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1. Introduction  
 

 
 
Multiplication of the project outcomes involved delivering at least 4 presentations on 
international conferences and publishing at least 4 articles in relevant journals and edited 
collections (e.g. journals for EFL teachers; journals and books devoted to foreign language 
acquisition, learning and teaching). Project partners delivered 11 conference 
presentations and published 10 articles discussing and promoting the project’s idea, 
activities and outcomes. In this document a list of articles and presentations with 
reference data, an abstract or full content is presented. This reader-friendly mode of 
presentation provides the interested parties with an overview of the project partnership's 
dissemination activity via conference presentations and, more importantly, publications. 
Readers can go through abstracts and samples to get a general idea of the content as well 
as go through the full-length articles or reach their content via the provided links.   
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2. Articles  
 

2.1 Foreign language teachers’ professional training needs on 
inclusive practices and dyslexia: the DysTEFL2 project’s findings. 

 
 Nijakowska, J. (2015). Foreign language teachers’ professional training needs on inclusive practices 
and dyslexia: the DysTEFL2 project’s findings. In ICERI2015 Proceedings. 1775-1784. IATED 
Publications. ISBN: 978-84-608-2657-6 / ISSN: 2340-1095. 
http://library.iated.org/publications/ICERI2015 http://library.iated.org/view/NIJAKOWSKA2015FOR3   
 
Abstract:  
The paper discusses the findings from the initial - needs analysis - phase of the Erasmus+ project – 
‘DysTEFL2 – Dyslexia for teachers of English as a foreign language’. DysTEFL2’s (www.dystefl.eu) 
objectives involve the exploitation of the DysTEFL professional development course for EFL (English as 
a foreign language) teachers on inclusive practices for students with specific learning differences and 
dyslexia and include the organisation of specialized courses on dyslexia and inclusive practices for in-
service EFL teachers in the project partner countries - Poland, Greece and Slovenia.  
The needs analysis stage of the project involved two tasks: conducting a desk research and a survey on 
the European EFL teachers’ professional development needs with regards to the application of 
inclusive practices towards learners with SpLD (specific learning differences) and dyslexia. The desk 
research concerned verifying the availability of teacher training courses on teaching foreign languages 
to students with learning differences in the DysTEFL2 project partner countries. It also involved 
analysing the relevant documents, legal acts, ministerial regulations regarding the rules, requirements 
and characteristics of the learning outcomes of professional teacher training and the way they are 
confirmed and certified. The survey related to teachers' preferred types of learning events, modes of 
course delivery, course providers, course content as well as ways of confirming and certifying the 
learning outcomes.  
Desk research findings confirmed that teacher training opportunities with regard to the application of 
inclusive practices towards students with specific learning differences are extremely scarce and that 
the DysTEFL course could fill in this gap. Vast majority of 552 teachers from several European countries 
who participated in the survey admitted that they had not attended any specialized courses on dyslexia 
and teaching EFL to students with dyslexia and that they have no formal, certified qualifications in this 
respect. Majority of teachers expressed anxiety and worries concerning their limited ability to apply 
inclusive practices towards SpLD learners and found managing the inclusive classroom challenging. 
Almost all respondents expressed readiness to take part in the training on effective teaching 
techniques and inclusive teaching practices, to gain knowledge and skills to be able to successfully 
recognise and cater for the specific learning needs of their learners with dyslexia. The vast majority of 
teachers expressed the need for basic knowledge and skills necessary to teach EFL to learners with 
dyslexia, they would appreciate either intensive face-to-face courses (e.g. requiring about 25-50 
contact hours) or on-line courses organized by university departments in cooperation with 
experienced teachers. The majority of teachers would appreciate receiving confirmation of the 
learning outcomes achieved upon completion of the course and a formal certification.  
 
Keywords: teacher training, foreign language, dyslexia 

http://library.iated.org/view/NIJAKOWSKA2015FOR3
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2.2 Foreign language teacher training on dyslexia: An award winning 
DysTEFL project and course. 

 
 
Nijakowska, J. (2015). Foreign language teacher training on dyslexia: An award winning DysTEFL 
project and course. In EDULEARN15 Proceedings. 2537-2541. IATED Publications. ISBN: 978-84-606-
8243-1 / ISSN: 2340-1117  
http://library.iated.org/publications/EDULEARN15   
http://library.iated.org/view/NIJAKOWSKA2015FOR   
 
Abstract:  
The paper discusses the outcomes of the EU multilateral project ‘DysTEFL – Dyslexia for teachers of 
English as a foreign language’, the European Language Label 2014 winner, whose major objective 
involved the development of teacher training materials for EFL (English as a foreign language) teachers 
on teaching foreign languages to students with dyslexia. Indirectly, the project’s aim was to bolster 
support for dyslexic foreign language learners in mainstream education through appropriate EFL 
teacher training. The paper tackles the project’s life circle and shortly presents the project’s approach 
and design, the strategies and tools developed to monitor timely completion of the assigned tasks, and 
the procedures used for the execution of the work plan. The paper gives special attention to 
characterising the project outcomes.  
The first major outcome achieved during the project’s lifetime covered conducting a detailed analysis 
of the EFL teachers’ professional training needs on dyslexia across European countries. In response to 
the professional training needs articulated by the teachers, the tailor-made DysTEFL training materials 
were designed. The structure and content of the course on EFL and dyslexia for novice and in-service 
EFL teachers were developed, which constituted another major objective of the project. The materials 
were then extensively piloted. The DysTEFL course (the ELTons 2014 Award for Excellence in Course 
Innovation winner) is freely available for interested parties in three modes: face-to-face (Trainee’s and 
Trainer’s Booklets with accompanying CD; downloads and printable files), self-study (Internet-based 
learning modules with sample answers, available at the project website www.dystefl.eu) and distance 
interactive learning (available at partner institutions’ Moodle platforms). The course uses a task-based 
approach to teacher training and promotes the model of the teacher as a reflective practitioner. All 
course units follow the pattern of a reflective circle. The emphasis is put on practical, hands-on tasks. 
The DysTEFL course comprises 10 units of identical structure, composed of several obligatory and 
optional tasks and steps. The course structure is flexible enough to be incorporated into the academic 
terms of different European higher education institutions.  
Keywords: dystefl, dyslexia, teacher training, foreign language 
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2.3 Foreign language teacher training on dyslexia: DysTEFL resources. 
 
Nijakowska, J., & Kormos, J. (2016). Foreign language teacher training on dyslexia: DysTEFL 
resources. In Multilingualism, literacy and dyslexia, edited by G. Reid and L. Peer. London: 
Routledge. 104-114.  
Abstract:  
This chapter will:  
1. Discuss the importance of teacher knowledge, beliefs and attitudes in inclusive foreign language 
education  
2. Outline the pedagogical principles of an award-winning teacher training course, the DysTEFL course  
3. Provide a description of the structure and content of the teacher training resources in the DysTEFL 
course  
Foreign language teacher training and inclusive practices Principles of inclusive education, including 
foreign language education, stem from the understanding of the fact that people differ in a number of 
ways and they have the basic human right to equal opportunities in education. Inclusive practices aim 
at promoting equality in access to high-quality language education and a supportive learning 
environment, and at removing barriers to learning and eliminating prejudice and discrimination. 
Responding to and catering for the diversity of individual learning needs of all students, among whom 
are foreign language learners with dyslexia, should become a pursued standard in education and a 
defining characteristic of modern educational systems. In this chapter we will discuss the importance 
of teacher knowledge, beliefs and attitudes in inclusive foreign language education and outline the 
pedagogical principles of an award-winning teacher training course, the DysTEFL course, that assists 
language teachers to apply inclusive teaching practices for dyslexic language learners. This will be 
followed by a description of the structure and content of the teacher training resources in the DysTEFL 
course.  
 
