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1. INTRODUCTION  
 
This document reports on the results of (a) the Needs Analysis Questionnaire, and (b) the 
Desk Research.  
 
The project aims to support the upgrading, transfer and implementation of innovative 
practice – the DysTEFL course at a European level with the aim of enhancing the professional 
development and strengthening the professional profile of EFL teachers, by innovating and 
increasing the quality and range of initial and continuing training. To this aim, the project 
combines qualitative and quantitative research methodologies.  
 
The project addresses EFL professionals in different European countries and contexts, and 
thus it needs to identify their professional profile. To this aim, a Needs Analysis questionnaire 
was designed and distributed to EFL professionals. In addition, as the project aims to 
implement specialized courses for the continuing professional development of EFL 
practitioners in various European contexts, a desk research was carried out to determine 
what types of documents/certificates confirming the learning outcomes of professional 
teacher training are required and recognized in the project partners’ countries so that 
collecting them adds to teachers’ chances for promotion.  

2. RESEARCH TOOL 1: NEEDS ANALYSIS QUESTIONNARE 
 
The questionnaire (see Appendix I) addressed EFL educators and tried to be as 
comprehensive as possible in order to respond effectively to the target group’s needs. The 
major aim of the questionnaire was to collect data on teachers' opinions, needs and 
preferences with regard to different types of training on dyslexia in the context of teaching 
English as a foreign language. Taking into consideration the differences in the teaching 
contexts and educational systems of the partner countries, we tried to formulate questions 
that are relevant and can be answered by participants working in any of these countries.  

 
The questionnaire consists of 38 questions in total and is structured into three distinct 
sections: 

 Section I: Teacher profile (Questions 1-6). The questions are semi-closed as there are 

prompts and the aim is to draw participants’ profile (age, work experience, 

educational background, etc). 

 Section II: Training and experience in teaching learners with dyslexia (Questions 7-

20). This section includes YES/NO and open questions. The aim of the section is to 

explore teachers' training, qualifications and experience in teaching learners with 

dyslexia. 

 Section III: DysTEFL courses (Questions 21-38). This section includes Yes/No 

questions or closed questions with prompts. Teachers are required to express their 

preferences regarding the type of training course that would suit them best and their 

preferred provider/organizer of such courses. 

The last question (Question 38) is an open one that asks participants to provide any 
suggestions or ideas for the DysTEFL course we are organizing. The answers are valuable as 
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they are expected to help us organize and structure specially tailored courses that will 
address teachers’ needs and will also help their professional development. 
 
The Needs Analysis Questionnaire was published online via SurveyMonkey on 18/01/2015 
and the deadline given for its completion was 22/02/2015. 

2.1. RESULTS ON NEEDS ANALYSIS QUESTIONNAIRE 
 
2.1.1.  Section I: Teacher profile 
 
The questionnaire was filled in by 552 participants from several European countries and not 
exclusively from the countries which participate in the DysTEFL programme (i.e. Poland, 
Greece and Slovenia).  Below is a breakdown of these countries and the respective number of 
participants who filled in the questionnaire:  
 
(a) Greece: 360 
(b) Poland: 32 
(c) Slovenia: 58 
(d) Croatia: 8 
(e) UK: 6 
(f) Germany 3 
(g) Denmark, Hungary, Czech Republic, Cyprus, Spain: 1 

 
In this section participants were required to provide information about their job. The vast 
majority (94.92%) stated that they are EFL teachers and only 5.08% opted for the ‘other jobs’ 
choice (Figure 1). When asked to specify what they meant by ‘other job’, they gave one of the 
following job titles: ELT advisor, school teacher, teacher for very young learners, headmaster, 
SEN teacher, P.E. teacher, Fine Arts teacher, E-learning manager.  
 
Figure 1. Participants’ jobs 
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When asked to specify the field of education where they are employed, the majority of them 
(64.25%) stated that they work in primary education; 23,96% said that they work in lower 
secondary education and 20.51% of them replied that they work in upper secondary 
education. A small percentage of the respondents stated that they work in tertiary education 
(4.72%) (Figure 2). An even smaller percentage (2.54%) stated ‘other’ and below we have 
listed their details: 

(a) A combination of different fields of education 
(b) Teacher training 
(c) Vocational training 
(d) Private foreign language schools 
(e) MA/Ph.D. students 

 
Figure 2. Participants’ employment in education 
 
 

 
 
 

As for their age, the majority of the respondents are above 31 years of age. Almost half 
of them are between the age of 41 and 50 (42.24%), but there are also several people in 
the 31-40 age group (37.06%). It is interesting to note that there are not many young 
teachers who answered the questionnaire, since the 21-30 age group makes up only 
7.87% of the population. Similarly, there are not many respondents over the age of 51 
(12.84%) (Figure 3).  

Figure 3. Distribution of participants per age group 
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As for their gender, the vast majority of the respondents are women (94.20%); only 
5.80% of them are men- an expected finding in  a survey among teachers and educators. 

The next question required participants to provide information about their educational 
background.  The vast majority of the respondents are graduates of a University English 
Language department (91.95%). A much smaller percentage (6.99%) of the participants 
are graduates of  a teacher training college and even fewer people (3.81%) are 
graduates of another department (Figure 4). When asked to specify the department, 
their replies were: Law, Psychology, Modern Languages, Theatre Studies, DELTA, 
Educational and Social Policy, German Language, etc. 

Figure 4.  Participants’ educational background 

  

The following question aimed to elicit information about participants’ postgraduate 
studies. Based on their responses, 483 participants have already pursued or are 
currently pursuing an M.A. degree, whereas 69 people are BA holders only. When asked 
to provide further details, 381 participants (78.88%) stated that their MA degree is in 
Education or in TEFL whereas 109 participants (22.57%) said that their MA degree is in 
another field. Since 483 participants stated that they are pursuing or are already 
holders of an MA degree but we have 490 MA degrees mentioned (in TEFL or in another 
field), it would be reasonable to assume that some respondents are holders of two MA 
degrees (probably one in Education or TEFL and one in another field). In addition to the 
MA degree, 11.8% of the participants have also got a Ph.D. degree. From them, 56.14% 
have got a Ph.D. degree in TEFL/Linguistics, while the rest (43.86%) have a Ph.D. in 
another field. When asked to specify the field, these are the answers provided: 
Linguistics, Phonetics, CALL, Arts, Special Education, MBA, Political Science, Pre-school 
Education, History, Translation, Journalism. 

The final question of the first section required participants to give information about the 
length of their teaching experience. Figure 5 presents their answers.  
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Figure 5: Participants’ teaching experience 

 

Most of the participants have been teaching for more than 11 years. The majority have 
been teaching for 11-20 years (39.12%), while a large number of the participants have a 
teaching experience of more than 20 years (35.15%). Very few people have been 
teaching for less than 5 years (6.69%) and 19.04% have been teachers for 6-10 years.  

2.1.2. Section II. Training and experience in teaching  
learners with dyslexia 

The second section of the questionnaire aimed to collect information regarding 
participants’ training and experience in teaching dyslexic learners. In particular, to the 
question whether they  had attended any classes on teaching EFL to students with 
dyslexia during their undergraduate or graduate/postgraduate studies, 90% of them 
stated that they had not attended classes related to teaching English as a foreign 
language (EFL) to students with dyslexia. Only 10% answered that they had attended 
such courses. Just by looking however at their responses when they were asked to state 
their course type, it is evident that few did so as a part of their undergraduate studies, 
while the majority took part in different forms of Continuing Professional Development 
events. Namely, they either took a study program provided by a University (e.g Open 
University) or by a University faculty, after they graduated, or they attended seminars. 
Most of them, mentioned that they attended seminars or workshops related to dyslexia, 
which were organized by various institutions. Some of the seminars lasted for some 
hours, while others lasted more, but most of them were short, in the form of one-day 
events.  

To the question whether they had attended any specialized courses on teaching EFL to 
students with dyslexia (as part of their Continuing Professional Development), only 
19.52% of the participants replied positively; the vast majority (80.48%) replied 
negatively.  According to their answers, some of them did attend some specialized 
courses as part of their postgraduate studies, but the number of these people is limited. 
Most of the respondents answered that they had attended seminars in general or 
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seminars that lasted between 6 and 60 hours and were provided by various institutions 
e.g., The Pedagogic Faculty of Ljubljiana,  the Institute of the Republic of Slovenia. There 
were also some people who mentioned attending conferences, and studying online 
materials (e.g. DysTEFL course). 

Most of the respondents (79.76%) stated that they had had no training on dyslexia at all. 
20.24%  of them admitted that they had acquired some general training on dyslexia in 
the form of one semester courses provided by various institutions and the DysTEFL 
final conference. 

The following two questions aimed to explore whether participants had any 
certification in teaching students and EFL students, in particular, with dyslexia. On the 
basis of their responses, it becomes clear that although some people have knowledge of 
and training on dyslexia, they are not certified to teach. In particular, 99.05% of the 
participants stated that they had no certification in teaching students with dyslexia. 
Only 4 people responded positively (0.95%) and only one of them clarified that she had 
a “Specialization on Teaching Children with Special Needs-Learning 
Difficulties/Dyslexia". To the more specific question whether they had any certification 
in teaching EFL students with dyslexia, 99.26% of the participants answered negatively 
and only 0.74% of the teachers stated that they are certified to teach EFL to dyslexic 
learners. However, when asked to provide further details, it became obvious that most 
of them actually referred to the certificates of attendance they were given after 
attending relevant seminars, workshops or conferences. To the more specific question 
about the level they are certified to teach, only one person responded, mentioning that 
she was entitled to teach at primary education.  

The following question aimed to explore whether the participants had ever had any 
dyslexic learners in their classes. The majority of teachers (77.38%) responded 
positively; only 23 teachers (5.48%) responded that they had never taught a dyslexic 
learner. As for the remaining 17.14%, they were not certain whether they ever had 
dyslexic EFL learners in the classes they taught (Figure 6). 

Figure 6.  Participants’ experience with teaching dyslexic learners 

 

 

 

 

   

 

 

The teachers who responded “yes” were required to state what the major challenges 
when teaching dyslexic students were. Based on their answers, their major difficulty is 
related to their writing skills. Most of the teachers responded that learners with 
dyslexia were slow in writing and that they even made errors when copying from the 
board e.g. reversed letters or spelling errors. Many students had an illegible 
handwriting or a difficulty in expressing their thoughts in written form. This is 
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associated with what some other teachers said about the learners with dyslexia not 
being aware of the syntactical and grammatical patterns. Many teachers believe that 
reading and reading comprehension are also problematic areas when teaching EFL 
dyslexic students, because they cannot relate graphemes to phonemes, and they have a 
difficulty in remembering words and word meanings. Fewer teachers, but still many, 
feel that they do not know how to assess the learners with dyslexia because  they do not 
want to discourage them or make them feel embarrassed. Finally, a lot of instructors 
mentioned that they find it hard to manage their class and at the same time involve the 
learners with dyslexia, so that they do not fall behind. 

