elective course focusing on
Dyslexia in English language
instruction.
EFL teachers reported on not

Project N° 2014-1-PL01-KA200-003578
This project has been funded with support from the European Commission. This publication reflects the views only of the author, and the
Commission cannot be held responsible for any use which may be made of the information contained therein.
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workshops on specific
learning differences
and EFL teaching
based on the
DysTEFL2, 31. March,
Faculty of Education

primary and secondary
schools, special
education specialists and
school counsellors from
Slovenia
University of Ljubljana,
University of Maribor,
University of Primorska,
the National Institue of
Education, primary and
secondary schools across
Slovenia

to be more selfconfident in using
accommodations in
their teaching
practice and special
education specialists
to provide more
efficient support to
English language
learners

from primary and
secondary schools,
special education
specialists and
school counsellors
from across
Slovenia

Slovenia

International
conference for school
counsellors and
higher education
teachers: Reading
Literacy as a
Challenge and
Responsibility,
University of
Ljubljana,Faculty of
Education, 22nd
January 2016

University of Ljubljana,
University of Maribor,
University of Primorska,
the National Institue of
Education, primary and
secondary schools across
Slovenia

To make teachers
aware of how
dyslexia affects
foreign language
learning and to
make teachers
recognise the need
for training in
dyslexia and English
as a foreign
language learning.

Poland (Łódź)

Specialisation
seminar, MA level,
30h, summer
semester 2015/2016,
University of Łódź,
Institute of English.

30 MA students, mostly
EFL teachers.

To make teachers
aware of how
dyslexia affects
foreign language
learning and make
them able to employ
appropriate

30 teachers from
primary and
secondary school as
well as from higher
education
institutions (English
teachers and
special education
specialists) who
attended the
symposium
Students with
Special Needs at
which the
presentation took
place.
30 MA students,
mostly EFL
teachers.

Project N° 2014-1-

outcomes have been
achieved. The
teachers reported
that they very
satisfied because
they had been
provided with a lot
of new relevant
input, such as
identifying, teaching,
and assessing
students with
dyslexia
Intended outcome
has been achieved.
Teachers wish to be
provided with an
organised training
event in the form of
a seminar.

having been trained in
teaching students with
dyslexia neither during their
BA and MA studies, nor
during the in-service training
events.
The teachers suggested a
need for more training in this
area.

Intended outcome
has been achieved.
All students
completed the
course with a
positive mark. They
reported significant

Students voiced the need for
this sort of training as they
had not been trained in this
area during their BA studies.
Feedback after the course
was extremely positive,
students suggested

The majority of the
participants of the
symposium on students with
special needs admitted that
their expertise on teaching
students with dyslexia is
clearly insufficient while
highly required.
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inclusive practices in
the classroom.

Poland (Łódź)

Seminar and
workshops on specific
learning differences
and EFL teaching
based on the
DysTEFL2, Nicosia,
Cyprus, January 2015
and 2016

EFL teachers from
Pancyprian Association of
Teachers of English,
members of the Cyprus
Pedagogical Institute, EFL
teachers – extramural
students at the
Department of English
Studies and Department
of Education, University
of Cyprus.

To make teachers
aware of how
dyslexia affects
foreign language
learning and make
them able to employ
appropriate
inclusive practices in
the classroom

Poland (Łódź)

Two editions of the
MOOC - massive
open online course 'Dyslexia and Foreign
Language Teaching'
organised by the
Lancaster University
in cooperation with
the FutureLearn
platform and in
association with the
DysTEFL2 project.

international audience,
academic teachers,
researchers, teacher
trainers, EFL teachers,
teachers of other
languages, special
education teachers,
parents

To make teachers
aware of how
dyslexia affects
foreign language
learning and make
them able to employ
appropriate
inclusive practices in
the classroom

Poland (Łódź)