Keywords: DysTEFL, dyslexia, teacher training, foreign language 
 

2.4 Development of EFL teacher training materials: Lessons from co-
ordinating a multilateral project 

 
Nijakowska, J. (2015). Development of EFL teacher training materials: Lessons from co-ordinating a 
multilateral project. In Ecosystems of the foreign language learner: Selected issues, edited by E. 
Piechurska-Kuciel and M. Szyszka. Cham: Springer. 135-151. DOI: 10.1007/978-3-319-14334-7_9  
 
Abstract:  
The paper shares the experience of coordinating the EU multilateral project whose major objective 
involved the EFL (English as a foreign language) teacher training materials development. It tackles the 
nature of the process of project implementation and the challenges the beneficiary of the grant has to 
face in order to administer the project successfully, complying with all sorts of formal, financial and 
legal regulations. The paper aims to present the EU multilateral projects’ life circle and to reveal the 
peculiarities of the project administration. Special attention is given to the project approach and 
design, to strategies and tools developed to monitor timely completion of the assigned tasks, to 
procedures used for the execution of the work plan, and, last but not least, to the project outcomes, 
whose excellence heavily depends on the expertise of the involved partnership, quality of cooperation 
and project management.  
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The DysTEFL – Dyslexia for teachers of English as a foreign language Lifelong Learning Programme, 
Comenius Multilateral Project (the European Language Label 2014 Award winner), whose aim was to 
bolster support for dyslexic foreign language learners in mainstream education through EFL teacher 
training, serves as an example here. The DysTEFL project, coordinated by the University of Łódź, 
Poland, gathered the consortium comprising seven institutions from six European countries. The major 
objectives achieved during the project’s lifetime covered conducting a detailed analysis of the EFL 
teachers’ professional training needs on dyslexia across European countries and designing the 
structure and content of the course on EFL and dyslexia for initial training and continuing professional 
development of EFL teachers. The DysTEFL course (the ELTons 2014 Award for Excellence in Course 
Innovation winner) is now available in the face-to-face, self-study and interactive distance learning 
modes.  
 
Keywords: EFL teachers, teacher training, materials development, project management, DysTEFL, 
dyslexia 
 
 

2.5 Multisensory Structured Language teaching in developing 
ortographic awareness among students with dyslexia 

 

Jaroszewicz,B. & Szymańska-Czaplak, E. ‘Multisensory Structured Language teaching in 

developing ortographic awareness among students with dyslexia.’ 

The article was accepted for printing - 4th issue 2016 ( 4th quarter, 2016) in the series Model 

teaching of Municipal Centre for Teacher Development in Opole. 
 
Abstract: 

The aim of the paper is to discuss Multisensory Structured Language teaching, its rationale and the 

main principles, techniques and devices that may be used when working with students with dyslexia 

in a foreign language classroom. 

Students with dyslexia benefit from classroom techniques that are differentiated and adjusted to 

their needs and abilities. Effective foreign language instruction on the structure of the language used 

in teaching students with dyslexia needs to be explicit, systematic, and direct. Multisensory 

Structured Language teaching offers techniques that activate multiple sensory pathways such as 

visual, auditory, and kinaesthetic-tactile in developing language awareness on phonological, 

orthographic, morphological, and syntactic levels. 

The paper is to present a set of techniques and devices based on materials developed in Erasmus+ 

project DysTEFL2 ‘Dyslexia for teachers of English as a Foreign Language’(www.dystefl.eu) that 

aim at helping students with dyslexia develop their knowledge of English orthography. The aim of 

the DysTEFL2 project is to update the ideas and course materials developed during DysTEFL 

project so that the course materials can become the main tool in professional training of EFL pre- 

and in- service teachers working with students with dyslexia.  

 

Key words: Developmental dyslexia, MSL teaching, teacher training  
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2.6 The DysTEFL2 project: A glance into Greek EFL teachers’ needs 
regarding dyslexia 

 
Mattheoudakis M., Alexiou t.,  Teliou E., “The DysTEFL2 project: A glance into Greek EFL teachers’ 
needs regarding dyslexia” e-bulletin, TESOL - MACEDONIA THRACE NORTHERN GREECE,  September, 
October & November 2016, Issue 58, p. 39-42 
 
http://www.tesolmacedoniathrace.org/  
 
 

2.7 The competences of Teachers of English as a Foreign Language for 
Teaching Students with Dyslexia (SL) 

 
 
Košak Babuder, M., Metljak, M., Pižorn, K. (2016). Usposobljenost učiteljev tujega jezika za 
poučevanje učencev in dijakov z disleksijo (The competences of Teachers of English as a Foreign 
Language for Teaching Students with Dyslexia). In T. Devjak (ed.), I. Saksida (ed.), M. Dagarin Fojkar 
(ed.), Bralna pismenost kot izziv in odgovornost. 1. izd. Ljubljana: Faculty of Education, pp. 269-285 
[COBISS.SI-ID  11116873] ISBN 978-961-253-193-5 
 
ABSTRACT: 
Research shows that teachers’ knowledge and understanding of concepts connected with literacy 
training and literacy are important factors that influence language learning and literacy development 
of students learning their first, second or foreign language. Teachers still show a lack of competence 
for a successful literacy training of students, especially for a group of students with writing- reading 
difficulties, for example dyslexia. In this paper, a part of a research conducted within an Erasmus plus 
project – DysTEFL2 (Dyslexia for Teachers of English as a Foreign Language) is presented. The main 
purpose of the project is to develop training and materials for teachers for a successful teaching of a 
foreign language of students with dyslexia that have difficulties in foreign language learning (especially 
reading, reading comprehension, and writing). 
 
Usually they are not attended with proper help and support. With a help of a questionnaire (N=408) 
we analysed the competence, needs and teachers’ wishes regarding the different types of training in 
this field. The results show that most of the teachers in the survey coming from 4 different countries 
has not attended any training and education but has had experiences with students with dyslexia in 
their classes. They expressed the need and desire to participate in this kind of trainings that would give 
them some kind of attendance certificate. They are keener on face-to-face training than on e-learning 
and are not in favour of longer, semester trainings. 
 