In the final question of section II, teachers were asked to discuss the strengths of the 
students with dyslexia. Generally speaking, almost everyone mentioned that dyslexic 
students are better at speaking and listening than at writing and reading; they may 
display good comprehension skills and the ability to speak fluently (albeit inaccurately). 
Some of them mentioned that they have artistic skills, such as painting, others that they 
are good at using computers, or thinking in pictures. However, there is no consensus 
among teachers about the strengths of learners with dyslexia. In particular, some 
instructors said that dyslexic students have  good memory, especially when it comes to 
remembering images, while others talked about poor memory skills. Other 
contradictions involve being “willing;”, “organized”, and having a “quick thinking”, 
against being “unwilling”, “disorganized” and “slow to respond”. One EFL teacher sees 
no strengths in learners with dyslexia, whereas others noted that they demonstrate 
good analytical skills, are imaginative, creative and bright students. As regards 
pronunciation, opinions vary again; some see no phonological awareness and others 
witness  good differentiation of phonemes and  good pronunciation. Overall, as dyslexia 
is different for each student, this is reflected in teachers’ responses. Some teachers 
mention that the characteristics vary across students, according to the intensity of 
dyslexic difficulties..  

 
2.1.3. Section III. DyTEFL courses 

In the final section (section III) of the questionnaire, teachers were required to express 
their preferences regarding the type of training course that would suit them best and 
their preferred provider/organizer of such courses. In particular, the first question of 
this section required them to state whether they would like training on teaching 
learners with dyslexia. This question was answered by 373 teachers. Almost everyone 
would like to be trained in teaching EFL to students with dyslexia. As Figure 7 indicates, 
97.32%, i.e. 363 teachers expressed their interest in such courses and only 2.68%, i.e. 10 
people replied negatively. Such results were quite predictable taking into consideration 
that most of those teachers have encountered dyslexic learners in their classes and thus 
have felt the need to be properly trained.  
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Figure 7. Training in teaching English to dyslexic students 
 

 

The next question required teachers to respond to whether they would like to attend a 
teacher training course that would provide them with basic knowledge and skills to 
teach EFL to dyslexic learners.  The results of this question are similar to those of the 
previous question. In particular, the vast majority of teachers (97.59%) responded 
positively, whereas only 9 teachers (2.41%) gave a negative reply. It is obvious that EFL 
teachers are aware of their lack of necessary knowledge and skills to deal with dyslexic 
learners and thus clearly state their need for such courses (see Figure 8).   
 
Figure 8. Interest in attending a training course on teaching English to dyslexic students 
 

 

The next question requires teachers to state whether they would like to attend an 
advanced course in teaching EFL to dyslexic students. This time there is a slight change 
in the teachers’ responses. Although 360 teachers stated that they want to receive 
teacher training in teaching dyslectic learners, 290 teachers responded that they want to 
attend an advanced course. Thus, 77.74% wish to attend an advanced course, whereas 
22.25%, i.e. 83 teachers do not (Figure 9).  
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Figure 9. Interest in attending an advanced course in teaching English to dyslexic 
students 

 

  
 
 
 
 
 
 
 
 
The following question required teachers to specify the type of learning events they 
would actually prefer to attend. Teachers were encouraged to select as many suggestions 
as they wished.  Based on their answers, most of the teachers would be interested in a 5-
day intensive course (59.52%) or a one-day training event (52.28%). Fewer respondents 
are interested in a summer/winter school (31.64%) or in a semester course (31.37%). 
However, 24 teachers (6.43%) selected the “other” option, and most of them asked for an 
online/distance learning course. Some others suggested that 5 days are too many and 1 
day is not enough, and stated that they would rather attend a weekend training (Figure 
10). 
 
Figure 10. Preference for types of learning events   

 

 

 

Yes No

77,74%

22,25%
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The following question required teachers to specify the type of content they would like 
the course to have. 373 EFL teachers responded to this question, and more than half of 
them (59.79%) stated that they need practical information on how to teach dyslexic 
students (methods, materials etc).  55.23% said that they would like the learning event 
to include a balanced content of both theoretical and practical information on dyslexia. 
Much fewer respondents (3.22%) responded that they prefer a purely theoretical 
seminar (Figure 11). Only 5 teachers (1.34%) suggested something else and their 
suggestions include the following: More information on other learning disabilities, and 
how to identify/distinguish them, practical activities to be used in class, how to 
grade/mark their writings, information about free resources that help learners with 
dyslexia learn and alternative activities that motivate/engage pupils with dyslexia. In 
other words, all of their suggestions focus on practical information, methods and 
techniques for teaching dyslexic foreign language learners. 
 
Figure 11. Preferences regarding the content of the course  
 

 

 

 

 

 
 
In the following question teachers were presented with a list of modules and were 
required to select as many modules as they wished the training course on dyslexia to 
include. Overall, 9 out of the 11 course modules were selected by more than half of the 
373 respondents. The course content that most teachers were interested in was 
“Teaching techniques for dyslexic learners”, since 92.99% of the teachers selected that. 
Most of them would also want a course on “Techniques for teaching reading and 
writing” (84.82%) or “Techniques for teaching vocabulary and grammar” (81.23%). It 
seems that what they mostly need is not theoretical information, but actual teaching 
suggestions. However, they also seem to need some theoretical information, as 76.68% 
of the respondents selected a course on “The effect of dyslexia in foreign language 
learning” and 72.12% selected the “Specific learning difficulties associated with 
dyslexia”. More than half of them were interested in “The assessment of dyslexic 
language learning” (66.22%), the “Techniques to teach listening and speaking” 
(66.22%), “Identification of dyslexia” (63%) and the “Accommodations of dyslexic 
learners in the foreign language classroom” (56.84%). Less interest was expressed for a 
course on “Phonological and orthographic awareness in English as a foreign language” 
(40.48%) and for “The nature of dyslexia” (38.87%). Only 0.54% (2 people) chose the 
“other” option and one of them suggested that she would need a course on how to 
differentiate the lesson effectively. Overall, most of them need practical tips and 
guidance, but they would also like to know about dyslexia in EFL within a theoretical 

3.22

59.79

55.23

1.34
mainly theoretical

mainly practical

equally theoretical and 
pratical

other
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framework.  
 

The following question aimed to investigate teachers’ preferences regarding the length 
of the learning event. As the results on figure 7 indicate, most teachers are not 
interested in attending a course that lasts longer than 100 hours. The majority of the 
respondents  (57.10%) would like  the course to last 25-50 hours, while 22.79% of the 
teachers would prefer a course of 50-100 hours. Only 7.51% of the teachers asked for a 
course of 100-150 hours and very few  (2.14%) chose the options 150-200 or 200+. 
8.31% of the participants suggested other options and those included 9 months -1 year, 
400+ hours, 10-15 hours, 5-6 hours, 1-2 days, as long as necessary and the least possible 
(see Figure 12). 

Figure 12. Preferences regarding the length of the learning event  

 

 

 
 

 

Regarding the preferred type of course delivery, most teachers (55.76%) chose the 
“onsite courses” and the “blended courses” (50.40%). Some teachers are interested in 
attending interactive distance learning courses (26.27%) and some others opted for the 
self study courses (17.16%). However, the vast majority of teachers are interested 
either in face to face interaction, or a combination of this with an online course (Figure 
13). Three (3) respondents (0.8%) suggested face to face (live interaction between 
trainer and trainees) and flexible seminars. 

Figure 13. Preferences regarding the type of the course 

 

 

 
 

 

In the following question we asked teachers which days they wouldr d  
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In the following question we asked teachers which days they would prefer to attend the 
course in case of a face to face or blended course.. The vast majority (52,28) opted for 
weekends. The second most popular option was “working days during the week” 
(38.87%). Several teachers (27.88%) chose “winter holidays and school breaks” or 
“summer holidays” (36.46%) (Figure 14). Only 2.68% of the respondents chose “other”, 
and their suggestions included June and September (after the end and before the 
beginning of the school year) and any 5 days during the school year.  

Figure 14. Preferred days for attending the course 

 

 

 

 

 

 

 

 
The following question aimed to explore participants’ preferences regarding the 
organizer of such courses. Based on their answers, most of the teachers (66.76%) would 
prefer to attend courses organised by university departments. Other preferred options 
were “centres for continuing professional teacher development” (39.68%) or teacher 
training colleges (35.66%). Several respondents chose the “freelance experts” option  
(22.79%), the “state school advisors” (26.81%) and “teacher associations” (28.69%). 
The least preferred options were “private organizations” (6.17%) and educational 
consortia (8.58%) (Figure 15). Also, 21.18%  of the respondents stated that they do not 
care who organizes the event, while 1.61%  of the teachers selected the “other” option 
and pointed out that they would like to be trained by practitioners who have actual 
teaching experience in teaching learners with dyslexia: “Experienced teachers who have 
worked with these children”, “those who have the most experience in teaching dyslexic 
students. It could be teachers for teachers”, “other state/private EFL teachers who have 
practical ideas that have worked”. 
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Figure 15. Preferences regarding the organizer and provider of the course 
 

 

 

 

 

 

 

The following question aimed to explore teachers’ preferences regarding the preferred way of 
attending the course. In this question respondents had to choose only one option regarding 
the structure of the course. 31.10% of respondents stated that they prefer the option 
“Attendance and participation only”. Many respondents would be interested in attending a 
course based on “Attendance, self study, participation and practicum” (30.83%) or on 
“Attendance and self study only” (27.88%). It seems that what they would least like is a 
course in which learning outcomes are verified by exams. The three choices which contained 
the word “exams” were the least preferred ones. Thus, very few teachers would prefer a 
course based on “Attendance, self study, participation, assignments and exams” (2.14%), 
“Attendance, self study, participation, practicum and exams” (4.02%) or “Attendance, self 
study, participation, practicum, assignments and exams” (5.63%) (Figure 16). Two more 
suggestions provided by the respondents were “pass the course with a series of assignments” 
and “self study, practicum, and exams”. 
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Figure 16. Preferences regarding the structure of the course 

 
The following question aimed to explore respondents’ potential interest in attending 
selected components of a course and in obtaining confirmation of learning outcomes 
with regard to the particular modules attended. Most of the participants seem to be 
interested in obtaining confirmation of learning outcomes if DysTEFL was organized as 
an online course. Actually, more than half of them replied positively (66.22%).  On the 
other hand, 29.22% of the participants stated that they “don’t mind” if they get a 
confirmation or not, whereas only 4.56% of the respondents stated that they would not 
be interested in obtaining confirmations of learning outcomes (Figure 17). 
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Figure 17. Interest in obtaining confirmation of learning outcomes 
 

 
 

To the question whether they would be interested in a type of certification that would qualify 
them to teach students with dyslexia, the majority (77.21%) of the respondents replied 
positively, while only 2.68% stated that they do not want a certification; 20.11% of the 
respondents said that they do not mind. Since most of the participants who completed this 
questionnaire stated that they do not have a certification in teaching EFL dyslexic learners, 
such answers were anticipated.   

To the question whether they would like the certification to concern a particular level of 
education, 68.52% replied positively and 31.48% negatively. Finally, when required to specify 
the preferred level of education they would like the certification to concern, most teachers 
(75.53%) opted for primary school level. Fewer , but still many (51.06%), opted for secondary 
education. Only 11.70% of the respondents chose tertiary education. Nonetheless, it has to be 
stated that these results might be influenced by the educational background of the 
respondents. If we bear in mind that most of them are working in primary schools and that 
tertiary education is underrepresented, it is evident that these results reflect the respondents’ 
field of specialization.  

 
In the final question of the questionnaire, participants were required to put forth any 
suggestions, opinions and views that they would like us to take into consideration. Below 
follow some of their comments: “I believe that workshops with practical examples would be 
much more useful than theory”, “Practical activities to help memory in grammar application 
and vocabulary”, “A hands-on-approach”, “I would be interested in knowing some things 
about the psychological effects dyslexia may have on the students apart from causing specific 
learning difficulties”, “You could include videos showing how to teach in a classroom with 
dyslexic learners”, “To be organised at weekends or summer holidays because otherwise 
those of us who work in the private sector wouldn't be able to attend”, “Involving and 
training" parents in the teaching procedure”.  