Conference for FL
teachers:„Ku
efektywniejszemu
nauczaniu –
najnowsze trendy w

Zespół Szkół
Ponadgimnazjalnych,
Kleszczów, Poland

To make teachers
aware of how
dyslexia affects
foreign language
learning and make

Project N° 2014-1-

60 EFL teachers
from Pancyprian
Association of
Teachers of English
and 40 EFL teachers
from the
Department of
English Studies and
Department of
Education,
University of
Cyprus.
Over 18 thousands
registered
participants for
each of the course
editions international
audience, academic
teachers,
researchers,
teacher trainers,
EFL teachers,
teachers of other
languages, special
education teachers,
parents
28 EFL teachers and
18 teachers of
German as a foreign
language

increase in their selfefficacy concerning
working with
students with SpLDs.
Intended outcome
has been achieved.
Teachers reported
significant increase
in their self-efficacy
concerning working
with students with
SpLDs.

organising a follow-up course
(additional 30h).

Intended outcome
has been achieved.
Teachers reported
significant increase
in their self-efficacy
concerning working
with students with
SpLDs.

Most participants admitted
they had not been trained in
this area during their BA and
MA studies. Feedback after
the training event was
extremely positive, teachers
expressed the need for a
follow-up training.

Intended outcome
has been achieved.
Teachers reported
significant increase
in their self-efficacy

Most participants admitted
they had not been trained in
this area during their BA and
MA studies. Feedback after
the training event was very

EFL teachers admitted they
had not been trained in this
area during their BA and MA
studies. Feedback after the
training event was extremely
positive, teachers expressed
the need for a follow-up
training.
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dydaktyce języków
obcych”, Kleszczów,
30th May 2016

them able to employ
appropriate
inclusive practices in
the classroom
To present the
DysTEFL2 materials
and recommend the
course for BA and
MA students;

Poland (Opole)

personal meeting
with lecturers of
English Philology,

Higher education
institution; University of
Opole;

Poland (Opole)

Personal meeting
with lecturers of
English Philology

Higher education
institution; University of
Vic, Spain

To present the
DysTEFL2 materials
and recommend the
course for BA and
MA students;

EFL in-service
teachers; about 30
teachers

Poland (Opole)

Personal contact; email

Regional Centre for
Teacher Development,
Katowice, Poland

To present the
DysTEFL2 materials;
recommend the
online self-study
course as well as
project website

EFL in-service
teachers

Project N° 2014-1-

EFL in-service
teachers; about 30
teachers

concerning working
with students with
SpLDs.

positive

Adapting the
DysTEFL2 updated
course and
introducing the
materials in EFL
Methodology
modules at MA
courses
Adapting the
DysTEFL2 updated
course and
introducing the
materials in EFL
Methodology
modules at MA
courses
Cooperating with
DysTEFL2 partner
TAK and organizing
professional teacher
development
courses at the
Centre in Katowice,
Poland

Highly positive feedback
about the materials; They
might include materials on
EFL and dyslexia in their BA
courses for pre-service
teachers and teacher
development courses for inservice teachers
Highly positive feedback
about the materials; They
might include materials on
EFL and dyslexia in their BA
courses for pre-service
teachers

Highly positive feedback on
the DysTEFL2 materials; They
are interested and agreed to
offer DysTEFL2 materials as a
series of face-to face
workshops for in-service
teachers
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Exploitation activities of DysTEFL2 output implementation that will be performed in and outside partner institutions
Partner
Country

Activity

Included
stakeholders (if
applicable)

Aim of the activity

School advisors as
multipliers

Disseminating
DysTEFL2 materials

Target group
reached by the
activity
(estimate also
the number if
possible)
EFL teachers
around Greece
(outside
institution)

Greece

Teacher training
seminars all over
Greece

Greece

Introducing a
postgraduate module
for teaching EFL to
learners with dyslexia

Presenting and
adapting DysTEFL2
outputs

Pre-service EFL
teachers
(inside
institution)