Key words: dyslexia, English as a foreign language, teacher training 
 
 
 
 

http://www.tesolmacedoniathrace.org/
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2.8 Foreign language teachers’ professional training needs on 
inclusive practices and dyslexia: the DysTEFL2 project’s findings 

 
 Nijakowska, J. (2015). Foreign language teachers’ professional training needs on inclusive practices 
and dyslexia: the DysTEFL2 project’s findings. In ICERI2015 Proceedings. 1775-1784. IATED 
Publications. ISBN: 978-84-608-2657-6 / ISSN: 2340-1095. 
http://library.iated.org/publications/ICERI2015 http://library.iated.org/view/NIJAKOWSKA2015FOR3  

 

2.9 Grasping dyslexia: Bridging the gap between research and practice 
 
Nijakowska, J. (2016). Grasping dyslexia: Bridging the gap between research and practice. In Selected 
Papers of the 21st International Symposium on Theoretical and Applied Linguistics (ISTAL 21), edited 
by M. Mattheoudakis and K. Nicolaidis, Aristotle University of Thessaloniki: Prothiki AUTh (open 
access journals), pp. 43-58. http://www.lib.auth.gr/en/prothiki-open-access-journals  
 

2.10 Interview with Joanna Nijakowska and Marcin Podogrocki - Dyslexia for 
Teachers of English as a Foreign Language – DysTEFL i DysTEFL2 – project 
coordinators 

 
Interview with Joanna Nijakowska and Marcin Podogrocki - Dyslexia for Teachers of English as a 
Foreign Language – DysTEFL i DysTEFL2 – project coordinators. Janaszek-Bazanek, M. (2016). 
Wypełnić niszę. Języki Obce w Szkole 3, 89-92  http://jows.pl/artykuly/wypelnic-nisze  
 
  

http://library.iated.org/view/NIJAKOWSKA2015FOR3
http://www.lib.auth.gr/en/prothiki-open-access-journals
http://jows.pl/artykuly/wypelnic-nisze


DysTEFL2   IO 10. Publication - articles and presentations 

 
Project N° 2014-1-PL01-KA200-003578 
This project has been funded with support from the European Commission. This publication 
[communication] reflects the views only of the author, and the Commission cannot be held responsible for 
any use which may be made of the information contained therein. 
 

This project has been funded with the support from the Polish Ministry of Science and Higher Education funds for science 
for the 2015 to 2016 year allocated to the international co-financed project. Agreement no. 3493/ERASMUS+/15/2016/2 

 

3. Presentations 
 

3.1.  Successful inclusion for dyslexic students in the English language 
classroom. An award-winning DysTEFL course and materials.  

 
Successful inclusion for dyslexic students in the English language classroom. An award-winning 
DysTEFL course and materials", University of Pisa Language Center, Italy, 23.10.2015  
 

3.2. Multisensory Structured Language Teaching to students with 
dyslexia.  

 
Multisensory Structured Language Teaching to students with dyslexia, Barbara Jaroszewicz, Society 
for Alternative Education, TAK, Poland,  Univerzita Palackého, Olomouc, 10.05.2016 
 
 

3.3. Teaching learners with learning difficulties 
 
Teaching learners with learning difficulties, Marina Mattheoudakis & Thomai Alexiou, School of 
English, Aristotle University of Thessaloniki, Greece, One day conference, 18 March 2016, Kastoria 
 

3.4. The competences of EFL teachers for teaching students with dyslexia 
– the needs analysis 

 
The competences of EFL teachers for teaching students with dyslexia at the international conference 
Reading Literacy as a Challenge and Responsibility which took place at the University of Ljubljana, 
Faculty of Education. 22.01.2016. 
 
 
 

The presentations are in an annex.  
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The project Dystefl2 was also presented on:  
 
 "Foreign language teacher training on dyslexia: An award winning DysTEFL project and course" at 
the EDULEARN15 - 7th International Conference on Education and New Learning Technologies, 
Barcelona, Spain, 6-7.07.2015  
 
“Foreign language teachers’ professional training needs on dyslexia: the DysTEFL project’s findings” 
at the EDULEARN15 - 7th International Conference on Education and New Learning Technologies, 
Barcelona, Spain, 6-7.07.2015  
 
“From research to practice: Informed choices and good practice in EFL teacher training on dyslexia 
(DysTEFL and DysTEFL2 projects)” at the ICFSLA - 25th International Conference on Foreign/Second 
Language Acquisition – Positive psychology in second/foreign language acquisition and learning, 
Uniwersytet Śląski, Szczyrk, Poland, 21-23.05.2015  
 
"Foreign language teachers’ professional training needs on inclusive practices and dyslexia: the 
DysTEFL2 project’s findings" at the ICERI2015 Conference - 8th annual International Conference of 
Education, Research and Innovation, Seville, Spain, 16-18.11.2015  
 
"Professional training on dyslexia and inclusive classroom practices: EFL teachers’ needs analysis” at 
the TAL Conference - Topics in Applied Linguistics Conference: Success and failure in foreign language 
learning, Opole University, Opole, Poland, 16-17.11.2015  
 
"Foreign language teachers' concerns, attitudes and self-efficacy beliefs on inclusive practices in 
teaching FL to students with dyslexia" at the 28th International Conference on Foreign / Second 
Language Acquisition: Life-long learning: the age factor in second/foreign language acquisition and 
learning. Uniwersytet Śląski, Szczyrk, Poland, 19-21.05.2016  
 
"Kształcenie i doskonalenie zawodowe nauczycieli języka angielskiego w zakresie pracy z uczniami ze 
specyficznymi trudnościami w uczeniu się - projekty DysTEFL i DysTEFL2" at the conference entitled 
"Języki do zadań specjalnych", organised by Fundację Rozwoju Systemu Edukacji (FRSE) and European 
Commission, Warsaw, Poland, 20.09.2016 
 
 
 
 



Successful inclusion for students with dyslexia in 
the English language classroom. 

An award-winning project and materials –
DysTEFL and DysTEFL2

Joanna Nijakowska
Department of Pragmatics, Institute of English Studies, 

University of Łódź, Poland

Dislessia e Apprendimento della Lingua Inglese, Pisa, Italy, 23 October 2015



Inclusion

• Inclusion means that schools ensure that they meet 
the diverse needs of all learners. 

• In inclusive educational settings all students have 
access to and can fully participate in all educational 
activities.

• In inclusive education individual learning difference is 
an asset not an obstacle to learning.

• Inclusion is an ongoing process whereby educational 
policy makers, authorities, schools, and teachers 
continuously review the curriculum and educational 
practices and enhance the quality of education for 
all.



Enabling solutions/inclusive practices -
accommodating students with dyslexia  in the 

language classroom

Accommodations are the adjustments which should 
be introduced into the teaching process so that 
individual learning needs of students with dyslexia 
are appropriately recognized and met. 



Enabling solutions/inclusive practices -
accommodating students with dyslexia  in the 

language classroom

• Accommodations should not change the 
expectations for performance or provide unfair 
advantage but make it possible for learners with 
dyslexia to prove their knowledge and skills and 
to complete the same tasks (but maybe in a 
different way) as other learners despite the 
difficulties they encounter. 



Differentiation



Example accommodation: Directly teach/develop 
phonological and orthographic awareness

• Make oral activities more concrete and the word 
sound structure easier to understand through visual 
and auditory cues such as tokens, boxes, markers, 
counters, pictures, gestures, clapping, and tapping to 
represent words, syllables, onsets, rimes or 
individual sounds,

• teach how sounds correspond to letters.