 
Finally, the participants were informed that they might give us their email address should 
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they wish to be updated regarding the organization of DysTEFL courses. It is worth noting 
that all of them (100%) gave their email addresses and the vast majority of them (95.8%) 
also gave us their names. 

 
3. RESEARCH TOOL 2: DESK RESEARCH 
 

Aims of the desk research  
 
The Desk research aim was to collect information regarding the course certification 
procedures in the countries involved in the project (Poland, Greece and Slovenia). In 
particular, it involved finding and analyzing the relevant documents, legal acts, ministerial 
regulations concerning the rules, requirements and characteristics of available learning 
outcomes confirmation and official certification of qualifications, examples of common and 
good practice in each of the above countries. The ultimate aim of desk research was to identify 
the certification procedures valid in each country so as to decide on the certification we will 
need to issue and award to teachers who successfully complete the DysTEFL training events. 
 

Description 
 
Desk research templates were designed in order to facilitate both data collection and data 
comparison. The desk research templates consist of three charts (see Appendix II). Two charts 
were filled in by the project partners, namely the Course chart I and the Course chart II.  

1. Course chart I aims to record information regarding the types of Continuing 

Professional Development (CPD) courses available in the respective countries that 

provide particular qualification and/or constitute a type of professional 

development officially recognised in this country for teachers in general (including 

EFL teachers) and for EFL teachers in specific (not available for teachers of other 

subjects). This chart was filled in by each participant for each CPD course available in 

their country. 

2. Course chart II concerns any CPD course or training available in each participant’s 

country specifically on EFL and dyslexia for EFL teachers.  

There is also a third chart which is a summary chart aiming to collect and record all the 
information provided by each participant for every CPD available in their country. This chart 
was compiled  by P3 based on the information provided by all the partners (see Appendix III). 
 

 
3.1. RESULTS OF THE DESK RESEARCH 

 
3.1.1.Description of courses in Slovenia  
 
There are different kinds of CPD courses organized for teachers. They differ in length (from 8 
hours to 600 hours). They involve topics such as teaching English to young learners, teaching 
children with specific learning differences and emotional behavioural problems, getting a 
certificate to teach another natural science subject (e.g. a teacher of biology and chemistry 
would like to teach physics; s/he has to do a course of 60 ECTS, teaching pre-school children, 
getting a teaching license (e.g. a mechanical engineer would like to teach a vocational subject 
at a vocational secondary school). CPD courses are organized by all three universities in 



                                                                           WP3 Report on research - training needs  
   survey and analysis of certification procedure 
 

 
Project N° 2014-1-PL01-KA200-003578 
This project has been funded with support from the European Commission. This publication 
[communication] reflects the views only of the author, and the Commission cannot be held responsible 
for any use which may be made of the information contained therein. 

Slovenia, The National Institute of Education, The Counselling institutions etc. They may be 
subsidized by the Ministry of Education.   

According to the Slovenian school law, further education programmes for professionals 
working in education are designed and administered as two kinds of programmes:  

a) Programmes which supplement one’s acquired degree of education (programmes for 
licensure). These programmes upgrade, broaden and extend the knowledge and 
competences in certain disciplines. They are required by law for particular 
professionals as an educational requirement to teach a selected school subject/s or 
perform some other professional task/s within educational sphere. For example, before 
primary school teachers with a degree are allowed to teach English, they have to do 
such a programme. This lasts for two years and has 60 ECTS. These programmes usually 
take at least one year and consist of 60 ECTS. Another example is a teacher with a 
double degree, for example in physics and mathematics who would like to teach another 
science subject. S/he may enroll in such a programme and become a teacher of biology, 
chemistry, colmputer sicence etc. 

b) Programmes of continued professional training support professionals in education with 
a continous professional development, trainings for carrying out new  publicly 
recognised programmes, achievening goals of new curricula, examination specifications, 
a continuous disciplinary and professional  knowledge and skills, updating with 
effective educational practices, and successful approaches.  

What follows, is a detailed description of the characteristics of three different programmes 
in Slovenia. 

(1) 
Course chart  I 

Country Slovenia 
Characteristics  

Type of CPD course/training: 8-hours CPD course 
Name of CPD course/training: There are multiple courses of 
this type offered by the Ministry of Education, Universities in 
Slovenia, The National Institute of Education etc. These 
courses cover a wide range of topics. 

1. What are the initial 
requirements (e.g. BA; BA in 
Education or any other field; 
MA; teaching experience etc.) 
to be accepted for the course? 
Who can attend? 

- teachers of primary and secondary school (older teachers 
still hold a BA degree;  most of the teachers have an old 4-
year BA degree; after the Bologna reform teachers must hold 
an MA degree (3+2 or 4+1 programmes)  

2. What documents and/or 
certificates confirming the 
learning outcomes and/or 
qualifications are provided 
after completion of this CPD 
course? Are they officially 
recognized in your country? 
Are they helpful in teacher 
promotion? Are they 
necessary for teacher 

The courses under b are also officially recognised but they do 
not bring a licence for a teacher to perform a certain new 
job/task. They are necessary for teachers for their promotion. 
The participants receive a certificate of attendance which 
commonly contain a certain number of points.  
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promotion? 
3. Is there a minimum 
number of hours that this 
CPD course needs to provide? 

- The minimum is 8 hours.  
 

4. Are there particular 
requirements regarding the 
mode of delivery of this 
course (e.g. exclusively face 
to face, online, blended 
courses, etc.)? 

- There are no official requirements but most of the CPD 
courses are delivered face to face.  
 

5. Is practicum a necessary 
component of this course? If 
yes, are there any 
specifications regarding the 
length of the practicum (i.e. is 
there a required minimum 
number of hours)? 

- The short courses (8 hours) do not have an element of 
practicum. 

6. Is assessment necessary 
for the successful completion 
of this course? If yes, are 
there any specifications 
regarding the type of 
assessment required (e.g. 
traditional exams, online 
exams, skype exams)? 

- This type of courses (8 hours) do not require assessment for 
the successful completion of the course 

7. Other important 
characteristics 

 

 
(2) 

Course chart  I 
Country  

Characteristics  
Type of CPD course/training: 16-24 hour courses  
Name of CPD course/training: There are multiple courses of 
this type offered by the Ministry of Education, Universities in 
Slovenia, The National Institute of Education etc. These 
courses cover a wide range of topics. 

1. What are the initial 
requirements (e.g. BA; BA in 
Education or any other field; 
MA; teaching experience etc.) 
to be accepted for the course? 
Who can attend? 

teachers of primary and secondary school (older teachers still 
hold a BA degree;  most of the teachers have an old 4-year BA 
degree; after the Bologna reform teachers must hold an MA 
degree (3+2 or 4+1 programmes) 

2. What documents and/or 
certificates confirming the 
learning outcomes and/or 
qualifications are provided 
after completion of this CPD 
course? Are they officially 
recognized in your country? 
Are they helpful in teacher 
promotion? Are they 

The courses under b are also officially recognised but they do 
not bring a licence for a teacher to perform a certain new 
job/task. They are necessary for teachers for their promotion. 
The participants receive a certificate of attendance which 
commonly contain a certain number of points.  
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necessary for teacher 
promotion? 
3. Is there a minimum 
number of hours that this 
CPD course needs to provide? 

The minimum is 16 hours or 24 hours.  
 

4. Are there particular 
requirements regarding the 
mode of delivery of this 
course (e.g. exclusively face 
to face, online, blended 
courses, etc.)? 

There are no official requirements but most of the CPD 
courses are delivered face to face. Some lecturers do use 
moodle and other distant learning tools.  
 

5. Is practicum a necessary 
component of this course? If 
yes, are there any 
specifications regarding the 
length of the practicum (i.e. is 
there a required minimum 
number of hours)? 

The 16 hours or 24 hours courses do not have an element of 
practicum. 

6. Is assessment necessary for 
the successful completion of 
this course? If yes, are there 
any specifications regarding 
the type of assessment 
required (e.g. traditional 
exams, online exams, skype 
exams)? 

The 16 hours or 24 hours courses do not require assessment 
for the successful completion of the course. 

7. Other important 
characteristics 

 

 
(3) 

Course chart  I 
Country  

Characteristics  
Type of CPD course/training: 60 ECTS (credit) courses 
(programmes for licensure) organized and provided by the 
institutions of higher Education (all three Slovene 
Universities).  
 
Name of CPD course/training: Example: Young English 
Language teacher Training Programme 

1. What are the initial 
requirements (e.g. BA; BA in 
Education or any other field; 
MA; teaching experience etc.) 
to be accepted for the course? 
Who can attend? 

The participants are teachers in primary and secondary 
school (BA in Education, MA in Education). 
 

2. What documents and/or 
certificates confirming the 
learning outcomes and/or 
qualifications are provided 
after completion of this CPD 
course? Are they officially 

CPD Courses under a (see above) are officially recognised in 
the country. They are helpful in teacher promotion and most 
are necessary for being able to perform a certain task/job, for 
example to teach English to young learners. The participants 
receive an officially recognised certificate (licence) which 
enables them to perform a certain job 
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recognized in your country? 
Are they helpful in teacher 
promotion? Are they 
necessary for teacher 
promotion? 
3. Is there a minimum 
number of hours that this 
CPD course needs to provide? 

600 hours 

4. Are there particular 
requirements regarding the 
mode of delivery of this 
course (e.g. exclusively face 
to face, online, blended 
courses, etc.)? 

There are no official requirements but most of the CPD 
courses are delivered face to face. Some lecturers do use 
moodle and other distant learning tools.  
These kind of courses take one to two years and the lectures 
are organized at the end of the week to give already 
employed teachers time to prepare for lectures and study for 
the exams.  

5. Is practicum a necessary 
component of this course? If 
yes, are there any 
specifications regarding the 
length of the practicum (i.e. is 
there a required minimum 
number of hours)? 

Yes. CPD courses of 60 ECTS which enable participants to get 
a license for teaching require 15 ECTS (20%) of practicum. 
Participants have to observe a number of lessons and do the 
portfolio tasks and also teach a certain number of lessons 
under the supervision of a teacher mentor. Finally, they are 
required to teach one or two lessons which are graded by a 
university teacher.  
 

6. Is assessment necessary for 
the successful completion of 
this course? If yes, are there 
any specifications regarding 
the type of assessment 
required (e.g. traditional 
exams, online exams, skype 
exams)? 

Courses of 60 ECTS which enable participants to get a license 
for teaching require assessment in a number of forms 
(written, oral exams, portfolios etc. according to the course 
syllabus). 

7. Other important 
characteristics 

 

 
 
3.1.2.Description of courses in Poland 

Teacher Continuous Professional Development (CPD) in Poland is realized in three categories: 
(1) professional development organized outside school by special centers for teacher CPD 
and/or institutions of higher education, (2) in-school professional development and (3) self-
study. It applies to all teachers of all subjects, including EFL teachers. 