Greece

Introducing an
undergraduate module
for teaching EFL to
learners with dyslexia

Presenting and
adapting DysTEFL2
outputs

Pre-service EFL
teachers
(inside
institution)

Greece

Teacher training
seminars all over
Greece via
teleconferencing

Disseminating
DysTEFL2 materials

EFL teachers
around Greece
(outside
institution)

Greece

Carrying out research
projects regarding the

Investigating the
impact of DysTEFL2

In-service EFL
teachers

Project N° 2014-1-

Intended
outcomes

Raising awareness,
developing
teaching strategies
and skills for
teaching learners
with dyslexia
Raising awareness,
developing
teaching strategies
and skills for
teaching learners
with dyslexia
Raising awareness,
developing
teaching strategies
and skills for
teaching learners
with dyslexia
Enable teachers to
adapt materials
and accommodate
learners with
dyslexia in their
classroom
Enable teachers to
approach critically

Are there any intended
obstacles for
accomplishing the activity
in the expected time frame
(e.g. legal/administrative
barriers)
No

Timeline
(estimate in
which time the
activity will be
carried out)
September
2016-June
2017

No

September
2016-June
2017

No

September
2016-June
2017

No

October 2016June 2017

No

January 2017December
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effectiveness of
DysTEFL2 materials on
learners’ language
acquisition
An undergraduate
course entitled
Students with Dyslexia
in English Language
Instruction, offered to
BA level EFL, and
Primary Education
students, as well as to
students of Special
education study
programme at the
Faculty of Education,
University of
Ljubljana; length: one
semester; ECTS: 4;
Contact hours: 60:
Teacher Training
Seminar (8h)

Workshop for parents
of students with
dyslexia and EFL
teachers

Project N° 2014-1-

materials

(outside
institution)

DysTEFL2 outputs

2017

Approx. 30 preservice EFL teachers

To make future
teachers of English
and special
education
specialists aware of
how dyslexia
affects foreign
language learning
and make them
able to employ
appropriate
accommodations in
the their teaching
practice or tutorials

30 pre-service
EFL teachers
and students of
Special
education

Student teachers
will be able to
adapt their
teaching practice to
students with
dyslexia while
special education
specialists will be
able to support to
students with
dyslexia learning
EFL

No

Winter or.
Spring
semester of
the academic
year
2017/2018

Faculty of
Education,
University of
Ljubljana

Raising awareness
about dyslexia and
its influence on
teaching English as
a foreign language

80 teachers of
English and
special
education
teachers from
Slovenia

No

Teacher
Training
Seminar (8h)

Association Bravo
for children,
adolescents with
specific learning
difficulties

Raising awareness
about dyslexia and
its influence on
teaching English as
a foreign language

About 30
participants

Increase in EFL
teachers’, primary
school EFL
teachers’ and
special education
specialists’
expertise on
dyslexia and EFL
learning and
teaching
Increase in the
participants’
understanding of
the nature of
dyslexia and
awareness raising

No

Workshop for
parents of
students with
dyslexia and
EFL teachers
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Slovenia

International summers
school –a face-to-face
5-day DysTEFL course
organized by the
Faculty of Education,
University of Ljubljana

25 participants
from different
countries,
academics, primary
and secondary EFL
teachers,
researchers,
teacher trainers,
special education
specialists

Slovenia

A semester-long
blended course
entitled Dyslexia for
Teachers of English
(DysTEFL) at BA and
MA levels (30 contact
hours and 4 ECTS)

The course will be
offered to English
language student
teachers, primary
school student
teachers
specialising in
English to young
learners, special
education
specialists at the
Faculty of
Education and
Faculty of Arts,