Example accommodation (differentiation): 
Directly teach/develop phonological and 

orthographic awareness

To help your dyslexic students to spell correctly 
in English:

• teach syllable analysis through onsets and rimes and 
present words in sets classified according to the
rimes they share (e.g. cat, hat, rat, bat),

• use multi-sensory techniques and teaching aids: 
colour-coding, flash cards, cards for reading and 
tracing drills, spelling choice stickers, graphic models 
of words, word slides and flip cards,



Dividing words into onsets and rimes



Example accommodation (differentiation): 
Directly teach/develop phonological and orthographic 

awareness

To help your dyslexic students to spell correctly 
in English:

• combine multi-sensory techniques and direct 
teaching of productive spelling patterns and 
spelling rules, especially with regard to sounds that 
have several possible spelling choices (e.g. train, 
say, place or might, try, time),

• provide ample practice and repetition 
opportunities in order to consolidate spelling (e.g. 
games).



Spelling choices for individual sounds



Spelling choices for individual sounds



Morphological awareness training 

• Derivational morphemes have a power to 
derive (create) new words, either by changing 
the original word’s meaning (e.g. ‘un-‘ added 
to ‘happy’) or its part of speech (e.g. ‘-ness’ 
added to ‘quick’),

• Inflectional morphemes do not form new 
words but change the existing ones by refining 
and giving extra information (e.g. ‘-s’ added to 
‘cat’). 



Morphological awareness training 

• Inflectional morphemes occur at the end of a 
word, following derivational morphemes,

• In English there are eight inflexional 
morphemes, they all are suffixes (‘-s’ 3rd

person singular present, ‘-s’ plural, ‘-ed’ past 
tense, ‘-ing’ progressive, ‘-en’ past participle, 
‘-‘s’ possessive, ‘-er’ comparative and ‘-est’ 
superlative)



Students use cards and movable devices with 
words and morphemes to form word families

educate
education
educated

uneducated
educating
educator
educators
educational

employ
employed

unemployed
employment

unemployment
employee
employer

fresh
refresh
refreshments

freshly
freshman
freshness

refresher





Morphological awareness training 

Mark the base word in the following word family

• formal formality formalize formally

informally informal informality formalist
formalistic formalist

• formal formality formalize formally

informally informal informality formalist
formalistic formalist



Morphological awareness training 
Split the words into its constituent morphemes

correct                  corrective            correctional             

incorrect           incorrectly        corrections                

correctly               correctness

correct                  incorrectly

corrective corrections

correctional correctly

incorrect                      correctness



Morphological awareness training 

Find the words that do not belong to a ‘belief’ 
family

beliefs             disbelief              believable             
beautifully        disbelieve              

unbeatable           unbelievably           believer               
unbelievable            non-believer



Morphological awareness training 

Choose the odd one out in each group

• differently,   differential,   difficult, difference,   
different,   differ

• central,   certain,   centrally,   center, 
centralization

• perfect,   perfection,   prefect,   imperfection, 
perfectionist,   imperfect



Morphological awareness training 

Do the following pairs of words belong to the 
same family?

• friend/friendliness 

• casual/causal

• enable/unable

• praying/playing 

• filing/filling

• science/scientist



Sort the words to form two word families

friend painful painfully

friendship friendly pain

painless painkiller unfriendly

Morphological awareness training 



Developing good practice in EFL
teacher training on dyslexia

• EFL teachers report that they lack sufficient 
understanding and knowledge of the nature of 
dyslexia, the difficulties it causes in foreign 
language learning and the inclusive teaching 
practices (differentiation techniques).

• More often than not this results from the lack of 
satisfactory training both on the level of initial (pre-
service) EFL teacher training and CPD - continuing 
professional development (in-service teacher 
training).



Developing good practice in EFL
teacher training on dyslexia

Inclusive foreign language education for learners 
with dyslexia and improved European EFL teacher 
training schemes in this respect have been leading 
themes of the DysTEFL (2011-2013) and DysTEFL2 
(2014-2016) projects.



EFL pre- and in-service teachers’ needs analysis (over 400 
respondents from 6 European countries)

• We investigated EFL pre- and in-service teachers 
perceptions concerning their knowledge of dyslexia, 
skills as well as their overall confidence in teaching 
such individuals.

• We identified the EFL pre-service and in-service 
teachers’ professional training needs on dyslexia -
preferences with regard to the course format and 
content, issues to be covered, types of tasks and 
activities.
(Nijakowska 2014, 2015a, 2015b, 2015c; Nijakowska and Kormos 2016)

DysTEFL project studies



(step 1) EFL pre- and in-service teachers’ needs 
analysis (over 400 respondents)

• The respondents acknowledged the existence of the 
gap in their training and expressed a well-defined 
need and interest in professional development in 
this respect. 

• They admitted that the teacher training concerning 
inclusive practices towards dyslexic foreign language 
learners they underwent was insufficient (or none…)

• They perceived their competence with regard to 
accommodating individual special needs of dyslexic 
language learners as rather poor. 



Good practices in education arise from continuous 
cooperation and communication between research and 
practice, 

where research findings inform the choices made in the 
EFL classrooms and vice versa classroom realities trigger 
new studies



Circle: research, implication, implementation, 
feedback from teachers, implication, research…

We had several rounds (a 
chain…) of reflective circles in 
which voices from the 
classroom were researched 
and then research findings 
were brought back into the 
classroom to instigate changes 
in everyday practices. 



(step 2) Designing the course structure and 
content

• We developed the DysTEFL course that takes a 
task-based approach to teacher development. 



Underlying pedagogical principles and 
considerations

• It is not a simple depository of relevant 
information about dyslexia and language teaching 
because such resources already exist in the form 
of books, journal articles and book chapters (e.g. 
Kormos & Smith, 2012; Nijakowska, 2010; Schneider & 
Crombie, 2003; Schneider & Evers, 2009)



Structure of the course - the reflective cycle is the 
basic principle of our course design

Initial reflections

Input

Understanding and 
reflecting on input

Applying 
knowledge/ Tasks

Reflecting on the 
learning 

experience



Underlying pedagogical principles and 
considerations

The course is built on the model of the teacher as a 
reflective practitioner who:

• experiments with new learner-centered teaching 
methodologies

• creatively adapts teaching methods, tasks and 
techniques to his/her context

• reflects on the outcomes of the learning and 
teaching processes



Underlying pedagogical principles and 
considerations

The trainer is neither a model nor a source of 
information, but a moderator and facilitator who 
helps to raise the trainees’ awareness of the 
relevant issues, gives possible answers to questions 
and provides feedback on trainees’ ideas and 
comments and suggestions on their work produced.