Institutionalized (1) forms of teacher CPD may have different forms, such as post-diploma 
studies, qualification courses, development/improvement courses, seminars, lectures, 
workshops, conferences. The major aim of all these forms of teacher CPD is to revitalize, 
modify, update and improve different areas of teacher professional competences and teacher 
participation in any of these training events is acknowledged in a form of written, stamped 
and signed by the organizer, confirmation. However, only some of the above mentioned forms 
of teacher CPD, namely promotional post-diploma studies and qualification courses, may offer 
the possibility to gain additional officially and legally certified qualifications.  
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In-school teacher professional development (2) constitutes a work formula which aims to 
integrate a given school teacher community and involve them into discussing and designing 
common visions and objectives, realized by the school by undertaking particular tasks and 
activities. In order to realize the aims of the in-school professional development, teachers are 
divided into teams, which are responsible for certain tasks. Teachers also work in subject 
teams (consisting of teachers of a given subject) and they choose their leader. It is important 
to note that the described formula is open, which means that teachers are encouraged to 
cooperate both with and between schools and with other educational institutions.  

Finally, the third category of teacher CPD, namely self-study (3), is meant to complement the 
other two categories. It involves reading professional literature, journals, using professional 
websites, TV and radio programs, establishing contacts with professional organizations, 
associations, publishers and educational institutions. 

Teachers in Poland are not only encouraged to get engaged and take advantage of available 
forms of teacher CPD forms and events but they are also obliged to participate (and document 
this participation) in the CPD training events in order to get promoted. However, there is no 
available ranking or official requirement stating which and how many of CPD training events a 
teacher should complete in order to get promoted for a particular position. It is up to teachers 
in which forms of training, more or less demanding in terms of time and more or less 
intellectually challenging, they want to take part in. They also decide how often they want to 
join such training events. It seems that the tendency is to join in shorter and less demanding 
training events (e.g. one-day seminars or workshops) more often (and collect certificates) 
rather than invest time and effort in studying more intensively and for longer (e.g. summer 
courses). 

Below we provide four course charts indicating major types of teacher CPD training events 
available in Poland. We sequenced them starting from the most challenging, difficult to obtain 
and requiring the greatest investment of time and effort. Please note that only (1) and (2) 
result in gaining formally confirmed and certified qualifications. The remaining types of 
teacher CPD training events do not give any additional, formally recognized qualifications. 

What follows, is a detailed description of the characteristics of four different programmes in 
Poland. 

(1) 

Course chart  I 
Country  

Characteristics Type of CPD course/training: Post-diploma studies 
Name of CPD course/training: There is not just one name as 
there are multiple courses of this type offered across the 
country. These studies may relate to different themes, areas 
of teacher competences, expertise and activity; they are 
offered by most institutions of higher education and they 
cover wide range of topics. 
 

1. What are the initial 
requirements (e.g. BA; BA in 
Education or any other field; 
MA; teaching experience etc.) 
to be accepted for the course? 

Post-diploma studies are organized and provided by the 
institutions of higher education. The candidates need to hold 
at least a BA degree.  Graduates receive post-diploma 
qualifications. 
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Who can attend? 
2. What documents and/or 
certificates confirming the 
learning outcomes and/or 
qualifications are provided 
after completion of this CPD 
course? Are they officially 
recognized in your country? 
Are they helpful in teacher 
promotion? Are they 
necessary for teacher 
promotion? 

Post-diploma studies graduates get certificates confirming 
that they successfully completed the studies and got post-
diploma qualifications. 
Post-diploma certificates are officially recognized and helpful 
in getting promoted.  
Completing post-diploma studies is not a compulsory 
requirement, necessary for teacher promotion but 
completing this type of CPD considerably enhances teacher’s 
chances for promotion. 
 

3. Is there a minimum 
number of hours that this 
CPD course needs to provide? 

Post-diploma studies last at least two semesters. Their 
programme should guarantee gaining at least 60 ECTS credit 
points. 
Student’s workload for the post-diploma studies is between 
1500 and 1800 hours. Such workload is secured for two 
semesters (40 weeks) of regular studies: 40 weeks x 40h = 
1600h 

4. Are there particular 
requirements regarding the 
mode of delivery of this 
course (e.g. exclusively face 
to face, online, blended 
courses, etc.)? 

This depends on the institution providing the training. 

5. Is practicum a necessary 
component of this course? If 
yes, are there any 
specifications regarding the 
length of the practicum (i.e. is 
there a required minimum 
number of hours)? 

No.  However, if post- diploma studies prepare students to 
teach,  then practicum is a necessary component – the 
minimum number of hours required is 150 .  

6. Is assessment necessary for 
the successful completion of 
this course? If yes, are there 
any specifications regarding 
the type of assessment 
required (e.g. traditional 
exams, online exams, skype 
exams)? 

Assessment is necessary.  
The institution of higher education which provides the post-
diploma studies is obliged to define the learning outcomes, 
the ways of verifying whether they have been achieved and 
the ways of documenting this.  
 

7. Other important 
characteristics 

 

 
(2)  
 

Course chart  I 
Country  

Characteristics  
Type of CPD course/training: Qualification Course  
Name of CPD course/training: Example: Pedagogy and EFL 
Methodology Qualification Course 
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1. What are the initial 
requirements (e.g. BA; BA in 
Education or any other field; 
MA; teaching experience etc.) 
to be accepted for the course? 
Who can attend? 

1. Qualification courses can be organized only by  teacher 
development centres that receive ministerial accreditation. 
In- service teachers ; the initial requirements are full 
qualifications to teach English according to the Ministerial 
regulation 
(teachers are required to prove their qualification by 
providing the copy of their graduation diploma, confirmation 
of their current working status from their workplace). 

2. What documents and/or 
certificates confirming the 
learning outcomes and/or 
qualifications are provided 
after completion of this CPD 
course? Are they officially 
recognized in your country? 
Are they helpful in teacher 
promotion? Are they 
necessary for teacher 
promotion? 

2. Teachers receive a certificate that confirms their new 
qualifications. The document is officially recognized in 
Poland. It must contain the name of the teacher, his/her date 
of birth; the name and the number of the course, the name of 
the institution that granted the permission to organize the 
course. The document also contains the description of the 
qualifications received. The certificate must be registered by 
the institution that organized the course and the number of 
the certificate is stated in the document, The document must 
be stamped and signed by the head of the institution that 
organized the course. The qualifications received after 
completing this type of course allow teachers to start their 
work as English teachers.   

3. Is there a minimum 
number of hours that this 
CPD course needs to provide? 

3. The number of hours is stated in the course programme 
that must be accepted by the Local Educational Authorities or 
the Ministry of Education. 
It is between 240 and 270 hours for in-service teachers, 
additionally, no fewer than 150 hours of teaching practice  
 

4. Are there particular 
requirements regarding the 
mode of delivery of this 
course (e.g. exclusively face 
to face, online, blended 
courses, etc.)? 

4. No – the mode of delivery is chosen by the Teacher 
Development Centre that organizes the course. 

5. Is practicum a necessary 
component of this course? If 
yes, are there any 
specifications regarding the 
length of the practicum (i.e. is 
there a required minimum 
number of hours)? 

5. For a Pedagogy and EFL Methodology course it is no fewer 
than 150 hours of teaching practice 

6. Is assessment necessary for 
the successful completion of 
this course? If yes, are there 
any specifications regarding 
the type of assessment 
required (e.g. traditional 
exams, online exams, skype 
exams)? 

6. The assessment scheme is decided on by the institution 
that organizes  the course. The type of assessment is 
described in the course programme. Participants can be 
assessed on the basis of written tasks, written or oral exams, 
portfolio or project work.  

7. Other important 
characteristics 

 

 
(3) 
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Course chart  I 

Country  
Characteristics  

Type of CPD course/training: Teacher  
development/improvement 
Name of CPD course/training: There is not just one name as 
there are multiple training event like these offered across the 
country. These events may relate to different themes, they 
cover wide range of topics and areas of teacher competences, 
expertise and activity; they are mainly offered by special 
centres for teachers CPD but also by institutions of higher 
education. 
 

1. What are the initial 
requirements (e.g. BA; BA in 
Education or any other field; 
MA; teaching experience etc.) 
to be accepted for the course? 
Who can attend? 

1. In- service teachers; the initial requirements are full 
qualifications to teach English according to the Ministerial 
regulation 
 

2. What documents and/or 
certificates confirming the 
learning outcomes and/or 
qualifications are provided 
after completion of this CPD 
course? Are they officially 
recognized in your country? 
Are they helpful in teacher 
promotion? Are they 
necessary for teacher 
promotion? 

2. Teachers receive a certificate of participation that confirms 
completing a given course. Teachers do not receive any 
additional qualifications. The certificates are accepted by 
school authorities and prove that teachers have gained 
knowledge or practical experience within the scope of the 
course attended. Completing teacher training courses  is a 
necessary requirement for teacher promotion. 

3. Is there a minimum 
number of hours that this 
CPD course needs to provide? 

3. There is no minimum number of hours that the course 
needs to provide  stated in the ministerial regulations. The 
shortest is a day-long course (it’s possible to find workshops 
that last 3 - 8 hours). The length of the course is decided by 
the organizing institution and may last between 10 - 120 
contact hours. 
 

4. Are there particular 
requirements regarding the 
mode of delivery of this 
course (e.g. exclusively face 
to face, online, blended 
courses, etc.)? 

4. No – the mode of delivery is chosen by the Teacher 
Development Centre that organizes the course. Most teacher 
development course take the form of face-to-face workshops 

5. Is practicum a necessary 
component of this course? If 
yes, are there any 
specifications regarding the 
length of the practicum (i.e. is 
there a required minimum 
number of hours)? 

5. No 

6. Is assessment necessary 6.  No 
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for the successful completion 
of this course? If yes, are 
there any specifications 
regarding the type of 
assessment required (e.g. 
traditional exams, online 
exams, skype exams)? 
7. Other important 
characteristics 

7. These teacher development courses can be run by 
accredited institutions – Teacher Development Centers; 
Institutes of Higher Education (Universities) or Teacher 
Training Colleges or other institutions whose statutory tasks 
include running teacher development courses.  

 
(4)  
 

Course chart  I 
Country  

Characteristics Type of CPD course/training: seminars, workshops, 
lectures, conferences 
Name of CPD course/training: There is not just one name as 
there are multiple training event like these offered across the 
country. These events may relate to different themes, they 
cover wide range of topics and areas of teacher competences, 
expertise and activity; they are mainly offered by special 
centres for teachers CPD but also by institutions of higher 
education. 
 

1. What are the initial 
requirements (e.g. BA; BA in 
Education or any other field; 
MA; teaching experience etc.) 
to be accepted for the course? 
Who can attend? 

For most of them there are no initial requirement other than 
you are a pre- or in-service teacher of a given subject.  
For some of them the candidates need to hold at least a BA 
degree – so student teachers are not legible.   

2. What documents and/or 
certificates confirming the 
learning outcomes and/or 
qualifications are provided 
after completion of this CPD 
course? Are they officially 
recognized in your country? 
Are they helpful in teacher 
promotion? Are they 
necessary for teacher 
promotion? 

Participants get certificates confirming that they participated 
in a given event. These training events do not give any 
certified qualifications. 
These certificates are definitely helpful in getting promoted.  
Teachers are obliged to participate in different types of CPD 
events in order to get promoted. 

3. Is there a minimum 
number of hours that this 
CPD course needs to provide? 

No.  
These events usually take anything from 1hour to about 15 or 
20 hours. 
It is up to the event organizer. 

4. Are there particular 
requirements regarding the 
mode of delivery of this 
course (e.g. exclusively face 

No. 
It is up to the event organizer. 
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to face, online, blended 
courses, etc.)? 
5. Is practicum a necessary 
component of this course? If 
yes, are there any 
specifications regarding the 
length of the practicum (i.e. is 
there a required minimum 
number of hours)? 