Project N° 2014-1-

To raise awareness
of the nature of
dyslexia, to find out
about difficulties in
English language
learning students
with dyslexia are
likely to
experience, and to
what kind of
accommodations
are available and
appropriate to use
in teaching and
assessing the
English language
To make teachers
aware of how
dyslexia affects
foreign language
learning and make
them able to adapt
their teaching
methods to
students with
dyslexia and thus
make students with
dyslexia able to
learn EFL

International
audience,
academics,
researchers,
teacher
trainers, EFL
teachers,
teachers of
other
languages,
special
education
teachers,
parents of
dyslexic
learners.
30 BA and MA
participants.
The course will
be offered to
English
language
student
teachers,
primary school
student
teachers
specialising in
English to
young learners,

of most efficient
ways how to
accommodate
students with
dyslexia in English
language learning
Significant increase
in the participants’
understanding of
the nature of
dyslexia as well as
in the ways and
teaching
accommodations
needed for
successful EFL
learning of
students with
dyslexia and
specific learning
differences ibn
general.
Significant increase
in the participants’
understanding of
the nature of
dyslexia as well as
methods of
accommodating
learning
differences in EFL
classroom as well
as in their selfefficacy concerning
working with
students with

No

International
summers
school –a faceto-face 5-day
DysTEFL course
organized by
the Faculty of
Education,
University of
Ljubljana

No

A semesterlong blended
course entitled
Dyslexia for
Teachers of
English
(DysTEFL) at
BA and MA
levels (30
contact hours
and 4 ECTS)
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University of
Ljubljana

Poland
(Łódź)

A semester long (30h)
distance learning
DysTEFL2 course for
second year BA level
students – pre-service
EFL teachers at the
UKKNJA, Warsaw
University

30 pre-service EFL
teachers

Poland
(Łódź)

Teacher Training
Conference

Państwowa Wyższa
Szkoła Zawodowa
im. Szymona
Szymonowica,
Zamość, Poland
Oxford University
Press

Poland
(Łódź)

Workshop and seminar
for parents of dyslexic
students and EFL
teachers

Centrum języków
obcych CONVERS,
Łódź, Poland

Project N° 2014-1-

To make teachers
aware of how
dyslexia affects
foreign language
learning and make
them able to
employ
appropriate
inclusive practices
in the classroom
Raising awareness
about dyslexia and
its influence on
teaching English as
a foreign language

Raising awareness
about dyslexia and
its influence on
teaching English as
a foreign language

special
education
specialists at
the Faculty of
Education and
Faculty of Arts,
University of
Ljubljana
30 pre-service
EFL teachers

Teachers of
English from
Zamość region
Estimated
number: 150

About 30
participants

SpLDs.

Significant increase
in students’
awareness and
knowledge on
dyslexia and FL
teaching, increased
self-efficacy
concerning working
with students with
SpLDs.
Increase in the
teachers’
knowledge about
the nature of
dyslexia as well as
methods of
accommodating
learning
differences in EFL
classroom
Increase in the
participants’
understanding of
the nature of
dyslexia as well as
methods of
accommodating
learning

No

Winter
semester of
the academic
year
2016/2017

No

26th August
2016

No

August 2016
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Poland
(Łódź)

Third edition of the
MOOC – massive open
online course –
‘Dyslexia and Foreign
Language Teaching’
organised by the
Lancaster University in
cooperation with the
FutureLearn platform
and in association with
the DysTEFL2 project.

International
audience, academic
teachers,
researchers,
teacher trainers,
EFL teachers,
teachers of other
languages, special
education teachers,
parents of dyslexic
learners.