Structure and content of the DysTEFL teacher 
training resources; each unit follows the pattern 
of the reflective cycle



(step 3) Piloting the tailor-made course 
Feedback study, over 200 participants

(step 4) Final 
version of the
materials



Three modes of the course

1) face-to-face version (including 
printed and downloadable trainee’s 
and trainer’s handbooks) - free

2) Moodle version 

3) on-line self-study version - free



The number, sequence and size of modules and 
time required to complete the course

The course 

• is planned to cover a period of one semester  

• is designed to be flexible to match academic 
terms in different European countries



The number, sequence and size of modules and 
time required to complete the course

• Each unit is planned to cover a 90-120 minute long 
face-to-face session and should provide an 
additional 4 hours of outside classroom study time 

• In the self-study version of the course students are 
expected to spend approximately 6 hours on 
completing a unit













Documents, charts, 
worksheets



Readings



Links 



Interactive activities - survey



Interactive activities – matching task



Interactive activities





Voices from teachers 
An account of already changed practice 

I think the most important thing I've learnt here is not 
to panic. Accommodations are far easier than anyone 
would think and they benefit everyone in the class. 
I've been trying to lead my classes towards a more 
multisensory approach and children have, of course, 
responded very positively. They have fun and they're 
engaged for more time during the class.



Voices from teachers
An account of already changed practice 

For the first time in his English lesson, my 3rd grade 
dyslexic student saw his work on the board. He was 
very proud and I was very grateful. That was just 
because I have implemented some of the things I've 
learned in this course. I used bigger font, simplified 
and highlighted the instruction. That little touch 
made a difference for him. Thank you. 



Voices from experts

(…) the resources bring together a range 
of materials that represent the best that 
are currently universally available.



The ELTons, 
international awards 
sponsored by the 
Cambridge English, 
reward innovative 
educational resources 
in the area of English 
language teaching 
(ELT). 

Voices from experts



European Language Label 
2014 award for finding 
innovative and creative ways 
to improve the quality of EFL 
teacher training schemes and 
enhancing the quality of EFL 
teaching and promotion of 
inclusive practices in 
mainstream foreign language 
education. 



www.dystefl.euStep 5

http://www.dystefl.eu/


DysTEFL2 project - sharing good practice 
and supplementing the training materials

• (step 5) Needs analysis, new countries, over 500 
respondents. Study concerning preferences –
course types, their length, intensity, certification of 
learning outcomes, types of assessment, exams, 
practicum, qualifications etc. (Nijakowska 2015d)

• (step 6) Certified face-to-face 5-day-long courses in 
Poland, Greece and Slovakia; online-self-study; 
Moodle and MOOC 



DysTEFL2 project - sharing good practice 
and supplementing the training materials

• (step 7) Series of (pre/post) survey and quasi 
experimental studies that investigate how the 
knowledge, concerns, attitudes and self-
efficacy of language teachers change as a 
result of participation in the DysTEFL training 
(e.g. MOOC study over 2000 responses).



Step 6: MOOC 
(Massive Open Online Course)

- over 18000 
registered 
participants
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MSL teaching to students with dyslexia

Aims of the talk:

• To discuss MSL teaching and its use in developing orthographic 
awareness of learners with dyslexia. 

• To present the key principles of MSL 

• To demonstrate MLS techniques to develop students’ orthographic 
awareness based on DysTEFL2 materials
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Dyslexia is …

• one of several distinct learning differences. 

• a specific language-based disorder of constitutional origin characterized by 
difficulties in single word decoding, usually reflecting insufficient 
phonological processing. 

• the difficulties are often unexpected in relation to age and other cognitive 
and academic abilities; they are not the result of generalized development 
disability or sensory impairment. 

• manifested by variable difficulty in different forms of language, often 
including, in addition to problems with reading, conspicuous problems with 
acquiring proficiency in writing and spelling ( Bogdanowicz, 2003: p.497; Reid, 1998: p.3) 
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• Difficulties that learners with dyslexia experience in the foreign language

classroom are deeply rooted in their problems with native language

learning.

• Native language skills play a significant part in foreign language learning 

success or failure. A learner who experiences mild or severe difficulties in 

the native language learning might encounter difficulties in learning a 

foreign language.

Dyslexia and foreign language learning
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• Techniques employed by language teachers in regular classrooms do not 

usually cater for the needs of learners with dyslexia. 

• Learners with dyslexia need a different approach - explicit, structured, 

cumulative.

• Multisensory Structured Language teaching has its roots in the multisensory 

teaching programme created by Gillingham and Stillman who based their 

programme on the work of Orton and so it is often related to as Orton-

Gillingham (OG) instructional approach. (Gillingham and Stillman, 1997)

Multisensory Structured Language Teaching
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• involves the use of several sensory pathways such as visual, auditory and 

kinesthetic, simultaneously

• is direct and explicit in the sense that rules do not have to be guessed or 

inferred by learners

• is systematic, highly structured, sequential and cumulative

• assumes that the linguistic material is presented simultaneously with the use 

of many sensory channels.

Multisensory Structured Language Teaching…..
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• Simultaneous and multisensory teaching: all learning pathways in the brain 

are simultaneously used (VAKT) during teaching.

• Systematic and cumulative instruction: the material needs to be logically 

organized. The sequence must begin with the easiest and most basic 

elements and progress methodically to more difficult material. Each step 

must also be based on those already learned. Concepts taught must be 

systematically reviewed to strengthen memory.

MSL teaching – key principles
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• Direct Instruction: The inferential learning of any concept cannot be taken for 

granted. MSL instruction requires the direct teaching of all concepts with 

continuous student-teacher interaction.

• Diagnostic teaching: The teaching plan is based on careful and continuous 

assessment of the individual's needs. The content presented must be 

mastered to the degree of automaticity.

MSL teaching – key principles
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• Comprehensive and inclusive: All levels of language are addressed, often in 

parallel, including sounds (phonemes), symbols (graphemes), meaningful 

word parts (morphemes), word and phrase meanings (semantics), sentences 

(syntax), longer passages (discourse), and the social uses of language 

(pragmatics).

MSL teaching – key principles
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• Phonology and phonological awareness

• Sound-symbol association - must be taught (and mastered) in two directions: 

visual to auditory and auditory to visual. Additionally, students must master 

the blending of sounds and letters into words as well as the segmenting of 

whole words into the individual sounds.

• Syllable instruction - must include teaching of the six basic syllable types in 

the English language.

MSL teaching – content taught
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• Morphology - the curriculum must include the study of base words, roots, 

prefixes, and suffixes.

• Syntax - includes grammar, sentence variation, and the mechanics of 

language.

• Semantics – the curriculum (from the beginning) must include instruction in 

the comprehension of written language.

MSL teaching – content taught
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• The ability to spell and write correctly depends on efficient phonological 

awareness, which is necessary to identify and transform spoken language 

into written one. 

• Writing involves recognition and association of phonemes with equivalent 

letters and transcribing them in appropriate order. 

• The English language is particularly difficult to master for learners with 

dyslexia as the alphabet consists of 26 letters and as many as 44 equivalent 

phonemes. 

• Consequently, there is little similarity between sounds and graphical signs

What is difficult in learning to read and spell in English?
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• a single sound may be represented by more than one letter (e.g. flight)

• a single sound may be represented by different letter or letter combinations  

in different words ( e.g. flight, cry, life )

• a given letter or a combinations of letters may represent more than one 

sound ( e.g. bread, mean) 

• there are exceptions and irregular words that need to be rote-learnt. 

What is difficult in learning to read and spell in English?
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• It brings together at the same time the following: what a letter or a word looks 

like, how it sounds, how the speech organs are used to pronounce it, and 

what hand moves are needed to write it.

• Students can memorize words better by forming them from wooden, sponge 

or plastic letters. 