No 

6. Is assessment necessary for 
the successful completion of 
this course? If yes, are there 
any specifications regarding 
the type of assessment 
required (e.g. traditional 
exams, online exams, skype 
exams)? 

No. 
However, it is not unusual that some sort of assessment takes 
place in some of these training events but there are no official 
requirements regulating this, so it is really up to the event 
organizer. 
 

7. Other important 
characteristics 

 

 
3.1.3.Description of courses in Greece 

CPD courses for preschool, primary and secondary school teachers in Greece are organized 
within the framework of lifelong learning. The major aim of these courses is to update and 
improve different areas of teacher professional competences. There are several different 
types of CPD courses and this variation is related to (a) the organizing institution, (b) their 
topics, (c) type, and (c) length.  

(a) Regarding the organizing institutions, these may be state or private ones. In particular, 

state institutions include the universities, the Institute of Educational Policy (I.E.P.), 

the Ministry of Education, Centres of educational training; additionally, school 

advisors regularly organize seminars and specialized courses depending on the needs 

of particular schools and teachers. Courses organized by IEP, the Ministry of Education 

and school advisors are subsidized. University CPD courses may require fees.  Private 

institutions mainly include private teacher training colleges and associations. 

(b)  Regarding the topics covered by CPD courses, these include a wide variety of themes: 

issues related to the learning and teaching of particular subjects (incl. English 

grammar, vocabulary, skills, etc.). class management, lesson planning, pedagogy, 

psychology, special education needs, etc.    

(c) Institutionalized forms of teacher CPD may be of different types: short intensive 

courses, seminars, lectures, workshops, face to face or distance learning programmes.  

(d) Finally, as regards the length of those courses, there is a huge variation: from 8 hours 

to 400 hours.  

 
Teacher participation in any of these training events is acknowledged in a form of written, 
stamped and signed by the organizer, confirmation.  Also, some of these courses are allocated 
credits; however this is not a generalized tradition. Regarding their certification, this may be 
provided by the National Centre of Public Administration, Universities, the Ministry of 
Education, the Centres of Educational Training (KEK). However, there is no official Board that 
exclusively provides certification.  
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Teachers in Greece are strongly encouraged to attend as many CPD courses as possible. Their 
attendance is always documented by a certificate of attendance or participation. Recently 
teachers started being assessed and evaluated by school advisors and headmasters. Within 
this new framework, attendance of CPD courses has radically increased. Although there is not 
a particular number of CPD courses that teachers are required to attend, there is an increasing 
tendency to attend as many as possible as attendance is associated with positive teacher 
evaluation.  

What follows is a detailed description of two different programmes in Greece. 
 
(1) 

Course chart  I 
Country  

Characteristics  
Type of CPD course/training:  Intensive Teacher Education 
Programme for Dyslexia 
Name of CPD course/training: “Learning Difficulties-Dyslexia”  
Organized by the University of Athens and Centre for 
Educational Training 

1. What are the initial 
requirements (e.g. BA; BA in 
Education or any other field; 
MA; teaching experience etc.) 
to be accepted for the course? 
Who can attend? 

B.A. degree is the initial requirement; otherwise graduate of 
secondary education and relevant working experience  
 

2. What documents and/or 
certificates confirming the 
learning outcomes and/or 
qualifications are provided 
after completion of this CPD 
course? Are they officially 
recognized in your country? 
Are they helpful in teacher 
promotion? Are they 
necessary for teacher 
promotion? 

There are documents certifying CPD course attendance 
signed by the University of Athens and the Centre for 
Educational Training. For  
No particular qualifications are provided after completion of 
this course; it aims at teacher development, not at providing 
them with official qualifications. The hours of attendance, 
however, are accredited. 
 It is helpful in teacher promotion because teachers get 
credits for successful attendance of the course. It is no 
necessary though for teacher promotion.  
 

3. Is there a minimum 
number of hours that this 
CPD course needs to provide? 

3 months (number of hours:  66) 

4. Are there particular 
requirements regarding the 
mode of delivery of this 
course (e.g. exclusively face 
to face, online, blended 
courses, etc.)? 

It is exclusively based on distance mode as this is an elearning 
programme. 

5. Is practicum a necessary 
component of this course? If 
yes, are there any 
specifications regarding the 
length of the practicum (i.e. is 
there a required minimum 
number of hours)? 

No. 
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6. Is assessment necessary for 
the successful completion of 
this course? If yes, are there 
any specifications regarding 
the type of assessment 
required (e.g. traditional 
exams, online exams, skype 
exams)? 

Yes. Each module is assessed by assignments. 
 

7. Other important 
characteristics 

 

 
(2) 

Course chart  I 
Country  

Characteristics  
Type of CPD course/training:  Intensive Teacher Education 
Programme. 
Name of CPD course/training: “Intensive Training”  
Organized by the Ministry of Education 

1. What are the initial 
requirements (e.g. BA; BA in 
Education or any other field; 
MA; teaching experience etc.) 
to be accepted for the course? 
Who can attend? 

B.A. degree is the minimum requirement (Preschool, primary 
and secondary education, foreign language teachers, other 
subject teachers,  teachers of special education needs) 
Some CPD courses require previous experience; others do 
not. 

2. What documents and/or 
certificates confirming the 
learning outcomes and/or 
qualifications are provided 
after completion of this CPD 
course? Are they officially 
recognized in your country? 
Are they helpful in teacher 
promotion? Are they 
necessary for teacher 
promotion? 

There are documents certifying CPD course attendance. For 
some of those courses teachers receive credits according to 
the number of hours they have attended. 
No particular qualifications are provided after completion of 
such courses; they aim at teacher development, not at 
providing them with official qualifications. 
CPD courses provided by educational institutions and school 
advisors are officially recognized by the Ministry of 
Education. The certificates and esp. the number of credits 
teachers get help them in promotions as a plus but most of 
them are not necessary for promotion. 

3. Is there a minimum 
number of hours that this 
CPD course needs to provide? 

6 months (number of hours:  200) 

4. Are there particular 
requirements regarding the 
mode of delivery of this 
course (e.g. exclusively face 
to face, online, blended 
courses, etc.)? 

50 hours face to face; 150 hours distance learning 

5. Is practicum a necessary 
component of this course? If 
yes, are there any 
specifications regarding the 
length of the practicum (i.e. is 
there a required minimum 
number of hours)? 

No; Micro teaching is the commonest practice. 
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6. Is assessment necessary for 
the successful completion of 
this course? If yes, are there 
any specifications regarding 
the type of assessment 
required (e.g. traditional 
exams, online exams, skype 
exams)? 

Yes. Projects and group assignments 

7. Other important 
characteristics 

 

 
 

3.1.4. Summarising the results 
 
Table 1 shows the partner countries’ results summarised.  
 
Table 1: Summary of programmes’ main characteristics in each country 
 

Country Poland  Greece Slovenia 

1. Initial 
requirements 
to attend the 
course 

At least BA degree BA degree of a 
teaching subject 
(in some cases 
even graduate 
from secondary 
education+workin
g experience can 
be accepted) 

BA degree in primary and 
secondary school 

2. Documents  
confirming 
the learning 
outcomes; 
prerequisites 
for promotion 

Certificates and credits 
for successful 
completion of the 
course.  
Necessary for promotion 

Certificates and 
credits for 
successful 
completion of the 
course. Helpful but 
not necessary for 
promotion 

Certificates and credits 
for successful completion 
of the course.  
Necessary for promotion 

3. Minimum 
number of 
hours  for CPD 

8-120 hours 
• 240 -270 

hours for 
in-service 
teachers 
plus no 
fewer than 
150 hours 
of teaching 
practice 

• 1600 hours 
required for 
60 credits 
course (2 

66-200 hours 
(3-6 months) 

Varies from 8 to 600 
hours 
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semesters) 

4. Mode of 
delivery of the 
course 

Depends on the 
institution-usually face 
to face  

Basically distance 
mode.  
In one programme, 
50 hours are face 
to face and  150 
hours distance 
learning  

No official requirements 
but they tend to be face 
to face. Lecturers may 
use moodle or distance 
learning tools 

5. Practicum 
component 

Not unless they teach. 
In that case 150 hours is 
the minimum 

No; some 
microteaching may 
be included in the 
course esp. for the 
assignments 

Not necessary; only for 
the 60 credits course in 
which case it should 
cover 20%-15 |ECTS 

6. Types of 
assessment 

Not necessary for all 
schemes. Some types 
include: 

 written 
tasks 

 written or 
oral exams 

 Portfolio 
 project 

work  

Projects and 
assignments 

Not necessary for all 
schemes. Only the 60 
credits requires 
assessment in a number 
of forms: 

 Written 
 oral exams 
 portfolios 

7. Other 
important 
characteristic
s 

These teacher 
development courses 
can be run by accredited 
institutions: 

 Teacher 
Development 
Centers 

 Institutes of 
Higher 
Education 
(Universities) 
or Teacher 
Training 
Colleges 

 other 
institutions 
whose statutory 
tasks include 
running teacher 
development 

  



                                                                           WP3 Report on research - training needs  
   survey and analysis of certification procedure 
 

 
Project N° 2014-1-PL01-KA200-003578 
This project has been funded with support from the European Commission. This publication 
[communication] reflects the views only of the author, and the Commission cannot be held responsible 
for any use which may be made of the information contained therein. 

courses. 

 
Based on the answers above, Table 2 reveals the similarities and differences among all 
programmes in all three countries. 
 

As can be concluded from the table below (Table 2), there is a huge discrepancy in the hours 
of the courses offered. The common consensus is that candidates should possess at least a BA 
degree in education and languages and some type of accreditation is important in all 
countries. Each country should come up with ideas of accrediting system that will be 
acknowledged by the state. During the meeting, it was decided that anyone who is qualified in 
teaching languages will be eligible to take the course and as long as they can attend the course 
in English, their BA is not a reason to exclude them. 
 

A blended course delivered face to face in combination with distance mode is the delivery 
mode common in most courses as well while Practicum is not considered a ‘must’ for all 
programmes unless the course provides 60 credits in which case at least in Slovenia 
Practicum should take up 20% of the total number of hours of the course. Finally, there is 
agreement on the types of assessment where written assignments, portfolio and project work 
are considered most appropriate. 
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Table 2: Similarities and differences among all programmes in the three countries 
 

  

1. Initial requirements to attend the course BA degree 

2. Documents  confirming the learning 
outcomes; prerequisites for promotion 

Certificates + credits for successful 
completion of the course. 
Necessary for promotion in two of the 
three  countries 

3. Minimum number of hours  for CPD Minimum  
8 hours-600 hours 
1600 if it is 60 credits course 

4. Mode of delivery of the course Face to face and distance mode 

5. Practicum component Not necessary  
Microteaching can be suggested 
If 60 credits course, practicum should 
be  20% 

6. Types of assessment • Assignments 
• Written or oral exams 
• Portfolio 
• project work  

 
 
4. Conclusions and recommendations 
 
DysTEFL2 aims to support the upgrading, transfer and implementation of innovative practice 
at a European level with the aim of enhancing the professional development and 
strengthening the professional profile of EFL teachers, by innovating and increasing the 
quality and range of initial and continuing training. As the project aims to implement 
specialized courses for the continuing professional development of EFL practitioners in 
various European contexts, a desk research was carried out so as to determine what types of 
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documents/certificates confirming the learning outcomes of professional teacher training are 
required and recognized in the participating countries. This will enable us to decide on the 
certification we need to issue and award to teachers upon completion of the DysTEFL course. 
 