To make
participants aware
of how dyslexia
affects foreign
language learning
and make them
able to employ
appropriate
inclusive practices
in the classroom

Poland
(Łódź)

Specialisation seminar,
MA level, 30h,
summer, University of
Łódź, Institute of
English

30 MA students,
mostly EFL teachers

To make teachers
aware of how
dyslexia affects
foreign language
learning and make
them able to
employ
appropriate
inclusive practices
in the classroom

Poland
(Opole)

Personal contact,
meeting

Local Educational
Authorities – Opole

Presenting and
recommending

Project N° 2014-1-

International
audience,
academic
teachers,
researchers,
teacher
trainers, EFL
teachers,
teachers of
other
languages,
special
education
teachers,
parents of
dyslexic
learners.
30 MA
students,
mostly EFL
teachers

In-service EFL
teachers;

differences in EFL
classroom
Significant increase
in the participants’
understanding of
the nature of
dyslexia as well as
methods of
accommodating
learning
differences in EFL
classroom as well
as in their selfefficacy concerning
working with
students with
SpLDs.

Significant increase
in the participants’
understanding of
the nature of
dyslexia as well as
methods of
accommodating
learning
differences in EFL
classroom as well
as in their selfefficacy concerning
working with
students with
SpLDs.
They might agree
that DysTEFL2

No

May 2017

No

Academic year
2017/2018

Head of Opole Province
Educational Department

2017/2018
school year as
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ProvinceKuratorium
Oświaty w Opolu –
Opole Province
Educational
Department

DysTEFL2 materials
and the online
course for inservice EFL
teachers of the
region

Presenting and
recommending
DysTEFL2 materials
and the online
course for inservice EFL
teachers of the
region; sharing
good practice;
visiting Kaye
College in Beer
Sheva and
presenting the
DysTEFL2 materials
there.
Presenting and
recommending
DysTEFL2 materials
and the online
course for inservice EFL
teachers of the
region; student
mobility and

Poland
(Opole)

Project presentation,
personal contact,
teacher mobility

Kaye College of
Education, Beer
Sheva, Izrael and
Opole University

Poland
(Opole)

Personal contact; email exchange; project
presentation during a
visit

VIC University, Vic,
Spain
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In-service EFL
teachers;
teacher
trainers;
university
lecturers

In-service EFL
teachers;
teacher
trainers;
university
lecturers

course materials
enter the
application
procedure for the
Head of Opole
Province
Educational
Department
Grants. The course
might then be
offered for Inservice teachers
They might include
materials on EFL
and dyslexia in
their BA and MA
courses for preservice teachers;
support in
mainstreaming and
multiplication

They might include
materials on EFL
and dyslexia in
their BA and MA
courses for preservice teachers;
visiting students
might use and
adapt the materials

Grant applications enter a
competition with other
proposals so it might be
possible that DysTEFL2
materials are not chosen
for the coming school year.

the
applications

Erasmus+ KA107 grant
received so it is expected to
be completed in 2017

2016/2017
academic year

2016/2017
academic year
and the
following years

DysTEFL2

Sustainability Plan
teaching practice at
TAK school

Poland
(Opole)

Personal meeting;
email exchange

Regional Centre for
Teacher
Development,
Katowice, Poland

Presenting and
recommending
DysTEFL2 materials
and the online
course for inservice EFL
teachers;
Organizing courses
at the Centre for
EFL teachers

In-service EFL
teachers

Poland
(Opole)

Personal contact; email exchange

Local Centre for
Teacher
Development,
Lublin, Poland

Presenting and
recommending
DysTEFL2 materials
and the online
course for inservice EFL
teachers;
Organizing courses
at the Centre for
EFL teachers

In-service EFL
teachers
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during their
teaching practice in
TAK school;support
in mainstreaming
and multiplication
Teacher
development
workshops based
on DysTEFL2
materials might be
carried out at VIC
University for EFL
in-service teachers
Professional
teacher
development
courses might be
organized at the
centre based on
DysTEFL2
materials, either
short and intensive
form or longer
courses
Professional
teacher
development
courses might be
organized at the
centre based on
DysTEFL2
materials, either
short and intensive
form or longer
courses

Not enough teachers may
apply for the courses.

School year
2016/2017 and
the following
years.

Not enough teachers may
apply for the courses.

School year
2016/2017 and
the following
years.
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