• Learners with dyslexia need clear explanation and direct presentation of the 

rules as well as ample repetition and practice opportunities so that 

manipulating word sound structure and spelling can become automatic.

How can MSL teaching help students with dyslexia in learning how

to read and spell? 
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• Students need to be able to identify phonological units of different sizes such 

as words, syllables, onsets, rimes, and, finally, individual sounds. 

• Then they learn how to break apart and put these units together. In other 

words, students need to be able to isolate, segment, blend, add, delete, and 

substitute bigger and smaller units of sound to form words. 

• This facility, in turn, aids later successful mapping of the sounds on the 

appropriate letters or letter combinations. 

How can MSL teaching help students with dyslexia in learning how

to read and spell? 
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• Using visual and auditory cues such as tokens, boxes, markers, counters, 

pictures, gestures, clapping, and tapping to represent words, syllables, 

onsets, rimes or individual sounds makes the word sound structure easier to 

understand. 

• These multi-sensory techniques make oral activities more concrete so to say, 

which, in turn, facilitates sound perception.

How can MSL teaching help students with dyslexia in learning how

to read and spell? 
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• Cards and tokens are used in both sound awareness and spelling activities to 

represent sound units or spelling choices and to help learners manipulate 

them. 

• These cards are also colour-coded to highlight difficult sounds or spelling 

choices.

How can MSL teaching help students with dyslexia in learning how

to read and spell? 
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• Syllable analysis into onsets and rimes also support the development of 

spelling. 

• Presenting words classified according to the rimes they share is useful.

How can MSL teaching help students with dyslexia in learning how

to read and spell? 

Project N° 2014-1-PL01-KA200-003578



• Syllable analysis into onsets and rimes also support the development of 

spelling. 

• Presenting words classified according to the rimes they share is useful.

How can MSL teaching help students with dyslexia in learning how

to read and spell? 
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• Spelling the /t/ sound at the beginning of a word with the letters ‘ch’.

• Spelling the /t/ at the end of a single-syllable word with the letters ‘tch’ or 

‘ch’.

• As the first step the spelling rules for both patterns are presented and 

explained with examples. Then both spelling patterns are drilled and 

practised with the use of multisensory techniques and activities.

Selected practical MSL techniques
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Spelling choice stickers
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Movable devices
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Domino
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church 
 
 

 
 

bench 

 
 

bench 

 
 

sketch 

 
 

sketch 

 
 

chain 

 
 

chain 

 
 

peach 

 



Bingo
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Odd one out
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Find the odd one out Odd one out Common 
part 

1 sketch    match    each     fetch     stitch      

2 lunch    stretch    bench    march    touch   

3 cheap   chop    reach    charm    charity   

4 cheese   witch   catch     Dutch    switch   

5 search   punch   branch   charge   crunch   

6 chain    scratch    check   choice   change   
 



• The examples of practical activities mentioned above are part of teaching 

materials developed in a DysTEFL2 (Dyslexia for Teachers of English as a 

Foreign Language) project which is in fact a continuation of the Comenius 

Multilateral project completed in the 2011-2013. (http://dystefl2.uni.lodz.pl/)

DysTEFL2 – www.dystefl.eu
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http://dystefl2.uni.lodz.pl/


http://dystefl2.uni.lodz.pl
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• It aims to provide initial and continuous professional development training 

events for EFL teachers to help them gain necessary competences required 

to work with dyslexic foreign language learners. 

• It addresses a gap in the field of English language teacher training where the 

needs of dyslexic students are frequently neglected. 

• It provides both a solid theoretical foundation about the nature of dyslexia 

(4 units of the course) and practical suggestions for classroom teaching, task 

and curriculum design, and assessment ( 6 units of the course).

The project
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The DysTEFL2 project aims at popularizing the DysTEFL course.  The course 
provides a solid theoretical foundation about the nature of dyslexia and 
practical suggestions for classroom teaching, task and curriculum design, and 
assessment. It focuses on learners with dyslexia in its approach to teacher 
training and in providing freely downloadable booklets and a complete set of 
self-study materials.  
 
New ideas and relevant background information are presented using all the 
innovative means made available by modern technology. 
 
DysTEFL 2  focuses on developing a battery of quizzes, tests and exams  
(with regards to each course unit and each mode of the course ), which 
constitutes an integral part of the procedures for confirming learning 
outcomes.  



Project partners 

 
 

University of Łódź, Poland – project coordinator 
The Society for Alternative Education, Opole, 
Poland 
Artitotle University of Thessaloniki, Greece 
Ljubliana University, Ljubliana, Slovenia 



Achievements 

	  
The	  excellence	  of	  DysTEFL's	  course	  has	  been	  
confirmed	  by	  the	  Bri>sh	  Council’s	  ELTon	  award	  
for	  “Excellence	  in	  Course	  Innova>on”.	  The	  ELTons	  
are	  the	  only	  interna>onal	  awards	  that	  recognise	  
and	  celebrate	  innova>on	  in	  English	  language	  
teaching	  (ELT).	  	  
 



Awareness raising task 

¨  Do you agree with the statement that dyslexia is more 
frequent among boys than among girls? 
¤  Yes 
¤ No 
¤  I don’t know 

¨  Do you agree with the statement that dyslexia is 
caused by visual perception problems? 
¤  Yes 
¤ No 
¤  I don’t know 



Awareness raising task 

¨  Do you agree with the statement that students can grow 
out of dyslexia 
¤  Yes 
¤ No 
¤  I don’t know 

¨  Do you agree with the statement that dyslexic learners 
always have serious problems with reading? 
¤  Yes 
¤ No 
¤  I don’t know 



Awareness raising task 

¨  Do you agree with the statement that dyslexia can be 
inherited? 
¤  Yes 
¤ No  
¤  I don’t know 

¨  Do you agree with the statement that dyslexia is more 
frequent among socially disadvantaged people? 
¤  Yes 
¤ No 

¤  I don’t know  



What do you think dyslexia is? 

¨ Note down your personal definition of 
dyslexia. 
¤ Symptoms? 

¤ http://www.dystalk.com/talks/31-what-is-
dyslexia 

 



What is dyslexia? 

� A specific learning difficulty that mainly 
affects the development of literacy and 
language related skills. 

� Neurological in origin,  
� Hereditary (one or more dyslexic 

children may be found in the same 
family) 

�  Likely to be present at birth and to be 
life-long in its effects. 



Characteristics of dyslexia 

¤ Difficulties with phonological 
processing, rapid naming, working 
memory, processing speed, and the 
automatic development of skills that 
may not match up to an individual's 
other cognitive abilities. 
 

     
 

 
http://www.bdadyslexia.org.uk/about-dyslexia/further-information/

dyslexia-research-information-.html 
 



So, what can we do? 

¤ Conventional teaching methods? 
¤ It tends to be resistant to conventional 

teaching methods, but 
¤ its effect can be mitigated by 

appropriately specific intervention, 
including the application of information 
technology and supportive counseling.  

  



Not only weaknesses… 

¨ An important dyslexic strength is the 
ability to see the overall picture.  

¨ They are creative, imaginative learners 
¨ Very often they have higher I.Q. scores 

than the rest of the learners 
¨ Very often they are artistic. 
 