In addition, it was necessary to identify EFL educators’ professional training needs on EFL and 
dyslexia and to this aim a Needs Analysis questionnaire was designed and distributed to EFL 
professionals. The major aim of the questionnaire was to collect data on teachers’ opinions, 
needs and preferences with regard to different types of training on dyslexia in the context of 
teaching English as a foreign language.  
 

4.1 Conclusions from Desk Research 
 
As regards the Desk Research results, the most prominent finding was the scarcity of training 
on teaching learners with dyslexia in the countries researched. Various CPD courses are 
organized in the particular countries but none of these focuses on teaching EFL to learners 
with dyslexia or any other learning difficulty. It is important also to stress that according to 
our results, there are no official qualifications required from teachers (including EFL ones) to 
teach learners with dyslexia. The particular findings highlight the necessity for specialised 
courses in this area (teaching EFL to learners with dyslexia) and thus the relevance of the 
training we are planning to offer.  
 
With respect to the certificates confirming the learning outcomes, certificates and credits for 
successful completion of CPD courses are commonly provided to participants of such courses. 
The length of each CPD course varies within each country and among different countries.  As 
for the mode of delivery of CPD courses, both face to face and distance modes are on offer.  
 
 

4.2. Conclusions from Needs Analysis Questionnaire 
 

Overall, 552 participants from several European countries answered the Needs Analysis 
questionnaire. The majority were female, above 31 years of age, and working as EFL teachers 
in primary education. The vast majority of the respondents were graduates of a University 
English Language department, while 483 of the participants have pursued postgraduate 
studies. The majority of the respondents have been teaching for more than 11 years. The vast 
majority of teachers stated that they had not attended any specialized courses on teaching 
EFL to students with dyslexia and that they had had no training in dyslexia; thus, they are not 
certified to teach EFL to learners with dyslexia.  
 
Regarding the respondents' relevant experience in class, the majority of teachers claimed to 
have had dyslexic learners in their classes. They find that these learners present various 
challenges, especially in relation to their writing skills (slow in writing, problems in copying 
form board, many spelling errors, unintelligible handwriting, difficulty in expressing thoughts 
in writing). 
 
Moreover, according to the teachers, learners with dyslexia face problems in reading and 
reading comprehension (difficulty in relating graphemes to phonemes and/or remembering 
words and word meanings). Finally, several teachers expressed concern with classroom 
management because managing a class and simultaneously involving learners with dyslexia 
can be quite challenging. On the other hand, teachers stated that learners with dyslexia are 
better at speaking and listening than at writing and reading; they may display good 
comprehension skills and the ability to speak fluently. Interestingly enough, some teachers 
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feel that learners with dyslexia exhibit artistic skills, such as painting, other teachers noticed 
that they are good at using computers, or thinking in pictures.  
 
Generally speaking, as dyslexia usually manifests itself differently in individual students, these 
differences are also reflected on teachers’ varied and at times contradictory responses. 
Namely, some teachers believe that learners with dyslexia are good memorisers, imaginative, 
organized, creative and bright, while others think that they are poor in memory skills, 
disorganized and slow to respond.  Some teachers argue that the characteristics vary across 
students, according to the intensity of their difficulties.  
 
The most important finding of the Needs Analysis questionnaire is that almost all respondents 
would like to be trained in teaching EFL to students with dyslexia. It is evident that EFL 
teachers are aware of their lack of necessary knowledge and skills to deal with learners with 
dyslexia and thus clearly express their need and motivation to attend such courses. The vast 
majority of them expressed their need for basic knowledge and skills necessary to teach EFL 
to learners with dyslexia.  
 
4.3 Recommendations for the courses 
 
The Needs Analysis questionnaire required teachers to state their preferences about the 
length, type, and content of courses that would suit their needs.   Most of them   stated that 
they would like courses of 25-50 hours; these should be either in face to face interaction, or 
blended courses. In case of onsite courses (face to face), a 5-day intensive course or a one-day 
intensive training event during weekends would be most convenient. According to teachers, 
this course would ideally be organized by university departments and in cooperation with 
experienced teachers who have worked with learners with dyslexia.  
 
More than half of the participants clarify that they need practical information on how to teach 
students with dyslexia (methods, materials, tips etc.) and a balanced content of both 
theoretical and practical information on dyslexia is desirable. In addition, teachers state that it 
would be useful for them if the course included: 
 

 Practical activities to help memory in grammar and vocabulary learning 
 Information on the psychological effects of dyslexia  
 Videos showing how to teach in a classroom with dyslexic learners 
 Information on how to identify/distinguish them, practical activities to be used in 

class 
 Tips about how to grade/mark their writings 
 Information about free resources that help learners with dyslexia learn and 

alternative activities that motivate/engage pupils with dyslexia  
 Ways to involve and train parents in the teaching procedure  
 Information on other learning disabilities 

 

Regarding the preferred way of attending the course, “Attendance and participation only” and 
“Attendance, self study, participation and practicum” were the most popular choices. The 
majority of the teachers would like some kind of confirmation  of learning outcomes achieved 
upon completion of the course and the majority of them clearly stated that they would be 
interested in obtaining a certification that would qualify them to teach learners with dyslexia. 
Participants would prefer such certification to be specialized and qualify them for a particular 
level of education . Finally, when it comes to assessment,  participants opted for assignments 
and more alternative types of assessment, such as portfolio or projects. Exams were the least 
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preferred type of assessment. 

What we intend to offer in terms of training in this project is going to be generally consistent with 

the needs of our respondents.  The results of the needs analysis questionnaire point towards the 

organisation of a 5-day course that will be open to anyone who is qualified in teaching languages as 

long as they can attend the course in English. The course will be offering mainly practical 
information on how to teach dyslexic students. It could be a blended course delivered face to 
face in combination with distance mode. As Practicum is not a requirement for most 
programmes researched in the countries involved, we can probably exclude it. Appropriate 
types of assessment seem to be written assignments, portfolio and project work.  
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Appendices 

Appendix I: Needs analysis questionnaire 
 

DysTEFL2 - Dyslexia for Teachers of English as a Foreign Language 
This questionnaire has been designed within the framework of an Erasmus+ Project 
“DysTEFL2”. Our aim is to investigate English as a Foreign Language (EFL) teachers’ needs 
regarding the education and inclusion of dyslexic students in their EFL classes. Your answers 
will be valuable as they are expected to help us organize and structure specially tailored 
courses that will address your needs and help you develop professionally. 
 

 English as a Foreign Language (EFL) teachers’ needs analysis 

 Section I: Teacher profile 

1.  Job title: 

 
 Teacher of English as a Foreign Language 
 Other (please specify) 
……………………………………………………….. 
 
Please specify the field of education where you are 
working: 
 
 Primary Education 
 Lower Secondary Education 
 Upper Secondary Education 
 Tertiary Education 
 I  haven’t started teaching yet 
 Other (please 
specify)…………………………………………………………………
…………. 
 
I am teaching in ………………………………………………… 
(name of country) 

2.  Age group:  21-30   31-40   41-50  51+  

3.  Gender:   Male  Female  

4.  
Educational background 
(undergraduate studies: 
BA degree) 

 Graduate of an 
English 
Language 
Department  

 Graduate of another 
department: 

     Please specify: 
……………………………
……………………………
………..……………....  

 Graduate 
of a teacher 
training  
college 

5.  
 

Additional studies (Select accordingly): 
 
 Graduate degree (MA or MEd in TEFL/ Linguistics or other related to the teaching of 
a foreign language) 
Year of graduation: ..................... 
 Graduate degree in another field.  Which one? 
……………………………………………..……………… 
Year of graduation: …………………. 
 Ph.D. in TEFL / Linguistics 
Year of graduation: ……………….. 
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 Ph.D. in another field. Which one? 
…………………………………………………………………………….… 
Year of graduation: …………………. 
 

6.  

Years of teaching experience as an EFL teacher:  
 
 less than 5 years 
 6-10 
 11-20 
 20+  

 Section II. Training and experience in teaching dyslexic learners 

7.  

Did you attend any classes on teaching EFL to students with dyslexia during your 
undergraduate or graduate/postgraduate studies? 
 
 Yes 
 No  

8.  

If yes, please note the type of courses, their length (in hours) and the organization that 
ran them: 
………..........................................................................................................................................................................
…………………………………………………………………………………………………………………………….……
…………………………………………………………………………………………. 

9.  

Have you attended any specialised courses on teaching EFL to students with dyslexia 
(as part of your Continuing Professional Development)? 
 Yes 
 No 

10.  

If yes, please note the type of courses, their length (in hours) and the organization that 
ran them: 
………..........................................................................................................................................................................
…………………………………………………………………………………………………………………………………
……………………………………………………………………………………….. 

11.  Have you had any training on dyslexia in general?   Yes  No 

12.  

If yes, please note the type of training, its length (in hours) and the organization that 
provided it: 
………..........................................................................................................................................................................
………………………………………………………………………………………………………………………….………
…………………………………………………………………………………………. 

13.  Do you have a certification in teaching students with dyslexia?   
 
Yes 

 
No 

14.  
If yes, please note the type of certification and the certifying organization: 
…………………………………………………………………………………………………………………………………
……………………………….. 

15.  Do you have a certification in teaching EFL students with dyslexia?    Yes 
 
No 

16.  
If yes, please note the type of certification and the certifying organization: 
………………………………………………………………………………………………………………...........................
.............................................................................................................................................................................. 

17.  

If you have a certification in teaching EFL to students with dyslexia, at what level of 
education are you entitled to teach? 
…………………………………………………………………………………………………………………………………
…………………………………… 

18.  Have you ever had any dyslexic students in your class?   Yes 
 
No 

 I’m 
not 
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sure 

19.  

If you answered ‘yes’ to question 18, what was your major challenge when teaching 
dyslexic students? 
…………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………
………………………………………………………………………………………… 
 

20.  

If you answered ‘yes’ to question 18, what seemed to be their strengths and 
weaknesses? 
…………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………
………………………………………………………………………………………… 
 

 
Section III:  DysTEFL Courses  

 

21.  
Would you like to be trained in teaching EFL to dyslexic students 
(free of charge)?  

 Yes  No 

22.  
Would you like to attend a teacher training course to acquire 
basic knowledge and skills necessary to teach EFL to dyslexic 
students?  

 Yes  No 

23.  

Would you like to attend an advanced course in teaching EFL to 
dyslexic students?   
 

 

 Yes  No 

24.  
 
 
 
 

Please specify the type of learning events you would prefer: 
 Select as many suggestions as you wish: 
 
 One-day training event 
 A 5-day intensive course  
 A semester course  
 A summer or winter school on teaching EFL to dyslexic learners 
 Other (please specify)……………………………………………… 

 

25.  

What  type of content would you like this course to have?  
Select as many suggestions as you wish: 
 
 mainly theoretical information related to dyslexia, its causes, diagnosis, etc. 
 mainly practical information related to teaching choices (materials, methods, 
practical tips)  
 equally theoretical and practical information 
 Other (please specify) ……………………………………………………………………………. 
 

26.  

Which of the following modules would you like the course to provide? 
You  may select as many as you wish: 
 The nature of dyslexia 
 Specific learning difficulties associated with dyslexia 
 Identification of dyslexia 
 The effect of dyslexia on foreign language learning 
 Accommodations of dyslexic learners in the foreign language classroom 
 Teaching techniques for dyslexic learners 
 Phonological and orthographic awareness in English as a foreign language 
 Techniques for teaching vocabulary and grammar 
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 Techniques for teaching listening and speaking 
Techniques for teaching reading and writing 
The assessment of dyslexic  language learning 
 other (please specify) ………………………………… 

27.  

How many hours would you like this learning event to be?  
 25-50 
 50-100 
 100-150 
 150-200 
 200+ 
 Other (please specify) …………………………. 

28.  

Please specify your preferred type of courses: 
Select as many suggestions as you wish: 
 
 on site courses (face to face) 
 distance learning online courses with a trainer  (interactive Moodle platform) 
 blended courses (both distance and on site) 
 self study online courses (without a trainer or moderator)  
 

31.  
 

In case you selected on site courses or blended courses as your preferred mode, which 
days would be more convenient for you? 
Select as many suggestions as you wish: 
 
 weekends 
 working days during the school year – afternoon/evening hours 
 winter holidays and school breaks 
 summer holidays 
 Other (please specify) …………………………………. 
 

32. 

Who would you like to organize and provide these courses, seminars, etc.?  
Select as many choices as you wish: 
 university departments 
 teacher training colleges 
 centres for continuing professional teacher development 
 private organizations 
 teacher associations 
 educational consortia 
 state school advisors 
 freelance experts 
 Other (please specify) ………………………………………………………………………….. 
 I don’t care 
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33. 

You would like the course to be based on:  
You may select more than one option. 
 
 attendance and self study only 
 attendance and participation only 
 attendance, self study, participation and exams 
 attendance, self study, participation and assignments 
 attendance, self study, participation and practicum 
 attendance, self study, participation, practicum and exams 
 attendance, self study, participation, practicum and assignments 
 attendance, self study, participation, practicum, assignment and exams 
 other (please specify)…………………………………………………………………………………… 
 
 

34. 

 
If the DysTEFL course is organized as a self-study online programme, the attendance 
and completion of selected modules of the programme may be an option. In this case, 
would you be interested to obtain confirmations of learning outcomes with regard to 
individual modules of the course?  
 Yes 
 No 
 I don’t mind  
 

35. 

Would you like the DysTEFL course to lead to a type of certification that would qualify 
you to teach students with dyslexia?  
 Yes 
 No 
 I don’t mind  

36.  

If yes, would you like the certification to concern a particular level of education (e.g., 
primary, secondary, tertiary)? 
 Yes 
 No 

37.  

If yes, which levels would you be most interested to qualify for? 
Select as many choices as you wish. 
 
 Primary 
 Secondary 
 Tertiary 
 

38
. 

Please provide us with any suggestions or ideas that you would like us to take into 
consideration for the DysTEFL course we are organizing. 
…………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………
………………………………………………… 
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If you are interested in learning more about our project and in the DysTEFL course we 
are organizing, please provide your personal details below: 
Name: _______________________________________________________________ 
Institution: _________________________________________________________ 
Email: _______________________________________________________________  
Your details will be used exclusively for the purpose of our project. 

 
Thank you very much for your help and cooperation! 
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Appendix II: Desk research templates (Course chart I, Course chart II and Desk research 
summary chart) 
 
Course chart I 
Please fill Course chart I for each type of CPD course/training which provides particular 
qualifications and/or constitutes an official type of professional development/training 
officially recognized in your country  for teachers in general, and for EFL teachers, in 
particular.  This means that Course chart I may be filled as many times as necessary 
depending on the number of these courses.  
 

Course chart  I 
Country  

Characteristics  
Type of CPD course/training:  
Name of CPD course/training: 
 

1. What are the initial 
requirements (e.g. BA; BA in 
Education or any other field; 
MA; teaching experience etc.) 
to be accepted for the course? 
Who can attend? 

 

2. What documents and/or 
certificates confirming the 
learning outcomes and/or 
qualifications are provided 
after completion of this CPD 
course? Are they officially 
recognized in your country? 
Are they helpful in teacher 
promotion? Are they 
necessary for teacher 
promotion? 

 

3. Is there a minimum 
number of hours that this 
CPD course needs to provide? 

 

4. Are there particular 
requirements regarding the 
mode of delivery of this 
course (e.g. exclusively face 
to face, online, blended 
courses, etc.)? 

 

5. Is practicum a necessary 
component of this course? If 
yes, are there any 
specifications regarding the 
length of the practicum (i.e. is 
there a required minimum 
number of hours)? 
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6. Is assessment necessary for 
the successful completion of 
this course? If yes, are there 
any specifications regarding 
the type of assessment 
required (e.g. traditional 
exams, online exams, skype 
exams)? 

 

7. Other important 
characteristics 
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Course chart II 
Please fill Course chart II for any CPD course/training available in your country specifically 
on EFL and dyslexia for EFL teachers.  
 

Course chart  II 
 

Country  
1.  Are there any official 
qualifications that EFL 
teachers in your country need 
to acquire in order to teach 
dyslexic learners? 

 

2. If yes,  
a)what kind of qualifications 
are these? 
b) fill the Course chart I with 
the details of CPD course or 
courses providing such 
training and qualifications 
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1 
 

Desk research summary chart 
This chart aims to summarize the information the project partners will provide in Course charts I and II. Please leave it blank. 
 

DESK RESEARCH – Summary chart  
 

Country Poland 
 

Greece Slovenia 

Characteristics CPD course 1 CPD course 2 CPD course 3 CPD course 1 CPD course 2 CPD course 1 CPD course 
2 

Type/Name of the CPD course        
1. What are the initial requirements (e.g. 
BA; BA in Education or any other field; 
MA; teaching experience etc.) to be 
accepted for the course? Who can attend? 

       

2. What documents and/or certificates 
confirming the learning outcomes and/or 
qualifications are provided after 
completion of this CPD course. Are they 
officially recognized in your country? Are 
they helpful in teacher promotion? Are 
they necessary for teacher promotion? 

       

3. Is there a minimum number of hours 
that this CPD course needs to provide? 

       

4. Are there particular requirements 
regarding the mode of delivery of this 
course (e.g. exclusively face to face, 
online, blended courses, etc.)? 

       

5. Is practicum a necessary component of 
this course? If yes, are there any 
specifications regarding the length of the 
practicum (i.e. is there a required 
minimum number of hours)? 

       

6. Is assessment necessary for the 
successful completion of this course? If 
yes, are there any specifications 
regarding the type of assessment 
required (e.g. traditional exams, online 
exams, skype exams)? 

       

7. Other important characteristics        
8.  Are there any official qualifications 
that teachers (including EFL teachers) in 
your country need to acquire in order to 
teach dyslexic learners? 

       

9. If yes, what kind of qualifications are 
these? 
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Appendix III Desk research summary chart – filled in 
 

DESK RESEARCH – Summary chart  
 

Country Poland 
 

Greece Slovenia 

Characteristics CPD course 1 CPD course 2 CPD course 3 CPD course 4 CPD course 1 CPD course 2 CPD course 1 
 

CPD course 
2 

CPD course 
3 

Type/Name of 
the CPD course 

Type of CPD 
course/traini
ng: Post-
diploma 
studies 
Name of CPD 
course/traini
ng: There is 
not just one 
name as there 
are multiple 
courses of this 
type offered 
across the 
country. 
These studies 
may relate to 
different 
themes, areas 
of teacher 
competences, 
expertise and 
activity; they 

Type of CPD 
course/traini
ng: 
Qualification 
Course  
Name of CPD 
course/traini
ng: Example: 
Pedagogy 
and EFL 
Methodology 
Qualification 
Course 

 

Type of CPD 
course/training: 
Teacher  
development/i
mprovement 
Name of CPD 
course/training: 
There is not just 
one name as 
there are 
multiple training 
event like these 
offered across 
the country. 
These events 
may relate to 
different themes, 
they cover wide 
range of topics 
and areas of 
teacher 
competences, 
expertise and 

Type of CPD 
course/trainin
g: seminars, 
workshops, 
lectures, 
conferences 
Name of CPD 
course/trainin
g: There is not 
just one name 
as there are 
multiple 
training event 
like these 
offered across 
the country. 
These events 
may relate to 
different 
themes, they 
cover wide 
range of topics 
and areas of 

Type of CPD 
course/trainin
g:  Intensive 
Teacher 
Education 
Programme 
Name of CPD 
course/trainin
g: “Intensive 
Training”  
Organized by 
theMinistry of 
Education 

 
Type of CPD 
course/traini
ng:  Intensive 
Teacher 
Education 
Programme 
for Dyslexia 
Name of CPD 
course/traini
ng: “Learning 
Difficulties-
Dyslexia”  
Organized by 
the University 
of Athens and 
Centre for 
Educational 
Training 

Type of CPD 
course/traini
ng: 8-hours 
CPD course 
There are 
multiple 
courses of 
this type 
offered by the 
Ministry of 
Education, 
Universities 
in Slovenia, 
The National 
Institute of 
Education etc. 
These 
courses cover 
a wide range 
of topics. 
 

Type of CPD 
course/traini
ng: 16-24 
hour courses  
Name of CPD 
course/traini
ng: There are 
multiple 
courses of 
this type 
offered by 
the Ministry 
of Education, 
Universities 
in Slovenia, 
The National 
Institute of 
Education 
etc. These 
courses cover 
a wide range 
of topics. 

Type of CPD 
course/traini
ng: 60 ECTS 
(credit) 
courses 
(programmes 
for licensure) 
organized 
and provided 
by the 
institutions 
of higher 
Education 
(all three 
Slovene 
Universities).  
 
Name of CPD 
course/traini
ng: Example: 
Young 
English 
Language 
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are offered by 
most 
institutions of 
higher 
education and 
they cover 
wide range of 
topics. 

 

activity; they are 
mainly offered 
by special 
centres for 
teachers CPD but 
also by 
institutions of 
higher education. 

 

teacher 
competences, 
expertise and 
activity; they 
are mainly 
offered by 
special centres 
for teachers 
CPD but also by 
institutions of 
higher 
education. 

teacher 
Training 
Programme 

1. What are the 
initial 
requirements 
(e.g. BA; BA in 
Education or any 
other field; MA; 
teaching 
experience etc.) 
to be accepted 
for the course? 
Who can attend? 

Post-diploma 
studies are 
organized and 
provided by 
the 
institutions of 
higher 
education. 
The 
candidates 
need to hold 
at least a BA 
degree.  
Graduates 
receive post-
diploma 
qualifications. 
 

Qualification 
courses can be 
organized 
only by  
teacher 
development 
centres that 
receive 
ministerial 
accreditation. 
In- service 
teachers ; the 
initial 
requirements 
are full 
qualifications 
to teach 
English 
according to 
the Ministerial 
regulation 

In- service 
teachers; the 
initial 
requirements are 
full qualifications 
to teach English 
according to the 
Ministerial 
regulation 
 

For most of 
them there are 
no initial 
requirement 
other than you 
are a pre- or in-
service teacher 
of a given 
subject.  
For some of 
them the 
candidates 
need to hold at 
least a BA 
degree – so 
student 
teachers are 
not legible.   