What a text might look like to a 
dyslexic person 



Worse cases…. 





Experiential activity 

¨  What does it feel like? 
¨  Try to do the following activity and follow the 

instructions as much as possible: 

¨  http://www.dystefl.eu/index.php?id=72&L=-1%5C
%5C%5C%27 



Did you make it? 

�  Writing with the hand you don’t normally use: 
�  It means that you have to concentrate in order to form 

the letters, just as students with fine motor control 
difficulties do on a daily basis. 

�  This extra focus on the mechanical aspects of writing 
means that you probably couldn’t remember a very 
long section of the text at a time, leading to more 
frequent changes of focus from page to screen. 



Similarly learners with dyslexia 

¨  who find visual processing challenging this can 
waste a lot of time, as they need to re-find their 
place in the text each time.  



In the classroom: 

¨ Not surprisingly, students with Special 
Learning Difficulties often fail to copy 
texts off the board completely or 
accurately, or find the task so frustrating 
that they simply do not attempt it. 



Dyslexia and other learning disabilities 

¨  Special Learning Difficulties often co-occur; so you 
may have a dyslexic learner also suffering, to a 
larger or smaller extent, from dyscalculia or 
dyspraxia. 
 

¨  http://www.dystefl.eu/fileadmin/user_upload/
Units/Unit_2/Appendix_2.3_model_answers.pdf 



Identifying dyslexia in class 
�    Common characteristics among dyslectic learners: 

¤   slow and disorganized, 
¤  don't know how to study, 
¤  don't participate in class, 
¤  always come up with excuses for not having done homework, 
¤  have 'creative', reversed or phonetic spelling. 
¤  S/he has problems with writing because his/her writing is slow, 

illegible and his/her spelling is bad 
¤  In grammar s/he has problems with analysis and synthesis, 
¤  his/her sentence structure is bad. 
¤ Most important of all, there is a big gap between her/his oral and 

written abilities.  
 



Examples of problems 

¨  mirror-opposites: s/he might see 
p instead of q, 
d instead of b, 
127 instead of 721 
saw instead of was 
lion instead of loin 

 
 



Examples of problems 
¨  guessing: s/he might read 
officer as official. 

approximate as appropriate. 

fingers as fringe. 

¨  omitting short words:  
s/he might omit function words (opposed to content words)  
¤  articles 
¤  participles 
¤  conjunctions 
¤  prepositions 
¤  long words: s/he might abbreviate, e.g. walk for walking 

 



Does a dyslexic learner need/have to 
learn a foreign language? 

¨  Learning a foreign language is hard work, 
especially for dyslexic learners 

¨  Difficulties are even greater when the dyslexic 
learner’s mother tongue is a transparent language 
(e.g. Greek) and the foreign language is a non-
transparent language (e.g. English) 

¨  It may take more determination to succeed 
¨  But a foreign language is a useful skill, even if it is 

only to a low level of competence 



Which instructional methods are 
beneficial ? 

�  Multisensory 
�  multiple input/output strategies — visual, auditory, 

tactile, and kinesthetic. 
�  Use several learning channels simultaneously 

(listening, speaking, reading, writing, and mnemonic 
devices for memory).  
¤ Research findings suggest that hearing, seeing, and 

saying a word (concept) simultaneously enhances 
memory. 



�  When teaching new sounds and symbols, teach only 
one or two at a time. In teaching a new or 
unfamiliar sound, ask the student to imitate the 
teacher's modeling of mouth movements and to 
trace the letter pattern while saying and spelling 
the sound.  

 



Beneficial instructional methods 

�  Repetitive 
�  Provide opportunities for the student to practice 

and review a concept frequently to assure 
automaticity.  

�  Provide guided pair work activities pairing a strong 
student with a weaker student. 

�  use meaningful mnemonic devices, such as songs with 
specified grammatical sentence structures or special 
rhythms. 



Beneficial instructional methods 

�  Structured 
�  Teach language concepts in a logical 

progression and help the student categorize 
concepts. 

�  Provide structured, explicit overviews of the 
material covered.  
� study guides of the day's activities, summary sheets, 

graphic representations, and semantic maps. 



Beneficial instructional methods 

¨  Analytic/Synthetic 
¨  Show the student how to break apart words, 

especially words with more than one syllable, and 
then show him/her how to put the parts back 
together again.  
¤ This approach will help students self-correct and 

improve their decoding and spelling. 



Beneficial instructional methods 

¨  Reading aloud  
¨  Reading aloud texts and questions helps them 

immensely. 
¨  You may make audio tape-recordings, so they can 

listen to them at home 
¨  Text to speech computer programs are very helpful.  



Beneficial instructional methods 

¨ You can help by writing for them, or 
having other students photocopy notes for 
them.  

¨ Most of all: give them lots of 
encouragement and confidence! 



Overall structure of the lesson – ultimate 
goals 

¨  It is a good idea for the teacher to provide an 
overall plan of the term’s lessons; 

¨  An overview of the day’s lesson 
¨  Mind mapping: a very useful tool for doing this 
 



An example of a mind map 

http://www.tonybuzan.com/ 



Challenges for language development 

¨  How can you accommodate learners with special 
learning difficulties? 

¨  Fill in this grid: 
¨  http://www.dystefl.eu/fileadmin/user_upload/

Units/Unit_2/Appendix_2.4_blank_grid.pdf 
¨  http://www.dystefl.eu/fileadmin/user_upload/

Units/Unit_2/Appendix_2.4_model_answers.pdf 



Accommodations in the classroom 

¨  Read the accommodations suggested and express 
your views about their feasibility. 



Phonological awareness in English as a 
foreign language 

¨  Main stages in phonological awareness training: 
¤ Rhymes 
¤  Isolating and categorizing sounds 
¤ Blending and segmenting 
¤ Manipulating phonemes 



Orthographic awareness in English 
as a foreign language 

¨  http://www.dystefl.eu/index.php?id=61 



Teaching vocabulary and grammar 

¨  Small chunks 
¨  Explicit instruction 
¨  Repetition and recycling 
¨  Multisensory presentation and practice 



Teaching vocabulary: “Use all tricks of the 
trade” 

�  Limit number of new items in each lesson (no more than 
10)  

�  Use flash cards (3 x 5 is a good size) to help memorise 
vocabulary. It will be useful to add pictures, colours and 
anything else that aids memory. 

�  Focus on pronunciation and meaning 
�  Present new items in known contexts 
�  Avoid presenting similar items together (e.g. who & how, 

etc.) 
�  Visual+kinaesthetic connections to auditory input (e.g. 

pictures/mime/gestures/tracing) 
�  Use multi-sensory learning In order to remember 

vocabulary: reading, writing, speaking, and listening. 
�  Practice activities (e.g. word cards/games) 



Teaching grammar 

¨  Build on already familiar constructions 
¨  Multisensory practice (colour/cuisenaire rods) 
¨  Colour-coding grammatical devices will help the 

student to remember 
¨  Point out rules/exceptions 
¨  To help with remembering word order, put the 

words onto card, cut up the card into separate 
phrases, mix them up and practice putting them 
back together again. 