B.A. degree is 
the minimum 
requirement 
(Preschool, 
primary and 
secondary 
education, 
foreign 
language 
teachers, other 
subject 
teachers,  
teachers of 
special 
education 
needs) 
Some CPD 
courses 
require 
previous 
experience; 

B.A. degree is 
the initial 
requirement; 
otherwise 
graduate of 
secondary 
education and 
relevant 
working 
experience  
 

- teachers of 
primary and 
secondary 
school (older 
teachers still 
hold a BA 
degree;  most 
of the 
teachers have 
an old 4-year 
BA degree; 
after the 
Bologna 
reform 
teachers must 
hold an MA 
degree (3+2 
or 4+1 
programmes) 

teachers of 
primary and 
secondary 
school (older 
teachers still 
hold a BA 
degree;  most 
of the 
teachers have 
an old 4-year 
BA degree; 
after the 
Bologna 
reform 
teachers 
must hold an 
MA degree 
(3+2 or 4+1 
programmes) 
degree; 

The 
participants 
are teachers 
in primary 
and 
secondary 
school (BA in 
Education, 
MA in 
Education). 
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(teachers are 
required to 
prove their 
qualification 
by providing 
the copy of 
their 
graduation 
diploma, 
confirmation 
of their 
current 
working 
status from 
their 
workplace). 

others do not. 

2. What 
documents 
and/or 
certificates 
confirming the 
learning 
outcomes and/or 
qualifications are 
provided after 
completion of 
this CPD course. 
Are they 
officially 
recognized in 
your country? 
Are they helpful 
in teacher 

Post-diploma 
studies 
graduates get 
certificates 
confirming 
that they 
successfully 
completed the 
studies and 
got post-
diploma 
qualifications. 
Post-diploma 
certificates 
are officially 
recognized 
and helpful in 

Teachers 
receive a 
certificate that 
confirms their 
new 
qualifications. 
The document 
is officially 
recognized in 
Poland. It 
must contain 
the name of 
the teacher, 
his/her date 
of birth; the 
name and the 
number of the 

Teachers receive 
a certificate of 
participation that 
confirms 
completing a 
given course. 
Teachers do not 
receive any 
additional 
qualifications. 
The certificates 
are accepted by 
school 
authorities and 
prove that 
teachers have 
gained 

Participants 
get certificates 
confirming that 
they 
participated in 
a given event. 
These training 
events do not 
give any 
certified 
qualifications. 
These 
certificates are 
definitely 
helpful in 
getting 
promoted.  

There are 
documents 
certifying CPD 
course 
attendance. 
For some of 
those courses 
teachers 
receive credits 
according to 
the number of 
hours they 
have attended. 
No particular 
qualifications 
are provided 
after 

There are 
documents 
certifying CPD 
course 
attendance 
signed by the 
University of 
Athens and 
the Centre for 
Educational 
Training. For  
No particular 
qualifications 
are provided 
after 
completion of 
this course; it 

The courses 
under b are 
also officially 
recognised 
but they do 
not bring a 
licence for a 
teacher to 
perform a 
certain new 
job/task. 
They are 
necessary for 
teachers for 
their 
promotion. 
The 

The courses 
under b are 
also officially 
recognised 
but they do 
not bring a 
licence for a 
teacher to 
perform a 
certain new 
job/task. 
They are 
necessary for 
teachers for 
their 
promotion. 
The 

CPD Courses 
under a (see 
above) are 
officially 
recognised in 
the country. 
They are 
helpful in 
teacher 
promotion 
and most are 
necessary for 
being able to 
perform a 
certain 
task/job, for 
example to 
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promotion? Are 
they necessary 
for teacher 
promotion? 

getting 
promoted.  
Completing 
post-diploma 
studies is not 
a compulsory 
requirement, 
necessary for 
teacher 
promotion but 
completing 
this type of 
CPD 
considerably 
enhances 
teacher’s 
chances for 
promotion. 
 

course, the 
name of the 
institution 
that granted 
the 
permission to 
organize the 
course. The 
document also 
contains the 
description of 
the 
qualifications 
received. The 
certificate 
must be 
registered by 
the institution 
that organized 
the course 
and the 
number of the 
certificate is 
stated in the 
document, 
The document 
must be 
stamped and 
signed by the 
head of the 
institution 
that organized 
the course. 

knowledge or 
practical 
experience 
within the scope 
of the course 
attended. 
Completing 
teacher training 
courses  is a 
necessary 
requirement for 
teacher 
promotion. 

Teachers are 
obliged to 
participate in 
different types 
of CPD events 
in order to get 
promoted. 

completion of 
such courses; 
they aim at 
teacher 
development, 
not at 
providing 
them with 
official 
qualifications. 
CPD courses 
provided by 
educational 
institutions 
and school 
advisors are 
officially 
recognized by 
the Ministry of 
Education. The 
certificates 
and esp. the 
number of 
credits 
teachers get 
help them in 
promotions as 
a plus but 
most of them 
are not 
necessary for 
promotion. 

aims at 
teacher 
development, 
not at 
providing 
them with 
official 
qualifications. 
The hours of 
attendance, 
however, are 
accredited. 
 It is helpful in 
teacher 
promotion 
because 
teachers get 
credits for 
successful 
attendance of 
the course. It 
is no 
necessary 
though for 
teacher 
promotion.  
 

participants 
receive a 
certificate of 
attendance 
which 
commonly 
contain a 
certain 
number of 
points.  
 

participants 
receive a 
certificate of 
attendance 
which 
commonly 
contain a 
certain 
number of 
points.  
 

teach English 
to young 
learners. The 
participants 
receive an 
officially 
recognised 
certificate 
(licence) 
which 
enables them 
to perform a 
certain job 
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The 
qualifications 
received after 
completing 
this type of 
course allow 
teachers to 
start their 
work as 
English 
teachers.   

3. Is there a 
minimum 
number of hours 
that this CPD 
course needs to 
provide? 

Post-diploma 
studies last at 
least two 
semesters. 
Their 
programme 
should 
guarantee 
gaining at 
least 60 ECTS 
credit points. 
Student’s 
workload for 
the post-
diploma 
studies is 
between 1500 
and 1800 
hours. Such 
workload is 
secured for 
two semesters 

The number 
of hours is 
stated in the 
course 
programme 
that must be 
accepted by 
the Local 
Educational 
Authorities or 
the Ministry 
of Education. 
It is between 
240 and 270 
hours for in-
service 
teachers, 
additionally, 
no fewer than 
150 hours of 
teaching 
practice 

 There is no 
minimum 
number of hours 
that the course 
needs to provide  
stated in the 
ministerial 
regulations. The 
shortest is a day-
long course (it’s 
possible to find 
workshops that 
last 3 - 8 hours). 
The length of the 
course is decided 
by the organizing 
institution and 
may last between 
10 - 120 contact 
hours. 
 

No.  
These events 
usually take 
anything from 
1hour to about 
15 or 20 hours. 
It is up to the 
event 
organizer. 

6 months 
(number of 
hours:  200) 

3 months 
(number of 
hours:  66) 

The minimum 
is 8 hours. 

The 
minimum is 
16 hours or 
24 hours.  
 

600 hours 
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(40 weeks) of 
regular 
studies: 40 
weeks x 40h = 
1600h 

4. Are there 
particular 
requirements 
regarding the 
mode of delivery 
of this course 
(e.g. exclusively 
face to face, 
online, blended 
courses, etc.)? 

This depends 
on the 
institution 
providing the 
training. 

No – the mode 
of delivery is 
chosen by the 
Teacher 
Development 
Centre that 
organizes the 
course. 

No – the mode of 
delivery is 
chosen by the 
Teacher 
Development 
Centre that 
organizes the 
course. Most 
teacher 
development 
course take the 
form of face-to-
face workshops 

No. 
It is up to the 
event 
organizer. 

50 hours face 
to face; 150 
hours distance 
learning 

It is 
exclusively 
based on 
distance mode 
as this is an 
elearning 
programme. 

- There are no 
official 
requirements 
but most of 
the CPD 
courses are 
delivered face 
to face.  
 

There are no 
official 
requirements 
but most of 
the CPD 
courses are 
delivered 
face to face. 
Some 
lecturers do 
use moodle 
and other 
distant 
learning 
tools.  
 

There are no 
official 
requirements 
but most of 
the CPD 
courses are 
delivered 
face to face. 
Some 
lecturers do 
use moodle 
and other 
distant 
learning 
tools.  
These kind of 
courses take 
one to two 
years and the 
lectures are 
organized at 
the end of the 
week to give 
already 
employed 
teachers time 
to prepare 
for lectures 
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and study for 
the exams. 

5. Is practicum a 
necessary 
component of 
this course? If 
yes, are there 
any 
specifications 
regarding the 
length of the 
practicum (i.e. is 
there a required 
minimum 
number of 
hours)? 

No.  However, 
if post- 
diploma 
studies 
prepare 
students to 
teach,  then 
practicum is a 
necessary 
component – 
the minimum 
number of 
hours 
required is 
150 . 

For a 
Pedagogy and 
EFL 
Methodology 
course it is no 
fewer than 
150 hours of 
teaching 
practice 

No No No; Micro 
teaching is the 
commonest 
practice. 

No. - The short 
courses (8 
hours) do not 
have an 
element of 
practicum. 

The 16 hours 
or 24 hours 
courses do 
not have an 
element of 
practicum. 

Yes. CPD 
courses of 60 
ECTS which 
enable 
participants 
to get a 
license for 
teaching 
require 15 
ECTS (20%) 
of practicum. 
Participants 
have to 
observe a 
number of 
lessons and 
do the 
portfolio 
tasks and 
also teach a 
certain 
number of 
lessons 
under the 
supervision 
of a teacher 
mentor. 
Finally, they 
are required 
to teach one 
or two 
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lessons 
which are 
graded by a 
university 
teacher.  
 

6. Is assessment 
necessary for the 
successful 
completion of 
this course? If 
yes, are there 
any 
specifications 
regarding the 
type of 
assessment 
required (e.g. 
traditional 
exams, online 
exams, skype 
exams)? 

Assessment is 
necessary.  
The 
institution of 
higher 
education 
which 
provides the 
post-diploma 
studies is 
obliged to 
define the 
learning 
outcomes, the 
ways of 
verifying 
whether they 
have been 
achieved and 
the ways of 
documenting 
this.  
 

6. The 
assessment 
scheme is 
decided on by 
the institution 
that organizes  
the course. 
The type of 
assessment is 
described in 
the course 
programme. 
Participants 
can be 
assessed on 
the basis of 
written tasks, 
written or 
oral exams, 
portfolio or 
project work. 

No No. 
However, it is 
not unusual 
that some sort 
of assessment 
takes place in 
some of these 
training events 
but there are 
no official 
requirements 
regulating this, 
so it is really 
up to the event 
organizer. 
 

Yes. Projects 
and group 
assignments 

Yes. Each 
module is 
assessed by 
assignments. 
 

- This type of 
courses (8 
hours) do not 
require 
assessment 
for the 
successful 
completion of 
the course 

The 16 hours 
or 24 hours 
courses do 
not require 
assessment 
for the 
successful 
completion of 
the course. 

Courses of 60 
ECTS which 
enable 
participants 
to get a 
license for 
teaching 
require 
assessment 
in a number 
of forms 
(written, oral 
exams, 
portfolios etc. 
according to 
the course 
syllabus). 

7. Other 
important 
characteristics 

  These teacher 
development 
courses can be 
run by 
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accredited 
institutions – 
Teacher 
Development 
Centers; 
Institutes of 
Higher Education 
(Universities) or 
Teacher Training 
Colleges or other 
institutions 
whose statutory 
tasks include 
running teacher 
development 
courses. 

8.  Are there any 
official 
qualifications 
that teachers 
(including EFL 
teachers) in your 
country need to 
acquire in order 
to teach dyslexic 
learners? 

    No  No   

9. If yes, what 
kind of 
qualifications are 
these? 

         