 



Techniques for teaching reading 

¨  What are the qualities of good reading texts? 
¨  The text 

¤  should be motivating to read 
¤  should awaken learners’ curiosity in the information 
¤  should create the need for reading 
¤  should take the social and cultural context into 

consideration 



Reading texts 

¨  The length 
¤ should be appropriate for learners’ level 
¤ should be increased gradually (short paragraphs 

first) 
¤ long texts should be broken into smaller sections 
¤ long texts should be dealt with in several stages of 

the lesson or over a number of lessons 



Language quality of the reading text - 
vocabulary 

¨  the level of difficulty of the reading text should be 
in line with the learners' level of proficiency 

¨  the text should not contain a high number of 
unfamiliar words 

¨  guessing the meaning from context can be 
challenging for learners with SpLD 

¨  So, provide glossaries of words 



Language quality of the reading text - 
grammar 

¨  the number of unfamiliar grammatical 
structures should be limited 

¨  complex syntactic or morphological   
constructions should be reformulated – modify 
and simplify exclusively for them 



Text layout 

¨  should be organised into short paragraphs 
¨  the font and size of the letters should be 

appropriate 
¨  should be accompanied with illustrative pictures or 

visual images 
¨  audio recording is also useful for learners with 

SpLD 
¤  https://www.youtube.com/watch?

v=sB10FY8q5dY&feature=youtu.be (a reading lesson plan) 



Teaching writing skills 

¨  Use motivational techniques. Because writing is hard 
work for students with dyslexia, set up a reward 
program for improving writing.  
¤  For example, you can award students with a homework pass 

for other work if the writing assignment was completed and 
handed in on time. 

¨  Allow a student to use a tape recorder, at least during 
the planning and research sections of an assignment.  
¤  They may be more motivated to write their thoughts on 

paper. 



Teaching writing 

¨  Be sure the topic is emotionally engaging.  
¨  Ignore grammar, spelling, sentence structure and 

punctuation in the first draft of an assignment.  
¨  Observe the student and their frustration level.  
¨  Have them complete another portion of the project, 

such as looking at pictures to help with descriptions or 
finding music that he can incorporate into the story. 



Teaching writing 

¨  Pair students for some assignments. .  
¨  Provide students with a writing prompt or a planning guide 

to help them organise their thoughts and develop a logical 
sequence for their writing. 

¨  Use multi-sensory approaches to writing. 
¨  Have students type their assignment on the computer, using 

spell and grammar checkers before handing in a final draft.  
¨  Use misspelled words to add to your student's personal 

word bank when editing writing assignments. 
¨  When grading, give students with dyslexia credit for their 

effort as well as the actual work.  
¨  When correcting a child's written work, don't use a red pen. 
¨  Encourage them and praise them for their efforts.  



Final tips J 

¨  All students with special learning difficulties are 
different – find which strategies work for them 

¨  Teaching dyslexic learners may be very frustrating 
as their development is quite slow. 

¨  Allow plenty of time for development and be very 
patient! 



 
 

   Thank you! 



Milena Košak Babuder 

Mira Metljak

Karmen Pižorn
Posvet Bralna pismenost – odgovornost vseh strokovnih delavcev v vzgoji in 

izobrževanju  

Ljubljana, 22.1.2016



Erasmus+ Disleksija za učitelje angleščine kot tujega 
jezika

 Poljska (Fakulteta za jezikoslovje Univerze v Lodzu in
zasebna šola TAK – družba za alternativno poučevanje)

 Grčija (Aristotlova Univerza v Thessalonikiju), 

 Slovenija (Pedagoška fakulteta Univerze v Ljubljani).



 razvijanje specialnih znanj s področja dela z učenci z disleksijo 
(prepoznavanje težav in izvajanje strategij dela pri tej skupini 
učencev), 

 profesionalni razvoj in napredek učiteljev angleščine.

http://www.dystefl.eu/


 Učenci in dijaki z disleksijo imajo težave pri učenju jezikovnih 

spretnosti pri tujem jeziku (branje, bralno razumevanje, pisanje) 

in običajno pri tem niso deležnih ustreznih oblik pomoči in 

podpore, saj imajo učitelji angleščine kot TJ premalo specifičnih 

znanj za poučevanje te skupine učencev.

ugotavljanje kompetenc, potreb in želja v zvezi z 
različnimi vrstami usposabljanj na področju poučevanja 

angleščine kot tujega jezika pri učencih in dijakih z 
disleksijo.



 38 vprašanj razdeljenih v 3 ločene sklope:

profil učitelja (vprašanja od 1-6). Vprašanja 
polodprtega tipa (starost, delovne izkušnje, izobrazba, itd.).

usposabljanje in izkušnje pri poučevanju učencev 
z disleksijo (vprašanja od 7-20). Vprašanja odprtega tipa 
(usposobljenost učiteljev, kvalifikacije in izkušnje pri 
poučevanju učencev z disleksijo).

izobraževanja s področja poučevanja učencev z 
disleksijo (vprašanja od 21-38). Vprašanja zaprtega tipa (želje 
učiteljev glede oblike usposabljanj in organizacije 
usposabljanj s tega področja.



552 učiteljev
(a) Greece: 360, (b) Poland: 47
(c) Slovenia: 43, (d) Croatia: 8
(e) UK: 6, (f) Germany 3,
(g) Denmark, Hungary, Czech Republic, 
Cyprus, Spain: 1

43 učiteljev



Izobrazba učiteljev



Zaposlitev v izobraževanju



Razporeditev 
udeležencev po starosti 



Izkušnje s poučevanjem učencev in dijakov z disleksijo ter 
usposobljenost za delo s to skupino



Izkušnje s poučevanjem učencev in dijakov z disleksijo ter 
usposobljenost za delo s to skupino

Močna področja učencev z disleksijo:
•Boljši v govorjenju in poslušanju kot 
pisanju in branju;
•Dobre sposobnosti razumevanja in 
zmožnost tekočega izražanja
•Kreativni, z domišljijo
•Dobre v likovnem izražanju ...

Šibka področja učencev z disleksijo:
•Težave pri pisanju in pisnem 
izražanju
•Počasni pri pisanju, naredijo veliko 
napak pri prepisovanju

Značilnosti, ki jih učitelji najpogosteje opažajo pri učencih z disleksijo:



Kakšne oblike izobraževanja si najbolj želijo?



Kakšne oblike dela in kakšnih vsebin v okviru izobraževanja si 
najbolj želijo?



Kakšne oblike dela in kakšnih vsebin v okviru izobraževanja si najbolj želijo?



Način izvedbe izobraževanja



Kdaj bi želeli obiskovati izobraževanja?



Glede na rezultate analize potreb je bilo 

oblikovano izobraževanje za učitelje (vsebine, 

oblike, metode poučevanja, teorija-praksa itd.)

http://dystefl2.uni.lodz.pl/?page_id=1053

Zaključek:

http://dystefl2.uni.lodz.pl/?page_id=1053


https://www.futurelearn.com/courses/dyslexia

http://dystefl2.uni.lodz.pl/?page_id=1053

Zaključek:

https://www.futurelearn.com/courses/dyslexia
http://dystefl2.uni.lodz.pl/?page_id=1053

